UNDERSTANDING AND USING
®

Grammar

FOURTH EDITION
TEACHER’S GUIDE

oURCE
& %,

b
My
1) )]
-~y

Martha Hall
Longman Betty S. Azar



Understanding and Using English Grammar, Fourth Edition
Teacher’s Guide

Copyright © 2010, 2001, 1993 by Betty Schrampfer Azar
All rights reserved.

No part of this publication may be reproduced,
stored in a retrieval system, or transmitted in

any form or by any means, electronic, mechanical,
photocopying, recording, or otherwise, without
the prior permission of the publisher.

Pearson Education, 10 Bank Street, White Plains, NY 10606

Staff credits: The people who made up the Understanding and
Using English Grammar, Fourth Edition, Teacher’s Guide team,
representing editorial, production, design, and manufacturing,
are Dave Dickey, Christine Edmonds, Ann France,

Amy McCormick, Robert Ruvo, and Ruth Voetmann.

Text composition: S4Carlisle Publishing Services
Text font: Helvetica

ISBN 10: 0-13-205211-3
ISBN 13: 978-0-13-205211-5

Printed in the United States of America
123456789 10—CRS—14 131211 10 09



PREFACE . .........i ittt it ansansansansnnsnnsnnsnnannnnsnnnnns X

ACKNOWLEDGMENTS ..........ciciinenenrnsannannonnnnnsnsnsnnnnnnnnns X
INTRODUCTION ... ... .ttt ittt et s enasasnannsnnnasasnnnnsnnnnsnnnns Xi
General Aims of Understanding and Using English Grammar ........... xi
Suggestions forthe Classroom ............ .. it ennrannnss xi
Presenting the Grammar Charts . ... ... i e e Xi
Additional Suggestions for Usingthe Charts .. ........ ... .. i xii

The Here-and-Now Classroom Context .. ........ ... xii
Demonstration TeChniques . . ... ... . e Xii
Usingthe Board . . ... ... e Xii

Oral Exercises with Chart Presentations . .......... .. . e xii

The Role of Terminology . ... ..ottt e e e e e xii
Balancing Teacher and Student Talk .. ... ... . e xii
EXErCISE TYPES . . . oottt e Xiii
Warm-Up EXErCiSes . ... ... e Xiii
Preview EXerCiSes . . ..ot Xiii

First Exercise aftera Chart .. ... ... i e e Xiii

General Techniques for Fill-in (written) Exercises . ......... ... . .. xiii
Open-Ended EXErCiSes . ... ..ottt e e e Xiv
Paragraph Practice . . . ... ... . e XV
Error-Analysis EXErCiSes . . . . ... o e XV

Let’s Talk EXErCISES . . . e e e e e e e e e e e e e e e e e e XV
Pairwork EXErCiSeS . .. v i e e e XVi

Small Group EXErCiSes . ...ttt e XVi

Class Activity EXErcises . ... ..o XVi

Discussion of Meaning EXercises . ........... ... i e XVi
Listening EXErCiSes . . . . . o o XVii
Pronunciation EXerCiSes . .. ..ottt XVii
EXpansions and Games . . ...ttt e e e XVii
MONItOrING ErrOrS . . e e e XViii
INWritten WOrK . .. e xviii

IN Oral WorK . .. e e e e e Xviii
Optional Vocabulary . . . ... ... e xviii
HOMEWOrK . . XiX
POWEIPOINTS . . o e e e e Xix
Additional Resources . .........ciievernenennsnnnnsnnnnsnnnnnnns Xix
Using the WorkbooK . . ... o e XiX

Test BanK . ..o e e e e Xix

AzZar INteraCtive . ... o e e e e Xix

Fun with Grammar . ... .. . e e e XX
AZarGrammMar.COM . . . ittt e e et e e e e e e et e e e e e e e e XX

Contents Vv



Notes on American vs. BritishEnglish . ...................... ... 0. XX

Differences in Grammar . ... ... ...ttt e XX
Differences in Spelling . ... ..o e XX
Differences in Vocabulary . . ... i e e e XXi
Key to PronunciationSymbols ..............c.c ittt nanns XXi
The Phonetic Alphabet . . . ... ... e XXi
CONSONANTS . . ottt xxXi
VOIS . . o xxii
Chapter 1 OVERVIEW OFVERBTENSES ........... . it inenannnnnnnnns 1
1-1 The simple teNSes . . ... 2
1-2 The ProgressiVe 18NSES . . . v vttt e e e e 2
1-3 The perfect teNSES . . ... e 3
1-4 The perfect progressive teNSES . .. ..ottt e e 3
1-5 Summary chartof verb tenses . ... ... . . e 4
1-6 Spelling of -ing and -ed forms . . . .. ... ... 4
Chapter 2 PRESENT AND PAST, SIMPLE AND PROGRESSIVE ................. 6
2-1 SIMple PreSeNt . . oo e 7
2-2 Present progressiVe . ... ... e 7
2-3 NON-ProgressiVe VEIDS . . . . . e 7
2-4 Regular and irregular verbs ... ... e e 8
2-5 Irregular verb list . . ... e e 8
2-6 Regular verbs: pronunciation of -ed endings . .......... ... . . i 9
2-7 SIMple Past . . o 10
2-8 Past progressiVe . . ... . e 10
2-9 Using progressive verbs withalways . . ... ... ... . . 11
2-10 Using expressions of place with progressiveverbs . ........... ... ... ... 12
Chapter 3 PERFECT AND PERFECT PROGRESSIVETENSES .................. 13
3-1 Present perfect .. ... e e 14
3-2 Have and has in spoken English . ... ... . i e e 15
3-3 Present perfect vs. simple past . ........ ... i e 15
3-4 Present perfect progressive . ... ... e 16
3-5 Past perfect . ... e 17
3-6 Had in spoken English . .. ... .. . e 18
3-7 Past perfect progressive . . ... e e e 18
Chapter 4 FUTURETIME . ..........cii ittt tnnnannsnnnnsnanasnnnnnns 20
4-1 Simple future: willand be going to . .. ... ... . ... . . ... 20
4-2 Will vs. be going TO . . . . . ... .. 21
4-3 Expressing the future intime clauses . .. ... ... i e 22
4-4 Using the present progressive and the simple present to express future time ......... 23
4-5 Future progressive . ... .. . 24
4-6 Future perfect and future perfect progressive . ...... ... ... . ... 24
Chapter 5 REVIEWOFVERBTENSES ............ccciiiirirenennnnnnnnnns 26
Chapter 6 SUBJECT-VERB AGREEMENT ...........cciiiriirnnnnennnnnnns 29
6-1 Final -s/-es: use, pronunciation, and spelling ........... ... . ... 29
6-2 Basic subject-verb agreement ... ... . e 30
6-3 Subject-verb agreement: using expressions of quantity ............... ... .. ..., 31
6-4 Subject-verb agreement: usingthere +be . ....... ... .. .. ... 31
6-5 Subject-verb agreement: some irregularities . ........ .. ... . i 32
Chapter 7 NOUNS . ....... ittt ittt e e nsnasasnnnnsnnnnsnnnnnns 34
7-1 Regular and irregular plural nouns . . ... ... . 34
7-2 POSSESSIVE NOUNS . . o oo e 36
7-3 Using nouns as adjeCtives . .. ... ..t e 36
7-4 Count and NONCOUNE NOUNS . . . ..ttt e e e et e s 37
7-5 NONCOUNT NOUNS . . . o et e e e e e e e e e e e e e 38
7-6 Some commonN NONCOUNE NOUNS . . . oottt i e et e et e et ettt aee e 38
vi Contents



7
7
7-12

Chapter 8
8-1

7_
7_
7-
-1
-1

- O © o~

PPPPP®

-

Chapte

@(O@(O‘P@@(OCO

COOUOTAOOILY YOO AOND

P
—

9-11
9-12

Chapter 10
10-1
10-2
10-3
10-4
10-5
10-6
10-7
10-8
10-9

10-10

Chapter 11
11-1
11-2
11-3
11-4
11-5
11-6
11-7
11-8

Chapter 12
12-1
12-2
12-3
12-4
12-5
12-6
12-7
12-8

Basic artiCle Usage ... ..o e e e 39

General guidelines forarticle usage . ... e e 39
Expressions of quantity used with count and noncountnouns ..................... 41
Using a few and few; a little and little .. ........ ... ... .. . . .. . . . . . . ... 41
Singular expressions of quantity: one, each, every ........... ... ... ... ... .. ... 42
Using of in expressions of quantity ......... ... ... i 42
PRONOUNS ........ ...ttt ititnnnannsnnnnsnnnnsnnnnnns 44
Personal pronoUNS . . .. 45
Personal pronouns: agreement with generic nouns and indefinite pronouns .......... 46
Personal pronouns: agreement with collectivenouns ............. .. ... ... ...... 47
Reflexive PronouUNS . . . .. e e e 48
Using you, one, and they as impersonal pronouns . . . ...t 48
Forms of other . ... ... ... . . . e 49
Common expressions with other . . . ... .. ... . e 50
MODALS, PART 1 ...... ...t iiitnsnannsnnnnsnnnnsnnnnnns 52
Basic modal introduction .. ... ... 52
Polite requests with “I” asthe subject ... ... ... ... .. . . . 53
Polite requests with “you” as the subject ......... ... ... . ... . . . .. 53
Polite requests with would you mind ... ..... ... .. . ... . . . . . . . . . .. 53
Expressing necessity: must, have to, havegotto ............... .. ... ... ..... 55
Lack of necessity and prohibition: have to and must in the negative . .. ............. 56
Advisability: should, ought to, had better . ........... .. ... .. .. .. ... .. ........ 56
The pastform ofshould . . . . .. ... . . . . . e 57
Obligation: be supposed to . . . ... ... . e e 58
Unfulfilled intentions: was/were goingto .. ...... ... ... .. .. . . . . . .. . . ... 59
Making suggestions: let’s, why don’t, shall I/lwe . . ............................. 60
Making suggestions: could vs. should ... ........ ... .. .. . . .. . . . . . ... ... 60
MODALS, PART 2 ........ .0ttt irennnnnnnrnnnnnnnnnnnnsnns 62
Degrees of certainty: present time . ... . i e 62
Degrees of certainty: presenttime negative . . ........ ... .. ... .. L. 63
Degrees of certainty: pasttime .. ....... . .. . 63
Degrees of certainty: future time .. ... ... . . 64
Progressive formsof modals ........... ... i e 65
Ability: can and could . .. ... ... . ... e 66
Using would to express a repeated actioninthepast .............. ... ... ...... 67
Expressing preference: would rather ... ......... . .. .. . . . . . . . . . i 68
Combining modals with phrasalmodals .............. .. . . .. 68
Summary chart of modals and similar expressions . ............ ... . .. .. 68
THEPASSIVE . .. ... ... . ¢ ittt et nsnasannnnnnnnnns 70
ACHIVE VS. PaSSIVE . . oo e e e 70
Tense forms of the passive . . .. ... e 71
USiNg the PassiVe . .. ... e 72
The passive form of modals and phrasalmodals . . ............ ... ... ... 73
NON-PrOgreSSIVE PasSSIVE . . . vttt ittt e e e e 75
Common non-progressive passive verbs + prepositions . ............ ... .. . ... 76
The passive with get . ... ... . e 76
Participial adjectives . . . . ... e 77
NOUNGCLAUSES .........c.iiiiternnnnnnsnnnnsnnnnsnnnnnns 79
INtrOdUCHION . . e e 79
Noun clauses beginning with a questionword . . .. ... ... ... .. 80
Noun clauses beginning with whetherorif .. ... ... ... ... ... .. .. .. .. ... .. .... 81
Question words followed by infinitives . ... ... .. . 82
Noun clauses beginning withthat . ........ ... ... . . . . . . .. 82
QUOtEd SPEECH . . .o 84
Reported speech: verb formsinnounclauses . . ... ... . i 85
USING =@VEF WOIAS . . . o ottt e e e e e e e e e e e 87

Contents Vil



Chapter 13

13-1
13-2
13-3
13-4
13-5
13-6
13-7
13-8
13-9

13-10

13-11

Chapter 14

14-1
14-2
14-3
14-4
14-5
14-6
14-7
14-8
14-9

14-10

Chapter 15

15-1
15-2
15-3
15-4
15-5
15-6
15-7
15-8

Chapter 16

16-1
16-2
16-3
16-4

Chapter 17

171
17-2
17-3
17-4
17-5
17-6
17-7
17-8
17-9
17-10
17-11

Chapter 18

viii

18-1
18-2
18-3
18-4
18-5

Contents

ADJECTIVECLAUSES ......... ... i itiiinennrnnnnsnnnnnnns 88
Adjective clause pronouns used asthesubject .. ..... ... ... ... ... .. ... ..., 88
Adjective clause pronouns used as the objectofaverb .......................... 89
Adjective clause pronouns used as the object of a preposition . .................... 90
USING WHOSE . ... e e e e e 91
Using where in adjective Clauses . ...... ...t e 92
Using when in adjective clauses .. ........ ... ... e 92
Using adjective clauses to modify pronouns .. ... ... . . i 93
Punctuating adjective clauses ... ....... ... 94
Using expressions of quantity in adjective clauses .......... ... ... .. ... ... .... 95
Using which to modify awhole sentence ......... ... . . . i 95
Reducing adjective clauses to adjective phrases .......... ... ... ... 96
GERUNDS AND INFINITIVES, PART 1 .. ....... ittt tnnnnnnns 98
Gerunds: INtrodUcCtion . . ... ... e 98
Using gerunds as the objects of prepositions . ......... ... . .. .. 99
Common verbs followed by gerunds . ... ... 100
GO + geIUNA . .ottt 101
Special expressions followed by -ing .. ....... ... . . . 101
Common verbs followed by infinitives . ........ ... .. . . 102
Common verbs followed by either infinitivesorgerunds ......................... 103
It + infinitive; gerunds and infinitives as subjects . . . ....... ... ... . o L 104
Reference list of verbs followed by gerunds . .......... .. ... .. .. . . L. 105
Reference list of verbs followed by infinitives . ........ ... ... ... . ... ... .. ... 105
GERUNDS AND INFINITIVES, PART 2 . . .. ..... it it nnnannns 106
Infinitive of purpose:inorderto . ..... ... ... . . . . . . .. .. 106
Adjectives followed by infinitives .. ... ... . . . 107
Using infinitives with too andenough . . .. ... . ... .. ... . .. . . .. . . . 108
Passive infinitives and gerunds . ... . e 109
Using gerunds or passive infinitives followingneed . ........................... 109
Using verbs of perception . ... .. e e 109
Using the simple form afterletand help . ....... ... ... ... . . . . . .. 111
Using causative verbs: make, have, get . . ... ... ... ... ... . . . .. . . . ... 111
COORDINATING CONJUNCTIONS .........cccvcvenrnrnnnns 114
Parallel structure . . .. ... e e 114
Parallel structure: usingcommas .. ... ... .. e 115
Paired conjunctions: both . . . and; not only . . . but also; either . . . or; neither. .. nor . 116
Separating independent clauses with periods; connecting with and and but ... ... .. 117
ADVERBCLAUSES ...........¢ciiiiennrnenenannnnnnnnnns 119
INtrodUCHiON . . .. e 119
Using adverb clauses to show time relationships . ............. ... ... ... ..... 120
Using adverb clauses to show causeand effect ........... ... ... . ... ... ..... 121
Expressing contrast (unexpected result): using even though . .................... 122
Showing direct contrast: while .. ........ . . . . . . . . . . 122
Expressing conditions in adverb clauses: if-clauses .. ............ ... .. ... ...... 123
Shortened if-Clauses . . ... ... . e 124
Adverb clauses of condition: using whether or not andevenif .................. 124
Adverb clauses of condition: usingincase ........... ... . . .. . . . i 124
Adverb clauses of condition: usingunless . ....... ... ... . ... .. . e 125
Adverb clauses of condition: usingonly if .. ...... ... ... .. .. . ... ... 125
REDUCTION OF ADVERB CLAUSES TO MODIFYING

ADVERBIALPHRASES .......... .t inensnrnrnnnnnnnnns 127
INtrodUCHiON . . . e 127
Changing time clauses to modifying adverbial phrases . ......................... 128
Expressing the idea of “during the same time” in modifying adverbial phrases ....... 128
Expressing cause and effect in modifying adverbial phrases ..................... 129
Using upon + -ing in modifying adverbial phrases ........... ... .. ... . ... ...... 130



Chapter 19

CONNECTIVES THAT EXPRESS CAUSE AND EFFECT,

CONTRAST, ANDCONDITION ..........c¢iicrinenenrnnnnnns 132

19-1 Using becauseof anddue to ......... ... .. ... . i 132

19-2 Cause and effect: using therefore, consequently, andso ... .................... 133

19-3 Summary of patterns and punctuation . .. ... . 134

19-4 Other ways of expressing cause and effect: such ... thatandso...that .......... 135

19-5 Expressing purpose: usingso that . ............. ... . i 136

19-6 Showing contrast (unexpected result) . ...... ... ... i 136

19-7 Showing direct contrast .. ......... . . 137

19-8 Expressing conditions: using otherwise andor (else) .......................... 139

19-9 Summary of connectives: cause and effect, contrast, and condition ............... 139
Chapter 20 CONDITIONAL SENTENCES ANDWISHES ................ccus 141
20-1 Overview of basic verb forms used in conditional sentences ..................... 141

20-2 True inthe presentor future . .. ... .. .. 142

20-3 Untrue (contrary to fact) in the presentorfuture . ...... ... ... ... . ... . ... ... ... 142

20-4 Untrue (contrary to fact)inthepast ......... ... . i i 144

20-5 Using progressive verb forms in conditional sentences . .. ............... ... ..... 145

20-6 Using “mixed time” in conditional sentences . .. ......... ... . ... . ... . . . ... 146

20-7 OMIttiNG I . . . o e 146

20-8 Implied CONditioNs . . .. ... 147

20-9 Verb forms following wish . ... ... .. .. . 147

20-10 Using would to make wishes about the future ........ ... ... ... ... ... ... ..... 148
INDEX ......iiii ittt e nsnanasnsnanasnnnasasnannsnnnnsnnnnsnsss 149
STUDENTBOOK ANSWERKEY .........iiiiiiticnernenennsnnnnsnnnnnnnnns 1

Contents  iX



Preface

X Preface

This Teachers’ Guide is intended as a practical aid to teachers. You can turn to it for notes on the
content of a unit and how to approach the exercises, for suggestions for classroom activities, and for
answers to the exercises in the text.

General teaching information can be found in the introduction. It includes:
e the rationale and general aims of Understanding and Using English Grammar
e classroom techniques for presenting charts and using exercises
e suggestions on using the Workbook in connection with the student book
e supplementary resource texts
e comments on differences between American and British English
e akey to the pronunciation symbols used in this Guide

The rest of the Guide contains detailed notes and instructions for teaching every chapter. Each
chapter contains three main parts: the chapter summary, the background notes on charts and
exercises (found in the gray shaded boxes), and the bulleted step-by-step instructions for the charts
and most of the exercises.

e The Chapter Summary explains the objective and approach of the chapter. It also explains any
terminology critical to the chapter.

e The gray background notes boxes contain additional explanations of the grammar point,
common problem areas, and points to emphasize. These notes are intended to help the
instructor plan the lessons before class.

e The bulleted step-by-step instructions contain detailed plans for conducting the lesson in
class.

The back of the Guide contains the answer key for the student book and an index.

Acknowledgments

The author would like to thank Joe and Megan Kelliher for their kindness and cajoling during the
writing of this book. In addition, she is grateful for the supportive and creative atmosphere fostered
at The New England School of English, her ESL “home” for more than ten years.



Infroduction

General aims of Understanding and Using English Grammar

Understanding and Using English Grammar is a high-intermediate to advanced level ESL/EFL
developmental skills text. In the experience of many classroom teachers, language learners like to
spend at least some time on grammar with a teacher to help them. The process of looking at and
practicing grammar becomes a springboard for expanding the learners’ abilities in speaking, writing,
listening, and reading.

Most students find it helpful to have special time set aside in their English curriculum to focus on
grammar. Students generally have many questions about English grammar and appreciate the
opportunity to work with a text and teacher to make sense out of the sometimes confusing array of
forms and usages in this strange language. These understandings provide the basis for advances in
usage ability as students experiment, both in speaking and writing, with ways to communicate their
ideas in a new language.

Teaching grammar does not mean lecturing on grammatical patterns and terminology. It does
not mean bestowing knowledge and being an arbiter of correctness. Teaching grammar is the art of
helping students make sense, little by little, of a huge, puzzling construct, and engaging them in
various activities that enhance usage abilities in all skill areas and promote easy, confident
communication.

The text depends upon a partnership with a teacher; it is the teacher who animates and directs
the students’ language learning experiences. In practical terms, the aim of the text is to support you,
the teacher, by providing a wealth and variety of material for you to adapt to your individual teaching
situation. Using grammar as a base to promote overall English usage ability, teacher and text can
engage students in interesting discourse, challenge their minds and skills, and intrigue them with the
power of language as well as the need for accuracy to create understanding among people.

Suggestions for the Classroom

PRESENTING THE GRAMMAR CHARTS

Each chart contains a concise visual presentation of the structures to be learned. The majority of the
charts are preceded by a quick Warm-up exercise designed to help students discover the grammar
before the presentation of the chart (see the Exercise Types section for a more detailed discussion of
the Warm-up exercises). Presentation techniques often depend upon the content of the chart, the
level of the class, and students’ learning styles. Not all students react to the charts in the same way.
Some students need the security of thoroughly understanding a chart before trying to use the
structure. Others like to experiment more freely with using new structures; they refer to the charts
only incidentally, if at all.

Given these different learning strategies, you should vary your presentation techniques and not
expect students to “learn” or memorize the charts. The charts are just a starting point for class
activities and a point of reference. Some charts may require particular methods of presentation, but
generally any of the following techniques are viable.

Technique #1: Present the examples in the chart, perhaps highlighting them on the board. Add
your own examples, relating them to your students’ experience as much as
possible. For example, when presenting simple present tense, talk about what
students do every day: come to school, study English, etc. Elicit other examples
of the target structure from your students. Then proceed to the exercises.

Introduction  Xi



Technique #2: Elicit target structures from students before they look at the chart in the textbook.
Ask leading questions that are designed so the answers will include the target
structure. (For example, with present progressive, ask: “What are you doing right
now?”) You may want to write students’ answers on the board and relate them to
selected examples in the chart. Then proceed to the exercises.

Technique #3: Instead of beginning with a chart, begin with the first exercise after the chart, and
as you work through it with students, present the information in the chart or refer
to examples in the chart.

Technique #4: Assign a chart for homework; students bring questions to class. (You may even
want to include an accompanying exercise.) With advanced students, you might
not need to deal with every chart and exercise thoroughly in class. With
intermediate students, it is generally advisable to clarify charts and do most of the
exercises in a section.

Technique #5: Some charts have a preview exercise or pretest. Begin with these, and use them
as a guide to decide what areas to focus on. When working through the chart,
you can refer to the examples in these exercises.

With all of the above, the explanations on the right side of the chart are most effective when
recast by the teacher, not read word for word. Keep the discussion focus on the examples. Students
by and large learn from examples and lots of practice, not from explanations. In the charts, the
explanations focus attention on what students should be noticing in the examples and the exercises.

ADDITIONAL SUGGESTIONS FOR USING THE CHARTS

The Here-and-Now Classroom Context

For every chart, try to relate the target structure to an immediate classroom or “real-life” context.
Make up or elicit examples that use the students’ names, activities, and interests. For example,
when introducing possessive adjectives, use yourself and your students to present all the sentences
in the chart. Then have students refer to the chart. The here-and-now classroom context is, of
course, one of the grammar teacher’s best aids.

Demonstration Techniques

Demonstration can be very helpful to explain the meaning of structures. You and your students can
act out situations that demonstrate the target structure. For example, the present progressive can
easily be demonstrated (e.g., “l am writing on the board right now”). Of course, not all grammar
lends itself to this technique.

Using the Board

In discussing the target structure of a chart, use the classroom board whenever possible. Not all
students have adequate listening skills for “teacher talk,” and not all students can visualize and
understand the various relationships within, between, and among structures. Draw boxes, circles,
and arrows to illustrate connections between the elements of a structure.

Oral Exercises with Chart Presentations

Oral exercises usually follow a chart, but sometimes they precede it so that you can elicit student-
generated examples of the target structure as a springboard to the discussion of the grammar. If you
prefer to introduce a particular structure to your students orally, you can always use an oral exercise
prior to the presentation of a chart and its written exercises, no matter what the given order in the text.

The Role of Terminology

Students need to understand the terminology, but you shouldn’t require or expect detailed definitions
of terms, either in class discussion or on tests. Terminology is just a tool, a useful label for the
moment, so that you and your students can talk to each other about English grammar.

BALANCING TEACHER AND STUDENT TALK

The goal of all language learning is to understand and communicate. The teacher’s main task is to
direct and facilitate that process. The learner is an active participant, not merely a passive receiver of

Xii Introduction



rules to be memorized. Therefore, many of the exercises in the text are designed to promote
interaction between learners as a bridge to real communication.

The teacher has a crucial leadership role, with “teacher talk” a valuable and necessary part of a
grammar classroom. Sometimes you will need to spend time clarifying the information in a chart,
leading an exercise, answering questions about exercise items, or explaining an assignment. These
periods of “teacher talk” should, however, be balanced by longer periods of productive learning
activity when the students are doing most of the talking. It is important for the teacher to know when
to step back and let students lead. Interactive group and pairwork play an important role in the
language classroom.

Exercise TYPES

Warm-up Exercises

Newly created for the 4th edition, the Warm-up exercises precede all of the grammar charts that
introduce new material. They serve a dual purpose. First, they have been carefully crafted to help
students discover the target grammar as they progress through each Warm-up exercise. Second,
they are an informal diagnostic tool for you, the teacher, to assess how familiar the class is with the
target structure. While the Warm-ups are intended to be completed quickly, you may wish to write
students’ responses on the board to provide visual reinforcement as you work through the exercise.

Preview Exercises

The purpose of these exercises is to let students discover what they do and do not know about the
target structure in order to engage them in a chart. Essentially, preview exercises illustrate a possible
teaching technique: assess students first as a springboard for presenting the grammar in a chart.

In truth, almost any exercise can be used as a preview. You do not need to follow the order of
material in the text. Adapt the material to your own needs and techniques.

First Exercise after a Chart

In most cases, this exercise includes an example of each item shown in the chart. Students can do
the exercise together as a class, and the teacher can refer to chart examples where necessary. More
advanced classes can complete it as homework. The teacher can use this exercise as a guide to see
how well students understand the basics of the target structure(s).

General Techniques for Fill-in (written) Exercises

The fill-in or written exercises in the text require some sort of completion, transformation, discussion
of meaning, listening, or a combination of such activities. They range from those that are tightly
controlled and manipulative to those that encourage free responses and require creative,
independent language use. Following are some general techniques for the written exercises:

Technique A: A student can be asked to read an item aloud. You can say whether the student’s
answer is correct or not, or you can open up discussion by asking the rest of the
class if the answer is correct. For example:

TEACHER: Juan, would you please read number 3?7
STUDENT: Ali speaks Arabic.
TEACHER (to the class): Do the rest of you agree with Juan’s answer?

The slow-moving pace of this method is beneficial for discussion not only of
grammar items, but also of vocabulary and content. Students have time to digest
information and ask questions. You have the opportunity to judge how well they
understand the grammar.

However, this time-consuming technique doesn’t always, or even usually, need
to be used, especially with more advanced classes.

Technique B: You read the first part of the item and pause for students to call out the answer in
unison. For example:
TEXT entry: “Ali (speak) Arabic.”

TEACHER (with the students looking at their texts): Ali. ...

STUDENTS (in unison): speaks (with possibly a few incorrect responses scattered
about)

TEACHER: speaks Arabic. Speaks. Do you have any questions?

Introduction  Xili
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Technique C:

Technique D:

This technique saves a lot of time in class, but is also slow-paced enough to allow
for questions and discussion of grammar, vocabulary, and content. It is essential
that students have prepared the exercise by writing in their books, so it must be
assigned ahead of time as homework.

Students complete the exercise for homework, and you go over the answers with
them. Students can take turns giving the answers, or you can supply them.
Depending on the importance and length of the sentence, you may want to
include the entire sentence, or just the answer. Answers can be given one at a
time while you take questions, or you can supply the answers to the whole
exercise before opening it up for questions. When a student gives an answer, the
other students can ask him/her questions if they disagree.

Divide the class into groups (or pairs) and have each group prepare one set of
answers that they all agree is correct prior to class discussion. The leader of each
group can present its answers.

Another option is to have the groups (or pairs) hand in their set of answers for
correction and possibly a grade.

It’s also possible to turn these exercises into games wherein the group with the
best set of answers gets some sort of reward (perhaps applause from the rest of
the class).

One option for correction of group work is to circle or mark the errors on the
one paper the group turns in, make photocopies of that paper for each member of
the group, and then hand back the papers for students to correct individually. At
that point, you can assign a grade if desired.

Of course, you can always mix Techniques A, B, C, and D — with students reading some aloud, with
you prompting unison response for some, with you simply giving the answers for others, or with
students collaborating on the answers for others. Much depends on the level of the class, their
familiarity and skill with the grammar at hand, their oral-aural skills in general, and the flexibility or
limitations of class time.

Technique E:

Technique F:

When an exercise item has a dialogue between two speakers, A and B, ask one
student to be A and another B, and have them read the entry aloud. Then,
occasionally say to A and B: “Without looking at your text, what did you just say
to each other?” (If necessary, let them glance briefly at their texts before they
repeat what they’ve just said in the exercise item.) Students may be pleasantly
surprised by their own fluency.

Some exercises ask students to change the form but not the substance (e.g., to
change the active to the passive, a clause to a phrase, and question to a noun
clause, etc.), or to combine two sentences or ideas into one sentence that
contains a particular structure (e.g., an adjective clause, a parallel structure, a
gerund phrase, etc.). Generally, these exercises are intended for class discussion
of the form and meaning of a structure. The initial stages of such exercises are a
good opportunity to use the board to draw circles and / or arrows to illustrate the
characteristics and relationships of a structure. Students can read their answers
aloud to initiate class discussion, and you can write on the board as problems
arise. Or students can write their sentences on the board themselves. Another
option is to have them work in small groups to agree upon their answers prior to
class discussion.

Open-ended Exercises

The term “open-ended” refers to those exercises in which students use their own words to complete
or respond to sentences, either orally or in writing.

Technique A:

Introduction

Exercises where students must supply their own words to complete a sentence
should usually be assigned for out-of-class preparation. Then, in class students
can read their sentences aloud and the class can discuss the correctness and
appropriateness of the completions. Perhaps you can suggest possible ways of
rephrasing to make a sentence more idiomatic. Students who don’t read their
sentences aloud can revise their own completions based on what is being
discussed in class. At the end of the exercise discussion, you can tell students to



hand in their sentences for you to look at or simply ask if anybody has questions
about the exercise and not have them submit anything to you.

Technique B: If you wish to use a completion exercise in class without having previously
assigned it, you can turn the exercise into a brainstorming session in which
students try out several completions to see if they work. As another possibility,
you may wish to divide the class into small groups and have each group come up
with completions that they all agree are correct and appropriate. Then use only
those completions for class discussion or as written work to be handed in.

Technique C: Some completion exercises are done on another piece of paper because not
enough space has been left in the textbook. It is often beneficial to use the
following progression: (1) assign the exercise for out-of-class preparation;

(2) discuss it in class the next day, having students make corrections on their
own papers based on what they are learning from discussing other students’
completions; (3) then ask students to submit their papers to you, either as a
requirement or on a volunteer basis.

Paragraph Practice

Some writing exercises are designed to produce short, informal paragraphs. Generally, the topics
concern aspects of the students’ lives to encourage free and relatively effortless communication as
they practice their writing skills. While a course in English rhetoric is beyond the scope of this text,
many of the basic elements are included and may be developed and emphasized according to your
students’ needs.

For best results, whenever you give a writing assignment, let your students know what you
expect: “This is what | suggest as content. This is how you might organize it. This is how long |
expect it to be.” If at all possible, give your students composition models, perhaps taken from good
compositions written by previous classes, perhaps written by you, perhaps composed as a group
activity by the class as a whole (e.g., you write on the board what students tell you to write, and then
you and your students revise it together).

In general, writing exercises should be done outside of class. All of us need time to consider and
revise when we write. And if we get a little help here and there, that’s not unusual. The topics in the
exercises are structured so that plagiarism should not be a problem. Use in-class writing if you want
to evaluate your students’ unaided, spontaneous writing skills. Tell them that these writing exercises
are simply for practice and that — even though they should always try to do their best — mistakes
that occur should be viewed simply as tools for learning.

Encourage students to use a basic dictionary whenever they write. Point out that you yourself
never write seriously without a dictionary at hand. Discuss the use of margins, indentation of
paragraphs, and other aspects of the format of a well-written paper.

Error-Analysis Exercises

For the most part, the sentences in this type of exercise have been adapted from actual student
writing and contain typical errors. Error-analysis exercises focus on the target structures of a chapter
but may also contain miscellaneous errors that are common in student writing at this level (e.g., final
-s on plural nouns or capitalization of proper nouns). The purpose of including them is to sharpen the
students’ self-monitoring skills.

Error-analysis exercises are challenging, fun, and a good way to summarize the grammar in a
unit. If you wish, tell students they are either newspaper editors or English teachers; their task is to
locate all the mistakes and then write corrections. Point out that even native speakers have to
scrutinize, correct, and revise their own writing. This is a natural part of the writing process.

The recommended technique is to assign an error-analysis exercise for in-class discussion the
next day. Students benefit most from having the opportunity to find the errors themselves prior to
class discussion. These exercises can, of course, be handled in other ways: seatwork, written
homework, group work, or pairwork.

Let’s Talk Exercises

The fourth edition of Understanding and Using English Grammar has even more exercises explicitly
set up for interactive work than the last edition had. In these exercises, students can work in pairs, in
groups, or as a class. Interactive exercises may take more class time than they would if teacher-led,
but it is time well spent, for there are many advantages to student-student practice.
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When students are working in pairs or groups, their opportunities to use what they are learning
are many times greater than in a teacher-centered activity. Obviously, students working in groups or
pairs are often much more active and involved than in teacher-led exercises.

Pairwork and group work also expand student opportunities to practice many communication
skills at the same time in that they are practicing target structures. In peer interaction in the
classroom, students have to agree, disagree, continue a conversation, make suggestions, promote
cooperation, make requests, and be sensitive to each other’s needs and personalities — the kinds of
exchanges that are characteristic of any group communication, whether in the classroom or
elsewhere.

Students will often help and explain things to each other during pairwork, in which case both
students benefit greatly. Ideally, students in interactive activities are “partners in exploration.”
Together they go into new areas and discover things about English usage, supporting each other as
they proceed.

Pairwork and group work help to produce a comfortable learning environment. In teacher-
centered activities, students may sometimes feel shy and inhibited or may experience stress. They
may feel that they have to respond quickly and accurately and that what they say is not as important
as how they say it — even though you strive to convince them to the contrary. When you set up
groups or pairs that are noncompetitive and cooperative, students usually tend to help, encourage,
and even joke with one another. This encourages them to experiment with the language and to
speak more often.

e Pairwork Exercises: Tell the student whose book is open (usually Partner A) that she / he is the
teacher and needs to listen carefully to his / her partner’s responses. Vary the ways in which
students are paired up, including having them choose their own partners, counting off, or
drawing names / numbers from a hat. Walk around the room and answer questions as needed.

e Small Group Exercises: The role of group leader can be rotated for long exercises, or one
student can lead the entire exercise if it is short. The group can answer individually or chorally,
depending on the type of exercise. Vary the ways in which you divide the class into groups and
choose leaders. If possible, groups of 3-5 students work best.

e (Class Activity (teacher-led) Exercises:

a. You, the teacher, conduct the oral exercise. (You can always choose to lead an oral
exercise, even when the directions specifically call for pairwork; exercise directions calling
for group or pairwork work are suggestions, not ironclad instructions.)

b. You don’t have to read the items aloud as though reading a script word for word. Modify or
add items spontaneously as they occur to you. Change the items in any way you can to
make them more relevant to your students. (For example, if you know that some students
plan to watch the World Cup soccer match on TV soon, include a sentence about that.)
Omit irrelevant items.

c. Sometimes an item will start a spontaneous discussion of, for example, local restaurants or
current movies or certain experiences your students have had. These spur-of-the-moment
dialogues are very beneficial to your class. Being able to create and encourage such
interactions is one of the chief advantages of a teacher leading an oral exercise.

Discussion of Meaning Exercises

Some exercises consist primarily of you and your students discussing the meaning of given
sentences. Most of these exercises ask students to compare the meaning of two or more sentences
(e.g., You should take an English course vs. You must take an English course). One of the main
purposes of discussion-of-meaning exercises is to provide an opportunity for summary comparison
of the structures in a particular unit.

Basically, the technique in these exercises is for you to pose questions about the given
sentences, and then let students explain what a structure means to them (which allows you to find
out what they do and do not understand). You can summarize the salient points as necessary.
Students have their own inventive, creative way of explaining differences in meaning. They shouldn’t
be expected to sound like grammar teachers. Often, all you need to do is listen carefully and
patiently to a student’s explanation, and then clarify and reinforce it by rephrasing it somewhat.
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Listening Exercises Q

Depending on your students’ listening proficiency, some of the exercises may prove to be easy and
some more challenging. You will need to gauge how many times to replay a particular item. In
general, unless the exercise consists of single sentences, you will want to play the dialogue or
passage in its entirety to give your students some context. Then you can replay the audio to have
your students complete the task.

It is very important that grammar students be exposed to listening practice early on. Native
speech can be daunting to new learners; many say that all they hear is a blur of words. Students
need to understand that what they see in writing is not exactly what they should expect to hear in
normal, rapidly spoken English. If students can’t hear a structure, there is little chance it will be
reinforced through interactions with other speakers. The sooner your students practice grammar
from a listening perspective, the more confidence they will develop and the better equipped they will
be to interact in English.

The two audio CDs can be found at the back of Understanding and Using English Grammar.
There are 97 listening exercises in the text, all marked with a headphone icon. They reinforce the
grammar being taught — some focusing on form, some on meaning, most on both.

You will find an audio tracking list at the back of the student book to help you locate a particular
exercise on the CD. The listening scripts for all the exercises are also in the back of the student
book, beginning on page 451.

Pronunciation Exercises

A few exercises focus on pronunciation of grammatical features, such as endings of nouns or verbs
and contracted or reduced forms.

Some phonetic symbols are used in these exercises to point out sounds which should not be
pronounced identically; for example, /s/, /Pz/, and /z/ represent the three predictable pronunciations
of the grammatical suffix which is spelled -s or -es. It is not necessary for students to learn the
complete phonetic alphabet; they should merely associate each symbol in an exercise with a sound
that is different from all others. The purpose is to help students become more aware of these final
sounds in the English they hear to encourage proficiency in their own speaking and writing.

In the exercises on spoken contractions, the primary emphasis should be on students’ hearing
and becoming familiar with spoken forms rather than on their accurate pronunciation of these forms.
The most important part of most of these exercises is for students to listen to the oral production and
become familiar with the reduced forms. Initially, it can sound strange for students to try to
pronounce reduced forms; because of their lack of experience with English, they may be even less
understandable when they try to produce these forms.

Language learners know that their pronunciation is not like that of native speakers; therefore,
some of them are embarrassed or shy about speaking. In a pronunciation exercise, they may be
more comfortable if you ask groups or the whole class to say a sentence in unison. After that,
individuals may volunteer to speak the same sentence. Students’ production does not need to be
perfect, just understandable. You can encourage students to be less inhibited by having them teach
you how to pronounce words in their languages (unless, of course, you’re a native speaker of the
students’ language in a monolingual class). It’s fun — and instructive — for the students to teach the
teacher.

Expansions and Games

Expansions and games are important parts of the grammar classroom. The study of grammar is (and
should be) fun and engaging. Some exercises in the text are designated as Games. In this Teacher’s
Guide, other exercises have Expansions that follow the step-by-step instruction. Both of these
activity types are meant to promote independent, active use of target structures.

The atmosphere for the activities should be relaxed, and not necessarily competitive. The goal is
clearly related to the chapter’s content, and the reward is the students’ satisfaction in using English to
achieve that goal. (For additional games and activities, see Fun with Grammar: Communicative
Activities for the Azar Grammar Series, by Suzanne W. Woodward.)
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MONITORING ERRORS

In Written Work

When marking papers, focus mainly on the target grammar structure. Praise correct usage of the
structure. Depending on the level of your class, you may want to simply mark but not correct errors
in the target structure, and correct all other errors yourself. However, if development of writing skills
is one the principal goals in your class, you will probably want the students to correct most of their
errors themselves. Regardless of how you mark errors, tell your students that these writing exercises
are simply for practice and that — even though they should always try to do their best — mistakes that
occur should be viewed simply as tools for learning.

You may notice that some errors in usage seem to be the result of the students’ study of the
most recent grammar structure. For example, after teaching perfect tenses you may notice students
using past perfect more than they had previously, but not always using it correctly. This is natural
and does not seem to be of any lasting harm. View the students as experimenting with new tools.
Praise them for reaching out toward what is new usage for them, even as you correct their errors.
Grammar usage takes time to gel. Don’t expect sudden mastery, and make sure your students don’t
expect that either. Encourage risk-taking and experimentation; students should never be afraid of
making mistakes. In language acquisition, a mistake is nothing more than a learning opportunity.

In Oral Work

Students should be encouraged to monitor each other to some extent in interactive work, especially
when monitoring activities are specifically assigned. (You should remind them to give some positive
as well as corrective comments to each other.) You shouldn’t worry about “losing control” of
students’ language production; not every mistake needs to be corrected. Mistakes are a natural part
of learning a new language. As students gain experience and familiarity with a structure, their
mistakes will begin to diminish.

Similarly, students shouldn’t worry that they will learn one another’s mistakes. Being exposed to
imperfect English in an interactive classroom is not going to impede their progress in the slightest. In
today’s world, with so many people using English as a second language, students will likely be
exposed to all levels of English proficiency in people they meet — from airline reservation agents to
new neighbors from a different country to a co-worker whose native language is not English.
Encountering imperfect English is not going to diminish their own English language abilities, either
now in the classroom or later in different English-speaking situations.

Make yourself available to answer questions about correct answers during group work and
pairwork. If you wish, you can take some time at the end of an exercise to call attention to mistakes
that you heard as you monitored the groups. Another possible way of correcting errors is to have
students use the answer key in the back of the book to look up their own answers when they need to.
If your edition of the student book comes without the answer key, you can make student copies of
the answers from the separate Answer Key booklet.

OPTIONAL VOCABULARY

Students benefit from your drawing attention to optional vocabulary for many reasons. English is a
vocabulary-rich language, and students actively want to expand both their passive and active
vocabulary in English. By asking students to discuss words, even words you can safely assume they
recognize, you are asking students to use language to describe language and to speak in a
completely spontaneous way (they don’t know which words you will ask them about). Also, asking
students to define words that they may actually know or may be familiar with allows students a
change of pace from focusing on grammar, which may be particularly challenging at any given time.
This gives students a chance to show off what they do know and take a quick mini-break from what
may occasionally feel like a “heavy” focus on grammar.

One way to review vocabulary, particularly vocabulary that you assume students are familiar
with, is to ask them to give you the closest synonym for a word. For example, if you ask students
about the word optimistic, as a class you can discuss whether positive, hopeful, or happy is the
closest synonym. This is, of course, somewhat subjective, but it is a discussion that will likely
engage students. Similarly, for a more advanced group, you can ask them for the closest antonym of
a given word, and thus for optimistic students could judge among, sad, negative, and pessimistic, for
example. However you choose to review optional vocabulary, most students will greatly appreciate
and profit from your doing so.
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HoMEWORK

The textbook assumes that students will have the opportunity to prepare most of the written
exercises by writing in their books prior to class discussion. Students should be assigned this
homework as a matter of course.

Whether you have students write their answers on paper for you to collect is up to you. This
generally depends upon such variables as class size, class level, available class time, your available
paper-correcting time, not to mention your preferences in teaching techniques. Most of the exercises
in the text can be handled through class discussion without the students needing to hand in written
homework. Most of the written homework that is suggested in the text and in the chapter notes in
this Teacher’s Guide consists of activities that will produce original, independent writing.

PowerPoOINTS

An additional resource included with this Teacher’s Guide, the ten PowerPoint lessons are designed
for use in the classroom as “beyond-the-book” activities based on real-world readings. These
lessons would serve ideally as a whole-class review prior to a test. Or you may want to break them
up in shorter chunks and use them as short reviews after completing a section of charts. Depending
on the level of your class, you may want to make copies of the readings for students to study as
homework before the lesson. The PowerPoints are also available for download at AzarGrammar.com.

Additional Resources

UsING THE WORKkBOOK

The Workbook contains self-study exercises for independent study, with a perforated answer key
located at the end of the book. If you prefer that students not have the answers to the exercises, ask
them to hand in the answer key at the beginning of the term (to be returned at the end of the term).
Some teachers may prefer to use the Workbook for in-class teaching rather than independent study.

The Workbook mirrors the Student Book. Exercises are called “exercises” in the Student Book
and “practices” in the Workbook to minimize confusion when you make assignments. Each practice
in the Workbook has a content title and refers students to appropriate charts in the Student Book and
in the Workbook itself.

Workbook practices can be assigned by you or, depending upon the level of maturity or sense of
purpose of the class, simply left for students to use as they wish. They may be assigned to the entire
class or only to those students who need further practice with a particular structure. They may be
used as reinforcement after you have covered a chart and exercises in class or as introductory
material prior to discussing a chart in class.

In addition, students can use the Workbook to acquaint themselves with the grammar of any
units not covered in class. Earnest students can use the Workbook to teach themselves.

Test BANK

The Test Bank for Understanding and Using English Grammar is a comprehensive bank of quizzes
and tests that are keyed to charts or chapters in the student book. Each chapter contains a variety of
short quizzes which can be used as quick informal comprehension checks or as formal quizzes to be
handed in and graded. Each chapter also contains two comprehensive tests. Both the quizzes and
the tests can be reproduced as is, or items can be excerpted for tests that you prepare yourself.

AzAR INTERACTIVE

Students learn in many ways and benefit from being exposed to grammar in a variety of contexts.
This computer-based program is keyed to the text and provides all-new exercises, readings, listening
and speaking activities, and comprehensive tests. You can use this program concurrently with the
text or as an independent study tool. You can assign the whole chapter to the entire class, or you
can customize the exercises to particular students. For example, for those students who are
proficient in written work, but need practice with oral production, you can assign the speaking,
listening, and pronunciation exercises. Another way to assign exercises would be based on the
target structure. If you notice that a student is struggling with a particular grammar point or section,
you can assign the corresponding exercises for further out of class study. In addition, the chapter
tests can be used as effective reviews prior to an in-class test.
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FuN witTH GRAMMAR

Fun with Grammar: Communicative Activities for the Azar Grammar Series, is a teacher resource text
by Suzanne W. Woodward with communicative activities correlated to the Azar-Hagen Grammar
Series. It is available as a text or as a download on AzarGrammar.com.

AzARGRAMMAR.COM

Another resource is AzarGrammar.com. This website is designed as a tool for teachers. It includes a
variety of additional activities keyed to each chapter of the student book including additional exercise
worksheets, vocabulary worksheets, and song-based activities tied to specific grammar points. This
website is also a place to ask questions you might have about grammar (sometimes our students ask
real stumpers), as well as also being a place to communicate with the authors about the text and to
offer teaching/exercise suggestions.

Notes on American vs. British English

XX

Students are often curious about differences between American and British English. They should
know that the differences are minor. Any students who have studied British English (BrE) should have
no trouble adapting to American English (AmE), and vice versa.

Teachers need to be careful not to inadvertently mark differences between AmE and BrE as
errors; rather, they should simply point out to students that a difference in usage exists.

DIFFERENCES IN GRAMMAR

Differences in article and preposition usage in certain common expressions follow. These differences
are not noted in the text; they are given here for the teacher’s information.

AmE BrE

be in the hospital be in @ hospital

be at the university (be in college) be at @ university

go to a university (go to college) go to @ university

go to @ class/be in @ class go to a class/be in a class

in the future in @ future (OR in the future)

did it the next day did it @ next day (OR the next day)
haven’t done something for/in weeks haven’t done something for weeks
ten minutes past/after six o’clock ten minutes past six o’clock

five minutes to/of/till seven o’clock five minutes to seven o’clock

DIFFERENCES IN SPELLING

Variant spellings can be noted but should not be marked as incorrect in student writing. Spelling
differences in some common words follow.

AmE BrE

jewelry, traveler, woolen jewellry, traveller, woollen
skillful, fulfill, installment skilful, fulfil, instalment

color, honor, labor, odor colour, honour, labour, odour
-ize (realize, apologize) -iselize (realise/realize, apologise/apologize)
analyze analyse

defense, offense, license defence, offence, licence (n.)
theater, center, liter theatre, centre, litre

check cheque (bank note)

curb kerb

forever for ever/forever

focused focused/focussed

fueled fuelled/fueled

practice (n. and v.) practise (v.); practice (n. only)
program programme

specialty speciality

story storey (of a building)

tire tyre
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DIFFERENCES IN VOCABULARY

Differences in vocabulary usage between AmE and BrE usually do not significantly interfere with
communication, but some misunderstandings may develop. For example, a BrE speaker is referring
to underpants or panties when using the word “pants,” whereas an AmE speaker is referring to slacks
or trousers. Students should know that when American and British speakers read each other’s
literature, they encounter very few differences in vocabulary usage. Similarly, in the United States
Southerners and New Englanders use different vocabulary, but not so much as to interfere with
communication. Some differences between AmE and BrE follow.

AmE BrE

attorney, lawyer barrister, solicitor
bathrobe dressing gown

can (of beans) tin (of beans)

cookie, cracker biscuit

corn maize

diaper nappy

driver’s license driving licence

drug store chemist’s

elevator lift

eraser rubber

flashlight torch

jail gaol

gas, gasoline petrol

hood of a car bonnet of a car

living room sitting room, drawing room
math maths (e.g., a maths teacher)
raise in salary rise in salary

rest room public toilet, WC (water closet)
schedule timetable

sidewalk pavement, footpath

sink basin

soccer football

stove cooker

truck lorry, van

trunk (of a car) boot (of a car)

be on vacation be on holiday

Key to Pronunciation Symbols

THE PHONETIC ALPHABET (SYMBOLS FOR AMERICAN ENGLISH)

Consonants

Phonetic symbols for most consonants use the same letters as in conventional English spelling:
/b, d, f,g,h k1, mn,oprstvwyz.

Spelling consonants that are not used phonetically in English: c, g, x.

A few additional symbols are needed for other consonant sounds.
/ 0 / (Greek theta) = voiceless th as in thin, thank
/ &/ (Greek delta) = voiced th as in then, those
/1 /= ng as in sing, think (but not in danger)
/ s/ = sh as in shirt, mission, nation
/z/=sorzin afew words like pleasure, azure
/ ¢/ =ch or tch as in watch, church
/j/=jordge as in jump, ledge

*Slanted lines indicate phonetic symbols.
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Vowels

The five vowels in the spelling alphabet are inadequate to represent the 12-15 vowel sounds of
American speech. Therefore, new symbols and new sound associations for familiar letters must be

adopted.
Front Central Back (lips rounded)
/i/ or /iy/ as in beat /u/, /u:/, or /uw/ as in boot
/I/ as in bit /u/ as in book
/e/ or /ey/ as in bait /o/ or /ow/ as in boat
/2/ as in bought
/el as in bet /a/as in but
/ee/ as in bat /a/ as in bother

Glides: /ai/ or /ay/ as in bite
/5i/ or /Qy/ as in boy
/ee/ or /aw/ as in about

British English has a somewhat different set of vowel sounds and symbols. You might want to
consult a standard pronunciation text or BrE dictionary for that system.
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Chapter 1

Overview of Verb Tenses

CHAPTER SUMMARY

OBJECTIVE: To provide a general overview of all twelve verb
tenses. The intention is for students to understand that some
logical relationships exist among the verb tenses. This chapter
will serve as a review for many students and will strengthen
students’ ability to recognize and use the verb tenses.

APPROACH: Students at this level are probably somewhat
familiar with all of the verb tenses (with the possible exceptions
of the future perfect and future perfect progressive, two little-
used tenses). In presenting the initial charts in this chapter, you
can help the students understand the overall patterns in the
English tense system (for example, that all progressive tenses
indicate that an activity is / was / will be in progress or that all
perfect tenses indicate that one activity occurs before another
activity or time.) Then as you proceed through the chapter, you
can refer to Chart 1-5 to put each tense within the framework
of English verb tenses. For example, you can relate the use of
the past progressive (/ was sitting in class at this time yesterday)
to present progressive (I am sitting in class right now).

TERMINOLOGY: Simple tenses are formed without an
auxiliary or helping verb, and the tense is indicated in the
ending of the verb.

“Progressive” is also called “continuous,” and always
contains an -ing patrticiple in addition to a helping verb.
This form is used to indicate verbs that are in progress.

Perfect verbs include a form of the verb have and indicate
that one action is completed in relation to another one.

You may want to review the terms “main clause” and “time
clause” with students, in preparation for this chapter.

(1 EXERCISE 1. Let's talk: interviews and
infroductions. Page 1
Time: 15-20 minutes

This exercise assumes that students know how to ask
and answer basic questions in English. (You may wish
to give a short review of question word order if the
need arises during class discussion, but primarily this
first exercise is not intended to focus on any grammar
in particular. You may, however, wish to refer the
students to the Appendix if problems such as word
order arise). This exercise also assumes that the
students don’t know each other. If all the students are
already acquainted, they could pretend to be famous
persons being interviewed by television reporters and
make up entirely different questions.

First, write your name in sentence form. For example:
My name is Martha.

Then ask students what question they would need to
ask in order to get this information from you,
prompting the following response, which you should
also write on the board:

What is your name?

As a class, in pairs, or groups, have students create a
correct question for each topic.

Write students’ questions on the board and discuss
whether they ask for the desired information. For
example:

If a student suggests How you say your name? to obtain
the information for item 2, help students correct the
question in terms of grammar and vocabulary to How
do you spell your name?

Now ask students to interview one another, and review

as a class. Circulate and jot down common mistakes
for later review.

Optional Vocabulary
origin

current residence

field

1 EXERCISE 2. Let's talk: preview of verb
fenses. Page 1
Time: 10-15 minutes

This exercise can be used to introduce almost all the
essential information contained in Charts 1-1 through
Chart 1-5 by discussing each item in detail and
drawing the diagrams of various tenses from Chart 1-5
on the board. Or this exercise can simply be used as a
quick review of the tenses prior to individual
presentation of Charts 1-1 through 1-5.

Introduce the exercise by writing the following
sentence (or any other sentence that will lead students
to What are you doing right now?) on the board.

| am teaching grammar class.

Write what + form of do on the board and ask
students to form a related question.

What are you doing right now?
| am teaching grammar class.
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e Then draw the time line of that verb tense and write
another practice sentence on the board if needed.

e Work through the other verb tenses in this manner.

¢ Divide students into pairs and instruct them to help
one another decide which tense is needed.

e See the Teaching Suggestions in the front of this book
for a variety of ways to teach this type of exercise.

CHART 1-1. The Simple Tenses. Page 2
Time: 10 minutes

The purpose of this chart is to help students
understand the relationships in form and meaning
among the three simple tenses. Not all possible uses
of each tense are included in this chart. This chart and
the subsequent charts in this chapter are meant as an
overview. A more detailed discussion of the individual
tenses occurs in subsequent chapters.

e Draw the basic diagram from the book, with arrows
indicating now, past, and future.

e Read the name of the first tense (simple present) and
draw the illustrating tense time line next to it.

e Write two example sentences illustrating form and
meaning of the tense on the board beneath the time
line, and highlight the verb.

e Use the example sentences given or generate your
own. If you generate your own, be sure to use regular
verbs to clearly show the verb form. For example:

Marta practices yoga every day.
Chi-Wei walks to class every morning.

* Follow the same procedure with the other two simple
tenses. Write the name of the tense, draw the
appropriate time line, and write two sample sentences
to illustrate the form of each tense.

e Explain that time words and phrases such as every
day used in chart example (b), yesterday used in (c),
last night used in (d), tomorrow used in (e), and tonight
used in (f) are important indicators of which tense to
use.

1 EXERCISE 4. Let's listen and talk. Page 2
Time: 10-15 minutes

¢ Play the audio through once without stopping. Then
replay the audio one item at a time, giving students
time to write their answers.

* Review the audio answers as a class.

e Give students a few minutes to decide whether each
item is true for them.

e Have pairs or small groups share their answers.

e Then ask specific questions to engage students and
learn a bit more about them. For example:

You said you didn’t cook your own dinner last night,
Maria. Did you go out to eat?

Expansion: Write the following professions on stick-on
name tags, index cards, or pieces of scrap paper. Tape
one on the back of each student so that no student can
see which professional role he or she is wearing.
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accountant construction worker
farmer salesperson

doctor administrative assistant
lawyer computer programmer
bus or train driver delivery person
physicist teacher

professional athlete plumber

Explain that the purpose of this game is to use the
present tense to create sentences that will help each
person guess the profession on their tag or card. Give
students a few minutes to get up and look at each
other’s name tags and jobs without telling each other
what his / her jobs are. Have students sit down again,
and model one profession with a student. For
example, if the student’s tag says “accountant,” you
could create sentences such as these:

This person uses math daily.

This person likes numbers.

This person balances the checkbooks for companies.

CHART 1-2. The Progressive Tenses. Page 3
Time: 10-15 minutes

As their name indicates, progressive tenses show
actions in progress at a given point in time. These
tenses are also referred to as “continuous.”

In present progressive, this time is either right now or
occasionally, these days, or these times. For example:

Gas prices are rising.

In past progressive tense, the time is in the past and
the action in progress is often “interrupted” by a simple
past tense verb.

Future progressive is used to describe an action that
will be in progress and is often interrupted by a simple
future verb.

It is critical that students understand whether the
action is, was, or will be in progress. A second action
(often indicated by a simple past or simple future
action) may interrupt the verb in progress and can
serve as a time reference.

Write the name of the first progressive tense (present
progressive) from the chart and draw its tense time
line on the board.

Write two sample sentences on the board to illustrate
the time line. You can copy the exact sentences from
the chart or make up examples of your own.

Follow the above procedure when presenting the other
progressive tenses, taking time to highlight the be
auxiliary verb and the -ing participle.

Emphasize the usefulness of the secondary verb (used
in the time clause) in each sample sentence by
explaining the following:

In (b) Tom was sleeping when | arrived.

“When I arrived” is in the past tense and interrupted the
action in the main clause, which was already in progress
in the past.

In (c) Tom will be sleeping when we arrive.

“When we arrive” indicates future, and this action will
interrupt the prediction that Tom will be sleeping.



(1 EXERCISE 6. Let's listen and talk. Page 3
Time: 10 minutes

¢ Write the following cues on the board as a reference
for students as they listen:

now = is/are + -ing
past = was / were + -ing
future = will be + -ing

e When asking students to supply additional
information, write their answers on the board with
correct verb forms for further reinforcement. For
example:

At midnight last night, Marco wasn'’t sleeping.
You ask: What were you doing, Marco?

Write the student reply on the board: | was finishing my
homework at midnight last night.

CHART 1-3. The Perfect Tenses. Page 4
Time: 10-15 minutes

Students may need more explanation of this chart than
for the preceding two charts. With all perfect tenses,
an action has either been completed at an indefinite
time in the past (present perfect), had been completed
before a more recent event in the past (past perfect), or
will have been completed by a particular time in the
future (future perfect).

It is important to emphasize the idea of completion with
each perfect tense. It may also be helpful for students
to know that many Americans don’t use the past
perfect when speaking and that future perfect is also
not very common. Future perfect is unique — in order
to understand its meaning and use, students must view
the future from the perspective of a particular future
action already having been completed.

As you generate sentences, make sure to use regular
verbs in order to keep the focus on the general uses of
the perfect tenses. Irregular tenses will be dealt with in
more detail in later chapters.

e Present each tense in turn. Write the name of the
tense, draw and label the appropriate time line for
each tense, and write the example sentences beneath
each one.

e After you highlight each perfect tense, take time to ask
students which action (in the case of past perfect and
future perfect) happened or will have happened first.

(1 EXERCISE 8. Let's listen and talk. Page 4
Time: 10-15 minutes
e | et students know that this exercise has two parts;

first they are going to listen and fill in the blanks, then
they are going to circle yes or no.

¢ Play the audio through once without stopping. Then
play it again, pausing after each item to give students
time to write.

* |n pairs, have students compare their answers.

* Then play the audio again to check answers. Replay
as necessary whenever questions arise.

¢ Give students a few minutes to decide which
questions are true for them. Then put students in
small groups to discuss their answers.

e After they have had time to discuss their answers, ask
specific questions to reinforce the grammar, such as:

You: | heard Max say that before he went to bed last
night, he hadn’t finished all of his homework. Max, what
had you finished before you went to bed last night?

Max: I had finished an email to my girlfriend in Germany.

You: Okay, so before Max went to bed last night, he had
finished an email to his girlfriend.

Which action happened first?

1 EXERCISE 9. Warm-up. Page 5
Time: 10-15 minutes

This exercise can be teacher-led or done as pairwork.
Regardless, taking the time to review student answers
and ask individual students the warm-up questions will
help ensure that enough time is allotted for each tense.

CHART 1-4. The Perfect Progressive Tenses.
Page 5
Time: 15-20 minutes

The perfect progressive tense expresses an action that
has already been in progress when interrupted by
another action (either in past or future). Unlike the
perfect tenses just explored, the focus here is on
progress and continuation rather than completion.
However, like past perfect and future perfect tenses,
these progressive perfect tenses are used to show one
action in relation to another.

e Explain that the perfect progressive tenses show
actions that have not yet been completed, in relation
to another point in time (or event).

e Present each section of the chart, writing the name of
the tense, drawing the time line and writing sample
sentences beneath each one.

e Draw each progressive time line with an arrow
indicating continuation.

¢ Highlight the targeted form have / has + been + -ing
for each example sentence.
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CHART 1-5. Summary Chart of Verb Tenses.
Pages 6-7
Time: 15-20 minutes

This two-page chart is an overview of the verb tenses.
If you have not already made a wall chart or
transparency of the verb tense chart, you may want to
create one as a handy reference for Chapters 2-4.
Students are likely to be less comfortable with the
tenses presented in the second half of this chart. Be
prepared to take more time with these sections.

By the end of this section of Chapter 1, students
should feel prepared to explore the perfect tenses at
length in upcoming chapters. As with the first part of
Chart 1-5, reinforce comprehension by having students
assist you in drawing the simple time lines and writing
example sentences on the left-hand side of the board
before contrasting these with the progressive forms on
the right-hand side.

e Draw each simple tense time line and corresponding
sentence on the left side of the board.

e On the right side of the board, do the same with the
progressive tenses and sentences.

e Highlight the relationships both vertically (present,
past, future) and horizontally by contrasting the
various tenses.

1 EXERCISE 11. Looking at grammar.
Pages 6-7
Time: 10-15 minutes

e Have students complete the first part of Exercise 11
as instructed.

* Then have students compare their answers, using the
chart as a guide.

Expansion: Write the names of all the verb tenses on
the board and number them. Draw all twelve
diagrams and letter them. Then ask students to
match the tense names with the correct diagram.

(1 EXERCISE 12. Let's talk. Page 8

Time: 10 minutes

The purpose of this exercise is to consolidate the
information the students have received to this point.
This exercise is essentially only additional examples of
tense usage. It also seeks to promote the learning of
the names of the tenses, which is helpful for student-
teacher communication during units on verb tense
usage.

Expansion: If you are doing this as a class, draw the
Chart 1-5 time lines on the board and ask students to
identify which diagram applies to which example. If
students are working in pairs or small groups, have
them draw the time lines that represent each tense.
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1 EXERCISE 15. Warm-up: listening. Page 9
Time: 10-15 minutes

This activity is a good chance to assess students’
grasp of spelling rules.

¢ Play the example part of the audio, and then answer
any questions.

¢ Play the audio through once without stopping.
e Then play it again, pausing after each item.
* Have students compare answers with a partner.

e Assign a student to each item, and have them write
their answer on the board.

e As a class, correct spelling as needed.

CHART 1-6. Speliing of -ing and -ed Forms.
Page 10
Time: 15-25 minutes

Briefly discuss the spelling rules illustrated by each
group of examples so that students become familiar
with the content of the chart and can refer to it later.

Refer back to this chart as you work through Exercises
16 and 17.

Another option is to work through this chart as you
review the answers to the Warm-up (Exercise 15).

e Present each category as listed on the left by first
writing the numbered description on the board. For
example:

1. Verbs That End in a Consonant and -e

¢ Write one of the base forms given in the book next to
the category on the board. For example:

hope

e Ask students if they know the -ing and the -ed form,
and ask for the spelling. If no one knows the answer,
explain how to make the transformation and write it on
the board.

e Present the two spelling exceptions below the chart,
reminding students that particularly with spelling rules,
certain exceptions always exist.

1 EXERCISE 16. Looking at spelling. Page 10
Time: 10-15 minutes

Even if students don’t know the meaning of some of
the words in these exercises, they should be able to
spell the forms correctly. After the students have
written the correct forms, supply vocabulary definitions
for the class as necessary.

e Complete one part at a time, giving students a few
minutes to write their answers.

e Then have students check their work by comparing
answers with a partner.



* As a class, review the correct answers by asking 1 EXERCISE 19. Let's talk and write. Page 12
various students to write their answers on the board. Time: 5-10 minutes

Expansion: Have students come up with sentences

to go with each of the verbs now written on the board. . . .
This exercise works well as a homework assignment

because it gives students a chance to produce the

: . tenses on their own. In addition, it gives them an
l:,l EXERCISE ,17' Looking at spelling. Page 11 opportunity to practice English outside of class.
Time: 10-15 minutes
Optional Vocabulary e Prepare students for each of the activities by
ruin boil discussing what types of questions they will need to
pat tape ask in order to successfully write about a classmate, a
earn native speaker, or a particular place.

¢ Have students brainstorm what tenses they will need
to use for each of the writing activities before
choosing one.
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Chapter 2

Present and Past;
Simple and Progressive

CHAPTER SUMMARY

OBJECTIVE: To explore four high-frequency verb tenses,
reviewing and reinforcing the students’ ability to use them,
and to introduce some finer points of tense usage.

APPROACH: The text presents and compares the simple
present and present progressive, including their use with
non-progressive verbs, and then moves on to the simple
past and past progressive. The simple past section
includes pronunciation of -ed endings and special practice
with irregular verbs.

TERMINOLOGY: “Progressive” is also called “continuous”
in some texts. A clause is a structure containing a subject
and a verb. A clause may be either independent (also called
a main clause) or dependent (subordinate clause).

Optional Chapter Introduction Activity
(can be done before or after Exercise 1)
Time: 10-20 minutes

e Ask two students what they do first when they wake
up in the morning. Write their answers on the board.

Yao gets dressed, brushes his teeth, and then eats
breakfast.

Maria drinks a cup of coffee as soon as she gets up.

e Ask two other students what they are doing right now,
and write their answers on the board.
Paulo is listening to the teacher.
Mieko is writing in her notebook.
e Underline the tenses and ask students to explain the
differences (the first set of sentences is about regularly

scheduled actions or habits; the second set of
sentences shows what is happening right now).

¢ Ask two other students what they did last weekend,
and write their answers on the board.

e Ask two other students what they were doing at
7:30 P.M. last night. Write their answers on the board.

e Underline the tenses in the four new sentences, and
ask students to explain the differences.

e Ask students which set of sentences describes
actions completed in the past.

e Elicit that the second set of sentences shows what
was happening (ongoing) at a specific time in the past.
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1 EXERCISE 1. What do | already know?
Page 13
Time: 10-20 minutes

This exercise can be used as a pretest, pairwork, or a
whole-class activity. The purpose is for students to
discover which grammar points they need to pay
special attention to in this chapter.

The text assumes that students do not know all the
grammar covered in this exercise. If your students can
do this exercise without any difficulty or questions, they
may not need to study this chapter.

While this exercise previews the grammar found in
Chapter 2, it also includes grammar not found in the
chapter. The chapter assumes the students are already
familiar with non-target grammar, such as word order in
questions, parallel structures, and the use of final

-s / -es. You may wish to take some time in class to
review these points. (questions and negatives in the
Appendix; parallel structure in Chapter 16, and final

-s / -es in Chapter 6)

e Introduce the exercise and its purpose — for students
to discover areas of the language that they need to
study.

e Give students time to do the exercise individually.

e As a class, discuss correct answers. If time permits,
have students write their answers on the board.

Optional Vocabulary
consist

gases

political situation

(1 EXERCISE 2. Warm-up. Page 13
Time: 5-10 minutes

Part |

e After students complete Part 1, ask the class, Who
reads a newspaper every day? Ask a student who did
not raise a hand to make a sentence that is true for
him / her. For example:

I don’t read a newspaper every day. or | read my email
every day.



e Ask the class, Who is sitting next to someone from
Asia? Ask one of the students who did not raise
his / her hand to make a true sentence. For example:

I am not sitting next to someone from Asia.
OR
| am sitting next to someone from Spain.

Part Il
e Ask students what a general truth is and what a daily
habit is. Ask students what habit or daily practice is
most important to them and write them on the board.
e Discuss student responses, especially unique or funny
ones.

Optional Vocabulary
revolve

general truth

daily habit

CHARTS 2-1 and 2-2. Simple Present.
Present Progressive. Page 14
Time: 10-15 minutes

Now that students have covered preliminary materials
on the English tense system, the text focuses on each
tense in more detail.

Throughout the rest of the chapters on verb tenses, the
exercises contain questions, negatives, contractions,
and mid-sentence adverbs. These topics are assumed
to be primarily review at this level, but most students
still need to work with them. You may wish to refer
students to the Appendix during your class instruction.

e Make a large chart on the board with the headings
General Truth in the left column, Habit in the middle
column, and /In Progress in the right column.

e Ask different students to read the example sentences
from Charts 2-1 and 2-2.

e Ask the class if the sentence is a habit, a truth, or if it’s
in progress. Write the item letter — (a), (b), etc. —in
the correct column. Work through all the example
sentences.

Expansion: Help students create their own
sentences for each category, using their own lives as
content. Ask the class which heading each new
sentence should go under, and write the sentence on
the board. When each heading has two or three
sentences, underline the verbs and have students
discuss the differences among them.

(1 EXERCISE 3. Let's talk. Page 14

Time: 15-25 minutes

Part |
e Divide students into pairs or small groups. Then
model the activity with one group.

e Circulate and help each group with their discussion.

Part Il

¢ Review the meaning of generalizations, another word
for general truth, as well as the vocabulary in both the
topics and verbs lists.

e Model the exercise with a student or group before
assigning the task to the whole class.

(1 EXERCISE 5. Listening. Page 15

Time: 5-10 minutes

¢ Remind students that more than one completion may
be correct.

e Ask students to close their books, and play the audio
through once.

¢ Have students open their books, and give them a
moment to look over the time phrases.

¢ Play the audio again, stopping after each item.

e Optional: After going through all the items, have
students compare their answers with a partner.

e Elicit the correct answers from the class, either orally or
on the board. Then listen a final time for confirmation.

Expansion: Before playing the audio the second
time, go through the time phrases and have students
suggest which tenses go with each time phrase. For
example, they should be able to predict that right now
calls for present progressive tense.

1 EXERCISE 6. Let's talk: class activity.
Page 15
Time: 10-20 minutes

Expansion: Bring in cards with harder-to-guess
actions written on them, such as blow a bubble, floss
your teeth, surf, etc. Also bring in some blank cards
for students to write their own hard-to-guess ideas.

CHART 2-3. Non-Progressive Verbs. Page 16
Time: 15-25 minutes

The key point here is the difference between “states”
and “activities.” The intention of this chart and its
terminology is simply to inform the students that
certain common verbs are usually not used in the
progressive.

In the list of non-progressive verbs, even the verbs
without asterisks can occasionally be used in the
progressive. The text, however, only concentrates on
the usual, most frequent use of these verbs.

The list of non-progressive verbs is by no means
complete. For the most part, it stresses only those
verbs used in the exercises. Depending on the level of
your class and the amount of time you have, you may
want to mention these additional non-progressive
verbs used to describe states: astonish, concern,
equal, impress, involve, lack, measure, regret, satisfy.
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Write the term “non-progressive” on the board, and
then write two or three sample sentences, using verbs
from the chart.

lllustrate the impossibility of progressive with these
non-progressive verbs by adding a sample incorrect
progressive sentence for each. For example:

CORRECT: Paulina belongs to the tennis team.
INCORRECT: Paulina fs-betergirg-te the tennis team.
Move to the section of the chart showing verbs that

can be either progressive or non-progressive.

Write two sample sentences for a few more verbs
included in this chart, and discuss the difference in
meaning. For example:

Coffee smells good. vs. Mei-Lin is smelling her coffee.

(1 EXERCISE 11. Let's write. Page 19
Time: 20-30 minutes

To introduce this assignment, have the class
brainstorm ideas for a sample composition that might
begin with | am sitting in my English class . . . as a way
of explaining what you want.

Compose a paragraph on the board using several
student sentences. Write the sentences exactly as
they are spoken.

Then revise the writing with the help of the class, and
focus the students’ attention on verb tenses and time
words.

Expansion: Ask students to imagine they are
somewhere else. Have them describe either orally or
in writing what they are doing. The rest of the class
has to guess what the locale is. For example:
I am sitting on an uncomfortable chair. People are
rushing by me pulling or carrying their suitcases. Others
are looking at their watches and pacing. Where am I?
(Airport/Train Station etc.)

CHARTS 2-4 and 2-5. Regular and
Iregular Verbs. Irregular Verb List. Pages 20-21

Time:

15-25 minutes

The lists and groups in these charts serve as a handy
reference tool for students. Many of them will already
be familiar with the categories of irregular verbs
presented here.

You may want to spend three to five minutes a day
quizzing the class on irregular verb forms as ongoing
review throughout several weeks of the term. This can
be done orally and / or using the board. Give students
a verb, and ask them to say all three principal parts of
the verb. Correct their pronunciation and / or spelling.

Write the three common verb forms (Simple, Simple
Past, Past Participle) on the board.

Elicit some time words commonly associated with
each, e.g., every day, yesterday, and since last year.
Write them on the board under the verb form.

e Ask a student to choose a regular verb.
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Use that verb to create three sentences on the board;
one in simple present, one in simple past, and one in
present perfect. For example:

| watch a movie every Friday night. | watched a movie
last night. | have watched that movie three times this
month.

Using the same verb, write a present perfect

progressive sentence on the board. Point out the
present participle. Remind students of the use of
present participles in forming progressive tenses.

1 EXERCISES 12-19: Pages 22-25

Exercises 12-19 review irregular verb forms in the
simple past tense. The exercises can be done over
several class periods. They also work well for the last
five minutes of class. They can then be repeated at a
later time, after a few days or weeks, for review, or as
test items.

The Listening exercises (Exercises 12,14,16) provide
practice hearing, distinguishing, and then spelling the
verb forms. To reinforce spelling, it is helpful to have
students write their answers on the board when
reviewing these exercises.

The Let’s talk exercises (Exercises 13,15,17) should go
at a fast pace, almost like a game. The directions call
for pairwork, but you may want to lead the exercises
yourself, in which case responses can be individual or
the whole class together. Students should be
encouraged to respond as quickly as possible rather
than taking time to formulate their answers first.

Additional ideas for teaching these exercises can be
found in the Teaching Suggestions at the beginning of
this book.

1 EXERCISE 12. Listening. Page 22

Time:

10-15 minutes

Ask students to look over the sentences in situation 1.
Tell them they need to change each simple present
verb they hear into the correct simple past form.

Play the audio, stopping after each item. Play the
audio again straight through.

Ask individual students to write their answers on the
board. Discuss and correct as necessary.

Give students time to preview the next situation, and
then follow the same steps.

(1 EXERCISE 15. Let's talk: pairwork. Page 24

Time:

10-15 minutes

Expansion: Ask students to create their own
questions about what they did the previous weekend.



1 EXERCISE 16. Listening. Page 24
Time: 5-10 minutes

Optional Vocabulary
temperature
fever

Expansion: Connect the grammar to your students’
lives by encouraging mini-discussions. For example,
when going through Exercise 16 with students, find
out what home remedies (as in item 11) are popular in
their countries for problems such as colds, fevers,
toothaches, headaches, etc.

1 EXERCISE 18. Listening. Page 25
Time: 10 minutes

Expansion: For more intensive listening practice,
make this a dictation exercise. After finishing the
exercise, choose three or four sentences and play the
audio for them again. Have students write the entire
sentences. Review as a class by asking individual
students to write their sentences on the board, and
correct as a class.

1 EXERCISE 19. Listening. Page 25
Time: 10-15 minutes

Part |

e Play the story once. Then play the statements and
have students circle their answers. Review answers
as a class and replay story if needed.

Part Il

* Play the story again. Have students complete the
cloze exercise with the verbs they hear. Replay if
needed.

e Have individual students (in turn) read the completed
story aloud and get help from peers when a correction
is needed.

Optional Vocabulary

peacefully intruder

thief sneaking around
sliding door sirens

managed to (do something) crack

operator

(1 EXERCISE 20. Warm-up: listening. Page 26
Time: 5-10 minutes

This warm-up gives students the chance to hear the
correct pronunciation of simple past endings.

Be prepared to exaggerate the sounds of the endings
even more than the audio does in order to ensure
students can hear and recognize the difference.

e Write the three endings (/t/, /d/, /od/) on the board.
Demonstrate the sound of each ending. As you
answer questions and review answers, point to the
correct ending to help those students who have
trouble hearing the different sounds.

¢ Play the examples and then elicit the answers.
Demonstrate the pronunciation of each word while
pointing to the correct ending.

¢ Play the audio for items 1-9, and review the answers
as a class.

CHART 2-6. Regular Verbs: Pronunciation of
-ed Endings. Page 27
Time: 10-15 minutes

Failure to include pronunciation suffixes such as -ed
and -s is common among learners of English. Since
these sounds are unstressed, students often don’t hear
them. If students don’t hear the suffixes, then they
tend not to use them in their own production, whether
written or oral. Concentrating on the spoken forms of
the -ed suffix may help students correct ingrained
usage problems with this form in their own production.
Students are not expected to stop and figure out the
correct pronunciation while speaking, but the
awareness of the three differing forms may help them
hear these suffixes more readily and internalize them
more easily.

e Demonstrate (and as needed, exaggerate) the
difference between a voiceless and a voiced
consonant by having students put their hands to their
throats. Then have students repeat after you:

vowel foul

e Students should feel their voice box vibrate when they
say the “v” sound but not when they make the “f”
sound.

e Point out that in both vowel and foul, students’ teeth
and lips are in exactly the same position.

e Give your students the following examples and ask
them to again put their hands on their voice boxes to
feel the differences:

dip—tip Zip—sip bill—pill
e Explain that the final consonant of the base form

(whether voiceless or voiced) changes the -ed ending
from /t/ to /d/.

¢ Write the following examples on the board and have
students repeat the correct pronunciation after you.
stamp — stamped (/t/ ending because the “p” sound in
stamp is voiceless)

stab — stabbed (/d/ ending because the “b” sound in
stab is voiced)

1 EXERCISES 21 and 22. Listening.
Listening and pronunciation. Page 27
Time: 5-10 minutes each exercise

Be sure to write the three endings (/t/, /d/, /ad/) on the
board. As you review each correct answer, point to the
correct ending to help those students who have trouble
hearing the different sounds. You might want to
number the three endings as well so they can be
referenced more easily.
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Play the audio through once without stopping.
Play it again and stop the audio after each verb.

Ask students which ending they hear. Play it more
than once if necessary. Go through items as slowly as
necessary for students to hear the endings.

Ask individual students to read their answers aloud.

Optional Vocabulary (Exercise 22)

blinked mopped
yawned vacuumed
stretched dusted

Expansion: (Exercise 22) Expand students’
vocabulary for everyday gestures (e.g., blink, yawn,
stretch) by teaching others, such as wink, sigh, nod,
shake your head, roll your eyes, shudder, shiver, and
shrug.

(1 EXERCISE 23. Let’'s talk: small groups.
Page 28
Time: 10-15 minutes

Model the exercise with a group.

While groups are working, write the grid from the book
on the board.

Assign one group to each column and have them write
their answers on the board.

Discuss and correct the grid as a class. You may
need to pronounce some verbs for the class.

CHARTS 2-7 and 2-8. Simple Past. Past
Progressive. Page 29
Time: 10-20 minutes

At this point you may wish to explain that a clause is a
structure that has a subject and a verb, and make the
distinction between a main or independent clause and a
dependent clause. (Students will concentrate on
complex sentences in later chapters.) This text assumes
that students are quite familiar with sentences containing
basic adverb clauses of time using when, while, before,
and after. A more detailed discussion of adverb clauses
appears in Chapter 17. At this point, keep the focus on
verb tenses, with minimal attention to complex structures.

Note in (g) and (h): In sentences with when, the
progressive usually occurs in the main clause. In
sentences with while, the progressive usually occurs in
the while-clause.

Ask specific students about their actions the previous
evening.

Galina, what were you doing at 8:07 last night?

What were you doing at 8:07 last night, Luis?

Write students’ responses on the board as correct
sentences.

At 8:07 p.M., Galina was taking a shower and preparing
to meet her friends.

At 8:07 P.m., Luis was emailing his wife in Madrid.
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Explain that a specific point in time can also be
described by an event that took place then. If we
imagine the phone rang at 8:07 P.M., we can make a
time clause using this information:

When the phone rang, . . .

Write the following (or other sentences created from
student information) on the board:

When the phone rang, Galina was taking a shower.

When the phone rang, Luis was emailing his wife in
Madrid.

Explain that while can also be used to make a time
clause.

Write the following (or other sentences created from
student information) on the board:

The phone rang while Galina was taking a shower.

The phone rang while Luis was emailing his wife in
Madrid.

Have various students read sample sentences from
charts 2-7 and 2-8 aloud.

Emphasize and elaborate on targeted grammar by
rephrasing questions. For example:

What was Luis already doing (or in the middle of doing)
when the phone rang?

Expansion: Play the game “Alibi” with your students.
The point of the game is that a crime has been
committed (e.g., My grammar book was stolen last
night!) and students have to construct alibis, or
explanations for where they were when the crime took
place.

Prepare index cards with events in simple verb form
and corresponding times listed. Using this
information, students provide an alibi for where they
were and what they were doing at a particular time by
making sentences from the actions and times listed on
their cards. For example:

7:30 walk to grocery store

8:00 meet friend for coffee

9:00 go to movie theater
You can either make up a “crime” (Help! My grammar
book was stolen last night!) or simply ask students to

explain what they were doing at a particular time to
get the ball rolling. For example:

You: A crime was committed last night at 7:30. What
were you doing? oR [ called you at 7:30 last night.
What were you doing?

Marcella, using the information on your card, tell me
what you were doing at that time.

Marcella: | was walking to the grocery store.

1 EXERCISE 28. Let's talk: pairwork. Page 31
Time: 10-15 minutes

Optional Vocabulary

overseas run a red light
slip pay attention to
park illegally



1 EXERCISE 29. Grammar and listening. 1 EXERCISE 31. Let's write. Page 32
Page 32 Time: 10-20 minutes
Time: 10-15 minutes

Optional Vocabulary
United Nations
multilingual

Expansion: Discuss your students’ first day of class
with them. Ask students questions such as:

Were you nervous when you got to class?
Did you recognize any other students?
What did you bring with you on the first day?

Students should be able to answer using past
progressive and simple past appropriately. This activity
can also be used as preparation for Exercise 32.

(1 EXERCISE 30. Let's talk. Page 32

Time: 10-30 minutes

A pantomime is performed silently. Ideas are
communicated by gestures and movements, not by
words. Be sure to give students sufficient time to think
about how they will perform their pantomime.

This pantomime exercise should generate spontaneous
use of the target structures — past verbs. Be sure to
focus attention on the correct use of the verb tenses
because, in the excitement of the activity, students may
tend to slip into present or uninflected forms. The
grammar focus should be on consistent use of past verbs.
You may wish to let other errors go by uncorrected.

Model the activity by demonstrating a pantomime
yourself or asking a volunteer to do so.

Then ask the class to describe what happened using
past verbs.

Give students sufficient time to perform and the audience
time to produce the correct targeted structures.

ALTERNATIVE: Divide the class into small groups and follow
the above steps. Each group can appoint a leader to
watch the time limit and monitor the use of past verbs.

Expansion: Before class, write the additional
pantomime activities listed below on index cards.

Give these to students to use in addition to the actions
in the book.

putting on makeup and checking one’s appearance in
the mirror

making a fruit salad or smoothie (peeling a banana is a
distinctly recognizable action)

making a toast or speech

preparing and flipping pancakes

listening to music while walking down a crowded street
getting ready for bed, brushing and flossing teeth, etc.
trying to wake up when the alarm rings

making a bed

emptying the dryer, folding and/or ironing clothes
putting in or taking out contact lenses

checking your messages on a cell phone or answering
machine

This can be done as a timed writing exercise in class
immediately following a pantomime or as a homework
assignment.

e Elicit time words from the class and write them on the
board. Some examples are: first, next, then, after.

Expansion: Write one description paragraph as a
whole-class activity, with you writing on the board as
students suggest sentences. Then revise the
paragraph with the help of the class, and focus
attention on chronological organization and use of
time words as connective devices.

1 EXERCISE 32. Let's write. Page 32
Time: 10-20 minutes

This exercise pulls all of the grammar in Chapter 2
together and works well as a homework assignment.

When you mark students’ papers, focus mainly on the
use of verb tenses. Other errors should be given less
attention. Add an enthusiastic note of praise or
encouragement for good work.

e Spend a few moments discussing students’ first
experiences to help them recall details that will
enhance interest. For example:

What did you notice when you were on your way from
the airport / train / ship?

Who was the first person you met?

How did you feel? Did you feel nervous or excited or
tired?

e Remind students to use time words to clearly illustrate
when events occurred: first, next, then, after that,
before, when, while, etc. If comparing to present-day
feelings, discuss time words for the present time.

CHART 2-9. Using Progressive Verbs with
Always. Page 33
Time: 10-15 minutes

The structure in this chart may not be especially
significant in a student’s overall language usage ability,
but it’s fun and can be used to point out that a
grammatical form can convey a speaker’s emotional
attitude. The chart and the following exercises are also
good places for students to practice conveying
emotion in speech through sentence stress and
intonation.

¢ Ask students to describe the annoying habits of
people in their lives.

e Use their information to create sentences on the
board. Emphasize the “annoying” factor by inserting
always between auxiliary and progressive participle.
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e Have students read through Chart 2-9 aloud, and
encourage them to add drama and emotion to the
sentences.

(1 EXERCISE 34. Lct's talk. Page 33
Time: 10-15 minutes

Optional Vocabulary
mess up crack one’s knuckles
brag

Expansion: Elicit real-life annoying habits (“pet
peeves”) from the class. Pet peeves are behaviors
that annoy one person especially, even more so than
do other irritating behaviors. For example, someone
who is always on time may find other people being
five or ten minutes late particularly annoying or
consider lateness a pet peeve. Put a few “annoyed”
sentences on the board such as:

He is always talking on the phone.
She is forever chewing gum.
| am constantly doing laundry.

Then ask students to create sentences based on their
own pet peeves.

(1 EXERCISE 35. In your own words. Page 33

Time: 10-15 minutes

Optional Vocabulary
stand someone
hassle (problem)

Expansion: Discuss cross-cultural differences
related to this topic. Possible questions:

How late do you have to be to be thought “late,” and
what are the social consequences?

12 Chapter 2

Is it okay to ask someone how old she is or how much
money he makes?

Is it considered rude to eat fast food in public?

What do Americans always do that the rest of the world
finds annoying?

Direct students to use always and progressive forms
when describing their own culture’s pet peeves.

CHART 2-10. Using Expressions of Place with
Progressive Verbs. Page 34

Time: 10-15 minutes

The point of this chart is that the prepositional phrases
of place can have two positions: (1) the neutral position
at the end of the clause or (2) the focus position, which
emphasizes the expression of place between be and
the main verb.

In answer to what-questions, the neutral position is
used because the emphasis is then on the activity. In
answer to where-questions, the focus position is used.

e Explain to students that one way to alter emphasis or
meaning of a sentence is by changing word order.

¢ Use student-generated information to create
sentences and write them on the board. For example:

Li-Tzu was in the library studying. vs.
Li-Tzu was studying in the library.

¢ Like the samples above, your sentences should
illustrate the different emphasis created by placing the
expression of place between the auxiliary and the -ing
verb.



Chapter 3

Perfect and Perfect
Progressive Tenses

CHAPTER SUMMARY

OBJECTIVE: To explore the perfect and perfect
progressive tenses, which have complex references to time
and duration of activities or situations.

APPROACH: The text promotes familiarity with past and
present participles, necessary for students to use perfect

and perfect progressive tenses correctly. The text illustrates

time expressions used with since and for, examines

has / have contractions common in spoken English, and
compares present perfect tense with simple past. The
present perfect progressive section includes work on
identifying when the progressive form is called for. Finally,
the remainder of the chapter discusses past perfect tense
and combines its use with simple past tense to distinguish
two past times within one sentence.

TERMINOLOGY: A “past participle” is the third principal
part of a verb (e.g., go-went-gone-going). The past
participle is used with an auxiliary in the perfect tenses
and in the passive voice. It can also function as an
adjective.

A EXERCISE 1. Let's talk: pairwork. Page 36
Time: 10-15 minutes

This exercise gives students the chance to recall and
produce past participles in context. Though students
will probably make mistakes, they will gain confidence
using irregular verb past participles.

e Remind students that they will be using the
irregular verb forms that they studied in the
previous chapter.

¢ Remind students that a question with your as in
item 10 requires an answer with my.

e As a follow-up activity, ask students to spell some
of the past participles in the exercise, either orally
or on the board. Be sure to include hidden, stolen,
and forgotten since these are particularly
troublesome.

(1 EXERCISE 2. Let's listen and talk. Page 37
Time: 15-20 minutes

You may need to explain that ever in a present perfect
question means “at least once in your lifetime.” It is not
used in the answer to a question. You may also want
to explain that an acceptable alternative to No, /
haven’t is No, | never have.

¢ Play the audio at least twice, giving students time to
write their answers.

¢ Assign a student to each item and have them write
their answers on the board.

¢ Replay the audio and check the answers on the board
as a class.

e Give students a few minutes to answer each question.
Then have pairs tell about themselves.

Expansion: Use the completed version of this
exercise as content for an information exchange done
in rotating pairs. Instruct students to arrange
themselves in two lines facing one another. (If you
have odd numbers, you will need to provide
instructions and model with the extra student.)
Partners ask the questions from Exercise 2 and
exchange answers until you instruct them to switch.
When you do, the last student in one of the lines
moves to the first position of the same line, and
everyone in this line “rotates” one space to the left,
giving everyone in both lines a new partner. After
students have had three or four partners, have them
return to their seats. Ask each student to provide one
statement about a class member, based on what was
learned from this exchange. Write students’ answers
on the board, correcting as you do so. For example:

You: Who can tell me something about Lucia?

Carlo: She has never lost her wallet.

Eu-Jin: She has never slept in a tent.

(1 EXERCISE 3. Warm-up. Page 37
Time: 5 minutes

e Give students a few minutes to complete the
sentences.

¢ Ask questions that will lead students to why simple
past tense is required in items 1 and 4. For example:

You: When did you take your first English class,
Kenichi?

Perfect and Perfect Progressive Tenses 13



Kenichi: | took my first English class in 2006.
You: Okay, why do we need simple past “took” here?

Kenichi: The time 2006 is over, and the action was
completed in the past.

CHART 3-1. Present Perfect. Page 38
Time: 15-20 minutes

The use of the present perfect illustrated in examples
(@)—(e) carries the same meaning as the present perfect
progressive: it expresses the duration of an activity that
began in the past and continues into the present. The
present perfect is used to express the duration of a
“state,” but the present perfect progressive is used to
express the duration of an “activity.” Note that the
verbs in (a)-(e) are non-progressive. (See Chart 2-3.)

Special attention may need to be paid to (h), where
have is an auxiliary verb and had is the main verb.

e Ask students questions about when they moved to

their current residence, and confirm that they still live

there now. For example:

You: Chie, when did you move here?
Chie: I moved here in 2000.

You: And you still live here today, in , right?
Chie: Yes.
e Draw and write:
2000 now
| |
Chie has lived here since 2000 / for years.

e Explain that present perfect tense (formed with
has / have + past participle) is used for an action
that started in the past and continues in the
present.

e Using the time line technique, present the other two

sections of the chart: present perfect for

unspecified time and present perfect for a repeated

event.

e Double-check that students have understood by
asking them to explain how present perfect differs
from simple past, and put their responses on the
board.

(1 EXERCISE 4. Looking at grammarr.
Page 39
Time: 5-10 minutes

Remind students that since and for are used with
present perfect tense to show an action begun in the
past and continuing in the present.
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Frequent problems occur with since. Since may be
followed by (1) a specific day or date (1998, Friday, last
January, etc.) or (2) a clause with a past tense verb
(since | was twelve years old, since he came to this city,
etc.). Be sure to point out that it is incorrect to use
durational phrases such as since two years or since a
long time. In those cases, for is used.

It is advisable to discourage the use of time phrases
with ago following since (e.g., since three days ago).
Such phrases are sometimes used very informally by
native speakers, for instance in a short answer, but are
likely to be misused by the learners at this point.

1 EXERCISE 8. Let's talk. Page 41
Time: 5-10 minutes

Expansion: Instruct students to come up with four or
five present perfect questions of their own to ask their
partner(s). For example: How many times have you
been in love? How many times have you been outside
your country?

Have students use their own questions as well as
those in the text to gain information about one
another. Each student can then present a sentence
about one other person to the class.

(1 EXERCISE 9. Let's write and talk. Page 41
Time: 10-20 minutes

This exercise provides an effective way for students to
use the target grammar creatively. For homework the
previous day, have students prepare four truths and
two lies about themselves in order to participate in this
activity.

1 EXERCISE 10. Warm-up: Listening.
Page 41
Time: 10 minutes

Ask students to close their books and number 1-6 on
a piece of paper.

Explain that they’ll be listening for the words have and
has in the sentences but that the words have been
shortened, or reduced.

Play the audio through once, pausing after each item,
so students can write which word they think was used,
have or has.

Have students open their books, then play the audio
again straight through.

Discuss as a class how have and has are pronounced.



CHART 3-2. Have and Has in Spoken
English. Page 42
Time: 10-15 minutes

Here, reduced speech describes the sound of helping
verbs (has / have) contracted with the preceding nouns
and / or question words. Students should know that
they will hear reduced speech frequently in everyday
conversation with native speakers. The students’ focus
should be kept on recognizing and understanding
reduced speech rather than producing it.

e Copy the example sentences from the left-hand side
of the chart onto the board.

e Write the three pronunciation symbols on the board
and number them:

1./v/ 2./av/ 3./z/

e Point to the appropriate symbols whenever modeling a

sound in order to help students hear the differences.

e Exaggerate your pronunciation of the reduced speech
in each one.

e Explain that these contractions are rarely used in
writing, and then only in informal writing.

1 EXERCISE 11. Listening. Page 42
Time: 10-15 minutes

¢ Play the example on the audio.

¢ |f the symbols are still on the board from your chart
explanation, point to the appropriate symbol as you
read the example. If not, write them on the board and
point to them when appropriate.

¢ Play the audio once without stopping.

e Then play the audio again, stopping after each item.
You may need to play the audio more than once.

e Have individual students write their answers on the
board, and discuss as a class.

1 EXERCISE 12. Warm-up. Page 43

Time: 5 minutes

¢ Have two students take the roles of the boy and girl
and have them read the dialogue aloud.

e Ask students to explain the time frame in both cases.

CHART 3-3. Present Perfect vs. Simple Past.
Page 43
Time: 10-20 minutes

Students are often confused about the differences
between the simple past and present perfect.
Specifically, once they are introduced to present
perfect, they either tend to overuse it or not use it all.
This chart clarifies the differences in meaning and
usage between the two tenses.

¢ Ask students for an example sentence in the simple
past. For example:

You: Layla, what did you do last night?
Layla: I finished my project at 9:00 last night.

You: Okay, so Layla finished her project at 9:00 last
night.

e Draw and write:

9:00 pP.m. last night now
| X |

I I
Layla finished her project at 9:00 p.m. last night.

¢ Now ask a leading question resulting in the present
perfect tense. For example:
You: Has anyone visited Paris?
Roberto: Yes.
You: Okay, so we know Roberto visited Paris, but we
don’t know when. To express this, we can use the

present perfect tense, which is formed from has / have
+ past participle.

e Draw and write:

some time before now now
| ? |

T
Roberto has visited Paris.

¢ Repeat that while we know Roberto has visited Paris
in the past, we don’t know (and are not concerned
with) when he did so.

e Draw on the board time lines from Chart 3-3 for
example sentences (a)—(d).

e Write two columns on the board as follows:
Present Perfect vs. Simple Past
unknown time in past specific time in past
still in progress completed in past

e Keep the columns on the board as students work
through Exercises 13 and 14.

1 EXERCISE 13. Looking at grammar.
Page 44
Time: 10 minutes

Optional Vocabulary
arid pass away
late-breaking news wiser

1 EXERCISE 14. Let's talk: find someone

who .... Page 45

Time: 5-10 minutes

e Give students a few minutes to read through items 1-6
and answer any vocabulary questions.

¢ Model the example with the help of two students.

e Model follow-up questions for your students.

What did you . . . ?
Why did you . .. ?
When did you . .. ?
Where did you . . . ?
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Expansion: This “find someone who” exercise can
be expanded to give students an opportunity to
practice making small talk while using the target
grammar. If possible, turn the activity into a “party” by
playing background music at a low volume. Doing so
can help students feel less self-conscious when
speaking. Instruct students to meet, greet, and gather
as much information about one another as they can.
You can signal that students should move on to a new
conversation partner by stopping the music and
restarting it, instructing them to change. You can
circulate and take notes or, if your full participation is
needed to keep the activity moving, become one of
the party guests yourself. To wrap up the activity,
have students return to their seats, and ask each
student to tell one interesting fact about another
student.

CHART 3-4. Present Perfect Progressive.
Page 46
Time: 10-20 minutes

In examples (e)—(h), it can be challenging for students
to understand when to use present perfect and when
they must use present perfect progressive. In many
cases, both are acceptable. Because of this, you
should anticipate that students will need extra
examples and discussion to feel confident
distinguishing which form of the present perfect to use.

e First, write the example sentence for present
progressive tense as follows:

| am teaching grammar class right now.

e Then draw the diagram from the chart on the board,
and write the following sentence:

| have been teaching grammar class since
(Add whatever time is true for you that day.)

e Explain that both tenses deal with actions in progress,
but the present progressive simply states that an
action is in progress at the moment of speaking, while
the present perfect progressive gives the duration up
to now of an action in progress.

e Explain that present perfect progressive tense is used
to emphasize the duration of an activity over time, and
ask questions that bring out good examples, such as:

How long have you been studying English?

How long have you been playing tennis?

How long have you been practicing kung fu?

How long have you been wearing contact lenses?
e Write students’ answers on the board.

Mie has been studying English for six years.

Alexandre has been playing tennis since he was seven.
Juan has been practicing kung fu for ten months.
Malka has been wearing contact lenses since she turned
sixteen.

e Explain that the tense is often used with the following
time expressions: for, since, all day, all week, all
morning.
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1 EXERCISE 17. Let's write. Page 47
Time: 10-20 minutes

This exercise works very well as homework; you can
assign one, two, or all three time frames.

Expansion: Divide the class into three groups and
assign each group a tense time frame. Group 1 will use
present perfect progressive, Group 2 will use simple
past, and Group 3 will use present perfect to write their
descriptions. Ask students to use as many of the verbs
provided beneath the picture as possible in their
descriptions. Have them also come up with other verbs
which can be used to talk about the picture. After 10 or
15 minutes, have the groups take turns reading their
own descriptions aloud while the other two groups
assess the accuracy of the grammar used.

1 EXERCISE 18. Listening. Page 48
Time: 5-10 minutes

Explain to students that they will be listening for parts
of a real conversation and, therefore, not every blank
will be completed with target grammar.

Play the audio through once without stopping. Then
play it again, stopping after each sentence.

In pairs, have students compare their answers.

Play the audio again so that the pairs of students can
check their answers.

1 EXERCISE 19. Looking at grammar.
Page 48
Time: 10-15 minutes

This exercise presents those cases in which both present
perfect and present perfect progressive are acceptable.
Let your students know that in some cases, the difference
is so subtle that native speakers can’t even articulate why
they have chosen one tense and not the other.

Explain that present perfect progressive emphasizes
duration of time, while present perfect shows an
emphasis on completion. For example:

I have been reading War and Peace for two weeks.

VS.

| have read 200 pages of War and Peace.
Tell your students that another subtle distinction is that
present perfect progressive is more often used for
recent activity, and present perfect is more often used
for an indefinite time in a more distant past. For
example:

| have been traveling in Asia.

VS.

I have traveled in Asia.
Explain that the first sentence suggests the time frame

is recent, and the second suggests that the travel
happened at some unknown time before now.



1 EXERCISE 21. Let's write. Page 49

Time: 15-20 minutes

This is a summary review activity for the present
perfect, present perfect progressive, and simple past.

Before assigning either topic, prepare students in class
by writing some student-generated sentences on the
board, and discuss which would make the best topic or
introductory sentence. Students can then continue in
class or at home. Or consider scheduling extra time for
brainstorming a composition as a class, prior
discussion of topics often leads to better compositions.

When assigning the task, be sure to clearly explain the
expected length and grammar focus of the assignment.

For topic 1, if the students seem shy about speaking
frankly of their experiences in your class, ask some
leading questions such as:

What was your first impression of this building? This
room?

What do you remember about your classmates on the
first day? Your teacher?

Who did you talk to?

Did you think the class was going to be too easy? Too
hard?

e Then move into questions with the present perfect.

How long have you been attending this class?

What topics of English grammar have we studied? Have
been easy for you? Have been hard for you?

What are some fun things we’ve done in this class since
that first day?

® For topic 2, ask questions to get students thinking
about their final days at home.
What did you do the last day before you left?
What kinds of things did you pack before coming here?
Did you have a good-bye party with your family or
friends before you left?

Did you sleep well the night before you traveled, or were
you too anxious? What were you nervous about before
you traveled here?

e Next, move into questions with present perfect.
How have you been spending your time since you came
here?

In addition to English, what have you been learning
about?

How have you been enjoying the weather, food, and
culture of your new setting?

Have you been communicating with your friends and
family at home? Have you been telephoning or using
email?

CHART 3-5. Past Perfect. Page 50
Time: 10-20 minutes

The most important concept for students to grasp is
that two events in the past are necessary to use past
perfect. The earlier event uses the past perfect tense.

Sometimes students have the incorrect notion that past
perfect shows that events took place a long, long time
ago. Be ready to clarify this misunderstanding by
emphasizing that in using the past perfect, when an
event occurred in the past is important only in relation
to another time in the past.

The expression by the time usually needs some
explanation. It conveys the idea that one event was, or
will be, completed before another event. It usually
signals that either the past perfect (simple or
progressive) or the future perfect (simple or
progressive) needs to be used in the main clause. In
fact, this phrase is used to signal only those tenses in
the exercises in the text — even though it is possible to
use other tenses when a “state” rather than an “event”
is being expressed. For example: The doctor came at
six. By that time, it was too late (state). The patient
was dead (state) or had died (event).

In some cases, such as (d) and (f), simple past can be
used in place of past perfect in informal English. In
other words, it is often, but by no means always,
possible to use the simple past in place of the past
perfect. The past perfect is relatively formal, and
students will tend to encounter this tense more in
written English than in spoken English.

Reviewing the chart’s notes on the use of past perfect
tense with before and after (c)—(f), reported speech (g)
and (h), and use in written text (i) will help students
know where and in what contexts to anticipate the
tense’s use.

Using student-generated information, draw a time line
that shows two past events. For example:

Juan left at 4:00 p.m. Pedro called him at 6 p.m.

Write an example illustrating the two tenses combined
in one sentence. For example:

four hours ago two hours ago now
| | |

I I I
Juan had already left when Pedro called him.

Work through the first examples (a)—(f), illustrating the
combination of simple past and past perfect tenses on
the board with time lines.

Depending on your class, assess whether to present
and discuss examples (g)—(j) formally. You may
choose to skip these points for now to give your
students a chance for immediate controlled practice.
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1 EXERCISE 23. Looking at grammar.
Page 51
Time: 10-20 minutes

The most challenging aspect of this exercise is for
students to accurately identify which action happened
first. Students need to think about the situation as it is
described in order to do this logically, and you may
need to ask leading questions to help them do so
consistently.

Optional Vocabulary

roam emigrate
become extinct relocate
embarrassment settle

(1 EXERCISE 25. Warm-up: listening. Page 52

Time: 5 minutes

e As students have worked with reduced speech earlier,
ask a student to explain what reduced speech is.

e Ask students to predict how had will sound when
reduced.

CHART 3-6. Had in Spoken English. Page 53
Time: 5-10 minutes

The goal here is to help students understand the
situations in which had is reduced. When had is used
as a main verb, it cannot be reduced. When had is part
of the past perfect, it is usually reduced. As in earlier
pronunciation exercises which focused on reduction,
the aim here is not for students to produce the target
structure but rather to train their ears to better hear the
structure in everyday English.

e Ask your students questions in order to elicit two
sentences in which had is an auxiliary. For example:

Had anyone already studied present perfect tense
before we studied it in this chapter?
Had anyone already visited the United States before she
came to this class?

e Write students’ responses.

Francine had already studied present perfect tense.
Xie had already visited Boston.

e Then ask questions which elicit had as the main verb.

Did anyone have a problem when they first arrived here?
Did any of you have a concern during your first week of
classes?

e Write students’ responses.

Mieko had a problem.
Jasmine had a concern.

¢ Give students a few moments to study the two sets of
sentences, and then ask them what the difference is
between the two sets. If students are struggling with
this, you can prompt them by underlining the simple
past and past perfect verb forms in the sentences.
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e Next, using normal, relaxed spoken English, read all
four sentences aloud. Ask students if they heard any
differences, and encourage them to try to explain the
differences.

¢ |n the first two sentences on the board, cross out the
word had and write the phonetic sounds below.

e To show students that they can’t reduce had to /d/ in
the sentences about Mieko and Jasmine, have
students try to do so. They will say some form of
Mieko’d a problem, which fails as a sentence because
the main verb isn’t clear.

1 EXERCISE 27. Listening. Page 53
Time: 5-10 minutes.

Point out to students that the reduced sound for had
and would is the same. Explain that they can tell which
auxiliary is being used by looking at the verb form that
follows /d/. If it’s the past participle, the /d/ = had. If
it's the simple form of the verb, then /d/ = would.

CHART 3-7. Past Perfect Progressive. Page 55
Time: 10-15 minutes

The past perfect progressive is only possible when
more than one past event is being discussed. The past
perfect progressive is used to indicate that the earlier
action had been in progress and was interrupted by the
more recent simple past action.

This tense is used infrequently. It is more common in
formal written English, with the possible exception of
its use in reported speech.

e Draw time lines and write examples on the board to
illustrate an ongoing past perfect action interrupted by
a more recent simple past action. For example:

3:00 P.m. 5:00 P.m. now

KoK HHHHHHHK |

It is now 7:30 P.M.
Mara had been waiting for two hours when Lara’s flight
arrived at 5:00 P.m.

e Ask students what actions occurred in the sentence.
Then ask them which action occurred first.

e After students have given the correct answer, explain
that the past perfect progressive is only possible when
more than one past event is being discussed.

1 EXERCISES 32-37. Pages 57-59

Exercises 32-37 provide comprehensive review of the
tenses presented in Chapters 1-3. You may want to
ask students to recall all of the tenses they remember
and write these on the board before beginning these
exercises.



1 EXERCISE 33. Listening. Page 58
Time: 5 minutes

e Before playing the audio, write the names of tenses as

column headings on the board and ask students to
predict time words that go with various tenses. For
example:
Simple Past Present Perfect
ago, last week  since, for, ever, never already

(1 EXERCISE 35. Let's talk. Page 59
Time: 10-15 minutes

In order to keep momentum up, give students a time
limit. Because the next exercise is a variation on this
theme, it is a good idea to conduct this “chain story”
creation as a class, thus preparing students for the
next exercise.

1 EXERCISE 37. Let's write. Page 59
Time: 15-30 minutes

You may notice that some errors in verb tense usage
seem to be the result of the students’ study of verb
tenses. For example, you may notice students trying to
use past perfect more than they previously had but not
always using it correctly. Don’t despair. It is natural
and does not seem to be of any lasting harm. View the
students as experimenting with new tools. Praise them
for reaching out to what is new usage for them, even as
you correct their errors. Their study of verb tenses is
providing a foundation for growth as they gain
experience and familiarity with English. Grammar
usage takes time to gel. Don’t expect sudden

mastery — and make sure that your students don’t
expect that either.

Past Perfect

Tell your students that they should plan on writing
about 300 to 400 words (or six to ten sentences) once
they have refined the topic.

Have students get into small groups to discuss the
topic and share ideas.

Explain to students that the questions are only
intended to guide their ideas. They should not simply
answer every question in order. To facilitate this, ask
students leading questions about the topics,
themselves, worldwide events that took place the year
of their birth, or simply ask them about their family
structure, where they lived, etc.

Discuss the meaning of the phrase state of the world
with your students by asking them about the state of
the world today

Offer your own history and have students help you
write the start of your story or theirs on the board.

Have students complete the writing out of class.

Expansion: Because this exercise requires using
many verb tenses, you can create your own error-
analysis exercise by copying some of the incorrect
sentences your students produce. Make sure that
every student in the class has one of their errors
represented. You can also include miscellaneous,
non-target errors if you know that the class can easily
correct these as well. Edit the student writing
somewhat: don’t include errors that would get you into
a whole new discussion of unfamiliar grammar. For
example:

Student writing: / enjoied to grow myself up in Mexico
City. | had had a happy child time there, My parents
taked good care of there children.

Used as an error-analysis exercise item:

| enjoied growing up in Mexico City. | had had a happy

childhood there. My parents taked good care of there

children.
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Chapter 5

Review of Verb Tenses

CHAPTER SUMMARY

OBJECTIVE: To review the verb tenses taught in detail in
Chapters 1-4.

APPROACH: Chapter 5 provides practice with all the verb
tenses previously presented. As a result, this is the only
chapter in the book which does not contain any charts.

When students have to pick the appropriate tense(s)
according to context and meaning, it is important that they
have opportunities to discuss their choices and explore
misunderstandings. One of your many roles is to help

students become sensitive monitors and effective editors of

their own English use.

Now that the foundation for verb tense usage has been laid,

the students need both guided and free practice and, most
important, lots of out-of-class language experiences as the
complex process of language acquisition proceeds. You
may wish to tell your students that they shouldn’t expect to
become instant experts in verb-tense usage after studying
these first five chapters, but that you expect their
development to be excellent and their ultimate goal easily
reachable. Sometimes students equate second language
learning with other academic pursuits. They may feel that

once they study a chapter in mathematics or chemistry, they

are masters of the information it contains — and expect the
same results in a language class. You may wish to discuss
with your students the many ways in which the study of a
language is different from other courses of study.

(1 EXERCISE 1. What do | already know?
Page 76
Time: 10-15 minutes

This exercise can be done individually, in small groups,
or as a whole class. It can also be used as a quick
pretest to assess students’ strengths and weaknesses.

(1 EXERCISE 3. Let's talk. Page 78
Time: 10-15 minutes

Short answers are natural in conversations. However,
in this exercise students are practicing verb tenses, so
they should answer in complete sentences.
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If this exercise is teacher-led, approach each item
conversationally; add extra words, expand upon topics,
rephrase questions, and put the questions in relevant
contexts. These questions are in the text merely to
suggest ideas as you engage the students in an oral
review of verb tenses.

In items where there are several related questions, ask
a question and wait for the response, then follow that
answer with the next question to the same student.
Don’t stop for corrections or explanations until the item
(the conversation) is completed.

If the exercise is used for pairwork or group work, the
students can simply monitor each other and check with
you as necessary.

(1 EXERCISE 4. Listening. Page 78
Time: 10 minutes

Be sure students have their books closed when you
play the audio for Part I. This will help them
concentrate on listening for the meaning.

1 EXERCISE 5. Let's talk and write. Page 79
Time: 5-10 minutes to relate story; 20 minutes
to write

Assign this task as homework the day before. Ask
students to think about the sequence of events and the
tenses required to tell their story successfully.

This is not a dictation exercise, so Student A should
listen to Student B’s complete story and then report it
in a written paragraph. Student A can take notes but
should not try to write everything down word for word.

e After putting students in pairs, announce a time limit
(perhaps 5 minutes) so that the stories are not too
long.

¢ Tell students that they should both tell their stories
first. Then they can both write at the same time.



Expansion: This assignment can be turned into a
group discussion and writing project. It may help
students if you ask them to begin their story with an
opener such as | have never been so embarrassed /
confused / scared / annoyed as the time |I. . . .

In groups of three or four, students share their
anecdotes in class and decide which one would work
best as a written narrative to share with the entire
group. Together, the members of the small group
work on writing the story using the first person
singular narrator (“1”) and adding in detailed and
descriptive language to engage the reader or listener.
You may discuss whether the account should be

100 percent accurate or whether embellishments are
welcome.

Collect the group-written narratives and redistribute
them so that each group has another group’s story.

One member of each group reads the story aloud, and

the whole class has to guess which class member is
the real narrator.

1 EXERCISE 6. Looking at grammar.
Page 79
Time: 10-15 minutes

This exercise is intended as a model for the writing
assignment that follows in Exercise 7.

Optional Vocabulary
botanical gardens balloon race
barely time to breathe

(1 EXERCISE 7. Let’'s write. Page 80
Time: 10-20 minutes

It may help to co-write a letter together as a class on
the board first. You can either use yourself as subject,
and have students help you put your own activities into
the proper tenses and sequence, or you can choose to
author the letter as one class member.

You may wish to require students to use each of the
twelve tenses at least once. This may result in forced
sentences, but students usually find it challenging and
fun. If you choose to do this, refer them to Chart 1-5
so they can review which verb forms they need to use.

e Put students into small groups to brainstorm what
they want to say.

¢ Help them define their topic by writing some specific
questions on the board and having students answer
these questions first. For example:
What have you been doing recently?
What do you do every day?

What have you done since the last time you contacted
the person you are writing to?

What are you planning to do this weekend?

What are you going to achieve or complete this coming
month?

¢ Tell students to respond to the questions and then
elaborate on them in order to write a letter.

1 EXERCISE 9. Looking at grammar.
Page 80
Time: 15-20 minutes

This exercise is ideal for students to work through
alone. Remind students to pay attention to the context
and look for any time cues they can find. In addition,
there are a number of vocabulary items for you to
review with students.

e After students have completed the exercise, ask
various students to read a few sentences at a time
aloud so that the whole class hears the passage as a
cohesive text.

e Discuss any sentences that have produced varying
responses.

¢ Ask general comprehension questions about the
passage as a whole. For example:

What is the main topic of the passage?

What are some of the mythical explanations for
earthquakes discussed in the text?

What countries do these mythical explanations come
from?

According to scientists, what do catfish do before an
earthquake happens?

What animals appear to be sensitive and able to predict
earthquakes?

How could these animals help humans?

¢ Ask students if their culture(s) has / have similar
mythical explanations for natural phenomena, and use
this as a discussion springboard.

Optional Vocabulary

ancient wave predict
estimates strike instruments
trembles brick sufficiently
catfish concrete

1 EXERCISE 10. Let's talk: pairwork.
Page 82
Time: 20-25 minutes

Decide on famous people for students to role-play
beforehand. Be prepared with a list of enough famous
living people that you can assign one to each pair.

e Before beginning the activity, discuss what a “nosy”
reporter is. As a class, generate a list of nosy
questions a reporter might ask.

¢ [f there is time, have students read their articles aloud.
Invite classmates to correct grammar and usage.
After they read their articles, students can reveal the
identity of the famous person interviewed.
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O EXERCISE 11. Let's talk: small groups.
Page 82
Time: 10-15 minutes

This exercise gives students a chance to use the target
grammar to talk about the class and its members.
Encourage students to be somewhat dramatic and
humorous in describing the class, its members, and
activities to date.

® Bring in a few copies of news releases to distribute to
students beforehand.

e Ask students what a news release contains, and, using
the samples you have brought in, explain that news
releases contain easily understandable information.

e Tell students that the news release shouldn’t be longer
than a few paragraphs and that students should use
the specific bulleted points listed in the text to guide
their discussion and writing.

Expansion: Use the most descriptive sentences
created by the small groups in order to co-create one
news release for the whole class on the board. You
may want to copy this down and make photocopies to
distribute to everyone in the class.

O EXERCISE 12. Let's talk and write.
Page 82
Time: 5-10 minutes, over multiple days

This activity is designed to be spread out over a period
of days with only a few students giving speeches each
day. Students who are not speaking should take notes
in order to practice listening skills. They can also note
(1) questions to ask for additional information and

(2) problems with verb tenses or pronunciation. These
notes can be used for discussion after each speech.
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As a preparation for this exercise, you may wish to
bring a newspaper article to class and have the class
work together to make a two- or three-minute summary
so that the students understand exactly what you
expect.

1 EXERCISE 13. Check your knowledge.
Page 82
Time: 10-15 minutes

e |f you decide to use the expansion below, don’t let
students look through Exercise 13 in advance.

Expansion: Put students into two teams for this
error-correction exercise. You will need a watch with a
second hand in order to give each team a suitable
amount of time (45 seconds). Teams keep their books
closed. Write the incorrect sentence on the board and
assign it to one team. As a group, the team whose
turn it is has to identify the problem and correct it
completely within 45 seconds or whatever amount of
time you allot. If the team successfully does both, it
gets two points. If the team identifies the problem but
does not provide a corrected version, the team earns
only one point. The correction phase then goes to the
other team, which now has the opportunity to gain an
extra point by providing a grammatical correction.

The team with the most points at the end of the
competition wins.



Chapter 6

Subject-Verb Agreement

CHAPTER SUMMARY

OBJECTIVE: To review and master correct usage of final
-s / -es and subject-verb agreement.

APPROACH: Correct use of final -s / -es is a common
problem among English language learners. Even though
students may “know” the grammar for using the final

-s / -es suffix, they are still not consistent in using it
correctly in their own production, both oral and written. To
help with self-monitoring and the development of correct
patterns of production, this chapter focuses on final -s / -es
and singular-plural distinctions, beginning with a review of
some rules for spelling and pronouncing the final -s / -es
suffix. The main sections deal with the problem of number:
quantities and various aspects of singular-plural agreement
between subject and verb.

TERMINOLOGY: The term “expression of quantity” is used
for any quantifier (e.g., some of, a lot of, several of, two of),
determiner (e.g., no, each, every, some, any), or
predeterminer (e.g., all, both) that expresses amount or size.

1 EXERCISE 1. What do | already know?
Page 84
Time: 5-10 minutes

This exercise can be used as a short pretest or preview
of the chapter. You may wish to tell students that you
know this exercise is “too easy” but that for the
average learner, problems with singular-plural persist
through many years of English study and use; thus, this
review of basics.

¢ Give students a few minutes to add -s or -es, then
discuss. Possible points of discussion:
grammatical explanations for final -s / -es
pronunciation of -s / -es: /s/, /z/, and /az/
variations in spelling: -s vs. -es; -ys vs. -ies
basic grammar terminology: noun, verb, adjective,
singular, plural
the basic structure of the simple sentence: subjects and
verbs and complements

e Since it is assumed students are familiar with most of
the points above, they should be able to provide much
of the information with only occasional prompting from
you.

e Be sure to write the correct answers on the board so
that everyone can focus on which words do or do not
have a final -s / -es.

CHART 6-1. Final -s / -es: Use, Pronunciation,
and Spelling. Page 85
Time: 10-20 minutes

Most students are probably well aware of the
elementary grammar in this chart but still sporadically
or even frequently omit final -s / -es. This chart seeks
to reinforce student awareness of -s / -es by a review
of rules and an emphasis on oral production.

Encourage correct production of final -s / -es by
exaggerating your own correct pronunciation. Remind
students that mistakes with this basic point may make
their accent sound more “foreign” than it would
otherwise sound. Most adult learners speak an
accented English, but most also want to minimize their
accents. By becoming vigilant about the correct
pronunciation of final -s / -es and self-correcting as
much as possible, students can minimize their own
accents.

e Write the three phonetic symbols /s/, /z/, and /az/ on
the board. Model the sounds for the students. As you
work through the chart and following exercises, point
to the appropriate symbol when discussing a
particular pronunciation to help those students who
may not be able to hear the differences yet.

e Present each ending and its particular pronunciation
systematically, using your students’ lives as a context
for sentences. For example:

Pavlo likes books and movies.
¢ Highlight or underline the -s endings:
Pavlo likes books, and movies.

e Point out that the final -s is pronounced differently
after different nouns. For example, After book
(a voiceless ending sound, /k/), the -s is pronounced like
/s/. After movie (a voiced ending sound, /i/[e€]), the -s is
pronounced like /z/.

¢ Have students repeat each sound after you.
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 EXERCISE 3. Listening and pronunciation.
Page 85
Time: 5 minutes

e Pointing to the three phonetic symbols /s/, /z/, and
/az/ on the board, model the target sounds again. Tell
students they will be listening for these sounds.

¢ Play the audio through once with no pauses and have
students write their answers. Explain that while they
may not be 100 percent certain the first time they
listen, they should still write down an answer.

e Play the audio through again, pausing after each item.

e Have pairs compare their answers by pronouncing the
words aloud.

e Check for correct answers by having individual
students read each item aloud. Point to the correct
symbol (/s/, /z/, or /oz/) on the board, and correct
pronunciation as necessary.

Expansion for Exercises 3-5: Divide the class into
two teams. Flip a coin to decide which team will begin
the game. Spell a word aloud or write it on the board.
The first person in the first team’s line must then
pronounce the plural of the word correctly. If he/she
does, then the team gets a point, and the next word
goes to the second team. If the first student does not
pronounce the word correctly, then the first person in
the second team’s line can try. Continue until every
student on each team has had a turn.

(1 EXERCISE 6. Let's talk: pairwork. Page 86
Time: 5-10 minutes

Expansion: Have students come up with two or
three additional sentences of their own. Encourage
students to think of unusual occupations or examples
of human or animal behavior that can follow the
model.

CHART 6-2. Basic Subject-Verb Agreement.
Page 87
Time: 10-15 minutes

The grammatical term “third person” refers to this
pattern:

Singular: I = the person who is speaking, the “first
person”

you = the person who is being spoken to,
the “second person”

he/shelit or a singular or noncount noun
= the person or thing that is being
discussed, the third person.

Plural: we = the speaker and included persons, the
“first person plural” form

you = all persons who are being spoken to
or included in the audience, the “second
person plural” form

they or a plural noun = people or things
that are being discussed, the “third person
plural” form

30 Chapter6

e Using your students as topics, write a simple present
sentence on the board. For example:

Lin studies English.

¢ Point out that the subject Lin is singular and therefore
the verb, studies, is also singular.

e Draw an arrow from the singular subject to the verb it
determines, and highlight the verb’s third person
singular -s ending.

Lin studies English.

e Diagramming is particularly helpful when presenting
subjects followed by prepositional phrases, adjective
clauses, or gerunds. Exaggerate this point by writing
a very long sentence that starts with a subject
followed by a prepositional phrase (or adjective
clause) that contains both plural and singular nouns.
For example:

The article from the Internet about the lives of scientists
in the eighteenth century and their wives and children
seems a bit boring.

e Write a few complex sentences on the board, such as:

The book Seok is reading amuses her.
Learning new vocabulary words challenges students.

¢ Have students come to the board and diagram the
sentences.

e Give students the opportunity to read aloud the
sample sentences (a)-(k), on the left-hand side of the
chart.

1 EXERCISE 8. Looking at grammar.
Page 87
Time: 5-10 minutes

Students must be able to identify the grammatical
subject, then select the correct form of the verb. The
grammatical subject may not be the logical subject.
Subjects with every and each (e.g., every man, woman,
and child) may seem to be plural because the
expression can logically be seen to refer to many
people, but the grammatical concept of every and each
is singular. Naturally, this is a difficult point for learners.

Optional Vocabulary

lettuce cabbage
subjects rich in (vitamin C)
astound protected
syllabus overpriced

1 EXERCISE 9. Listening. Page 88
Time: 5-10 minutes

Optional Vocabulary

calculations expectations
thesaurus sign language
routine



CHART 6-3. Subject-Verb Agreement: Using
Expressions of Quantity. Page 89
Time: 10-15 minutes

Make sure students understand that with some, most,
all, and fractional (two-thirds, one-half, etc.)
expressions of quantity, they need to find the noun that
follows the expression to know whether a singular or
plural verb is needed. In contrast, the expressions one,
each, and every always require singular verbs no
matter what follows them.

e Ask one student to read item (a) and another to read
item (b) aloud.

e Ask the class how and why examples (a) and (b) are
different. Point out how that affects the verb.

e Continue to work through the pairs of example
sentences (c)-(h) with different students reading them
aloud. Stress the certainty and consistency of these
examples.

e To further illustrate this point, write contrasting
examples from students’ lives, such as the ones
below, and have students explain the differences in
meaning:

Singular Verb
Some of the movie was
too violent for Lina.

Plural Verb

Some of the movies today
are too violent for Lina.

A lot of Jin-Young’s A lot of the students’
notebook is full of notebooks are full of
grammar notes. grammar notes.

One-half of Marta’s One-half of Marta’s
birthday cake is gone. birthday presents are gone.
Most of Abdullah’s Most of Abdullah’s

weekend is busy. weekends are busy.

e Emphasize that the expression of quantity preceding
the noun (e.g., some of, two-thirds of, a lot of, etc.)
does not determine the verb in (a)-(h). It is the noun
that determines the verb, not the quantifier.

e Continue asking students to read aloud the rest of the
chart.

e Provide clarification (by referring to notes on the left
side of the chart) and write more example sentences
on the board as needed.

1 EXERCISE 11. Looking at grammar.
Page 89
Time: 10-20 minutes

Optional Vocabulary

rotten enclosures materials
required approximately calcium
roam chief excused

1 EXERCISE 12. Looking at grammar.
Page 90
Time: 5-10 minutes

Expansion: Point out the sentence ending above
each column, which ends with an adjective. Ask
students for additional adjectives that can be used to

complete the sentences. Write the three or four most
sophisticated or interesting options on the board.
Have students rotate into new groups so they can
have new partners and continue the completions with
new adjectives.

1 EXERCISE 13. Warm-up. Page 90

Time: 5-10 minutes

* Have students complete and then read their
responses aloud.

e Discuss any interesting and/or unusual completions,
particularly if doing so leads to more spontaneous use
of there is / there are.

CHART 6-4. Subject-Verb Agreement: Using
There + Be. Page 91
Time: 5-10 minutes

Like much of this chapter, this chart will serve as review
for most students.

The structure there + be + noun conveys the idea that
something exists and has a very different meaning from
They are there, in which there represents a particular
place. Be sure students understand the word there has
no meaning in and of itself. The structure itself (there +
be + noun) conveys the meaning that something
exists.

Stress that the verb agrees with the noun following be;
there is neither singular nor plural.

1 EXERCISE 16. Let's talk. Page 92
Time: 5-10 minutes

Expansion: Before class, write a number of unusual
places on index cards. These may include the
following:

a laboratory
a beach

a hospital or a clinic
a mechanic’s workshop

a beauty salon a pet store
a barber shop a water park / an
a doctor’s / dentist’s office amusement park

a factory agym
a restaurant a swimming pool
a bar an airport or a train station

a grocery store
an open-air market

an Internet café

an embassy / a state
department office

Give students cards and ask them to create There

is / There are sentences as clues. These clues are
then presented to the class orally, and the rest of the
class must guess the location based on them.
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(1 EXERCISE 17. Let’s talk and write.
Page 92
Time: 5-10 minutes

Give students time to complete their answers and
write their four true sentences about their current city
or town.

Put students in pairs or small groups and have them
first discuss their yes / no items.

Instruct students to be ready to defend their opinion
by linking it to the four sentences they wrote about
their current city or town.

Expansion: Have students write sentences about
their hometown or city or another favorite location.
Students can then argue that places are better or
worse than the city / town they are all in now, based
on what they have produced.

ALTERNATIVE: For a simplified version, assign half the
class the role of arguing the superior quality of life in a
rural setting and the other half defending the superior
quality of life in an urban setting. Once students have
prepared appropriate There is / There are statements,
you can mediate a whole-class debate.

1 EXERCISE 18. Warm-up. Page 92
Time: 5-10 minutes

The exercise may be difficult for some students, so you
may want to present it concurrently with the chart and
its rules on irregularities.

Explain that all of the sentences are correct.

See if students can articulate how / why certain nouns
ending in -s are actually single entities or concepts by
asking leading questions such as:

What do you know about the United Nations? (Although
it's comprised of many nations, it is one organization, so
it’s singular.)

When we say seven kilometers, are we counting each
one, or do we mean the distance as a total?

Let students know that in some cases they need to
simply learn that certain words (for example, news) are
always singular, though this may not make sense to
them.

CHART 6-5. Subject-Verb Agreement: Some
Iregularities. Page 93
Time: 10-20 minutes

Let students know that as these are irregularities, they
are not predictable, and the best approach is to learn
these exceptions by rote. One way to present these
irregularities (which are not in keeping with what
students have learned about subject-verb agreement)
is to diagram and highlight example sentences showing
that the subject and verb don’t agree.

32 Chapter6

e Write a few irregular sentences on the board. For
example:

Today’s news were interesting. vs. Today’s news was
interesting.
¢ Highlight the plural final -s in the subject and then
draw a line through the expected plural verb.
Today’s news were interesting. vs. Today’s news was
interesting.

e Then connect the plural subjects to their singular
verbs. Be sure to emphasize that though this is not
expected, the irregularity is correct.

Today’s news were interesting. vs. Today’s news was
interesting.

1 EXERCISE 19. Looking at grammar.
Page 94
Time: 10-15 minutes

Optional Vocabulary
established rabies

respected infectious
seek fatal
statistics susceptibility
branch venom

riot instances

1 EXERCISE 20. Game. Page 94
Time: 10-15 minutes

Expansion: Each team has the opportunity to
provide the correct answer to each of the nine
statements given in turn, based on the team’s general
knowledge. In addition, extra points are gained by
each team’s coming up with accurate sentences about
the other two choices presented in parentheses for
items 2, 3, 4, 8, and 9. Not every team may be able to
come up with additional sentences, but it can be
engaging for students to show their knowledge of
non-linguistic fields and to produce sentences on the
spot. This expansion requires the teacher to know
enough or prepare enough facts about all choices for
each item so that she / he can judge whether the
additional sentences are correct. Have students work
in teams, and keep score on the board. For example:

1. (The Scots, The Irish, The English) are famous for

educational institutions like Oxford and Cambridge.

Examples of possible additional sentences offered by a
team:

The Scots are famous for inventing golf.

The Scots are well known for their traditional
universities, such as St. Andrews and Edinburgh.

The Scots are famous for their production of woolen
goods.

The Irish are famous for their writers, such as Yeats and
Wilde.

The Irish are well known for their exaggerated

story telling, which is called “blarney.”



(1 EXERCISE 21. Let's talk. Page 95
Time: 10-15 minutes

Some of these discussion questions will be more
productive than others. Because people find it easy to
talk about themselves and their preferences, items 1
and 6 may work well with little elaboration. However,
you may need to model what is meant by item 2

and / or ask leading questions of students yourself in
order to engage them in items 3 and 4.

For example, items 3 and 4 may be rephrased as
follows:

What do books and school supplies cost here / in
Japan / in your country?

How far do most people commute to work or school
here / in Brazil / in your country?

Correct students immediately when you hear them
make mistakes with third person -s and / or subject-
verb agreement irregularities.

1 EXERCISES 22 and 23. Looking at
grammar. Pages 95 and 96
Time: 5-10 minutes each

These can be done as fast drills; you say the cue, and
the students respond with is or are. Or students could
work in pairs / small groups. In addition to oral
practice, you could ask the students to write out
complete sentences.

(1 EXERCISE 24. [et's talk. Page 96
Time: 10-15 minutes

These statements can be a great springboard for
on-the-spot discussions, but you may need to rephrase
some of them to fully engage students.

e Give students time to work independently.

e Put students in pairs or small groups to discuss their
opinions. Emphasize that they need to add at least
three sentences explaining the reasons for their
opinions.

Optional Vocabulary
immunizations

lack

customs

1 EXERCISE 27. Check your knowledge.
Page 98
Time: 10-20 minutes

e As you review the exercise with students, have them
read the correct answers aloud in turn and explain
how they arrived at their answers. For example:

What is the subject?
Does this subject agree with the verb?

e Then explain answers to the class.

Optional Vocabulary

satellites profound
orbiting deteriorate
long-range out-of-the-way

1 EXERCISE 28. Let's talk. Page 99
Time: 10-20 minutes

¢ Assign students groups that will best take advantage
of their strengths and weaknesses. Allow students to
exchange ideas freely without one student dominating
the discussion.

¢ While the groups are summarizing their points to
present to the whole class, circulate among the
groups and discuss the enormous benefit of
participating in challenging social situations, such as
speeches and the necessity of students’ taking risks
and making mistakes, all of which are essential for
language acquisition.

Expansion: Instead of, or in addition to, their oral
summary, have groups write short paragraphs stating
their conclusions and paying special attention to
subject-verb agreement.

(1 EXERCISE 29. Let's talk and write.
Page 99
Time: 10-15 minutes

Expansion: Because many folktales and fairy tales
have similar concepts and constructs, but with some
variations on a theme or motif, discuss the basic plots
of common fairy tales as a class first. Write some key
elements on the board. For example, for “The Ugly
Duckling”:

ugly duckling

rejected by others
transformation
becomes beautiful swan

The above may be enough information to prompt
others to share related fairy tales or legends.

Subject-Verb Agreement 33



Chapter 7

Nouns

CHAPTER SUMMARY

OBJECTIVE: To review and gain control of such important
features of English grammar as the singular / plural and
count / noncount distinctions, possessive forms, articles,
and some expressions of quantity.

APPROACH: The text presents regular and irregular plural
nouns, possessive nouns, using nouns as modifiers and
count / noncount distinctions. There are then separate
sections on article usage and expressions of quantity, with
exercises devoted to particular expressions and the
challenges they pose.

TERMINOLOGY: Some grammar books and dictionaries
refer to “noncount” nouns as “mass” or “uncountable”
nouns. The term “expression of quantity” is used for any
quantifier (e.g., some of, a lot of, two of), determiner (e.g.,
no, each, every, some, any) or predeterminer (e.g., all, both)
that expresses amount or size.

J EXERCISE 1. What do | already know?
Page 100
Time: 5-10 minutes

Students will know some of the plural nouns and will
benefit from trying to spell them. Be sure to model the
correct pronunciation of plurals.

Expansion: A traditional classroom game is a
spelling bee. Students all stand. The teacher says a
word to one student; that student repeats the word
and then must spell it correctly letter by letter from
memory. If the spelling is incorrect, the student sits
down. The next student who is standing must then
spell the same word. If the spelling is correct, he / she
remains standing and the teacher says a new word to
the next student. The game continues in this way until
only one student, the “champion speller,” remains
standing.

In the case of a spelling bee with plural endings, the
teacher can say the word, and the student spells it
adding the appropriate ending. Some possible words:
custom, disease, skyscraper, appearance, hospital,
career, calendar, label, mask, ladder, mirror, ghost, ticket,
passenger, occasion; wish, ash, leash, boss, kiss, mess,
choice; itch, pitch, patch, ditch; hoax, wax, hex, fox; fairy,
balcony, diary, berry, penalty, mystery, enemy, holiday,
category; and any of the words in Chart 7-1. For
additional words, consult a list of frequently misspelled
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words, but avoid words with variant American / British
spellings (e.g., color / colour, airplane / aeroplane,
program / programme, judgment / judgement).

1 EXERCISE 2. Warm-up. Page 100
Time: 5 minutes

¢ Give students time to complete the items on their
own, and then ask individual students to write their
answers on the board.

e Correct spelling together as necessary.

CHART 7-1. Regular and Irregular Plural
Nouns. Page 101
Time: 10-20 minutes

This chart is an introduction and a reference, not
something to be memorized precisely. Encourage
students to consult their dictionaries when in doubt
about the plural form of a noun — just as native
speakers have to do. Sometimes native speakers
(including, you might tell your students, the author of
this text) need to look up, for example, the spelling of
the plural form of words that end in -o.

In (f): You can point out that the final -o is followed by
-s and not -es when the noun is a shortened form (e.qg.,
auto-automobile, memo-memorandum) and when the
-0 is preceded by another vowel (e.g., studio, video).
Again, encourage students to consult their dictionaries
when in doubt.

The list in the chart is not inclusive. Others that could
be mentioned, especially if your students grasp these
noun patterns readily, include: in (g): buffaloes /
buffalos, haloes / halos; in (i): waifs, oafs, serfs, sheriffs,
tariffs; in (j): one moose — two moose; one reindeer —
two reindeer; in (l): vita — vitae.

Many of the foreign plurals in examples (k)—(m) are
used primarily in academic English; the text seeks only
to make learners aware that some nouns in English
have these odd plural forms. Students will learn and
remember only those that are useful to them.

If students ask why some nouns are irregular, you
might explain that throughout its history, the English
language has had close contact with other European
languages. It has been influenced by German, Danish,
Latin, Greek, and especially French; a few forms from
those languages occur in some English words today.



® Explain that the chart includes more words than
students are likely to use or remember, but that by
including many examples, students will recognize
patterns and make smart guesses when faced with
new nouns.

e Begin by presenting the most common patterns: (a),
(b), and (c). Write three headings on the board:

(@) Final -s (b) Final -es (c) change to -ies
most nouns ending in -sh,-ch,-s,-z,-x ending in -y

¢ Now ask students questions to elicit examples of the
common patterns presented in (a)-(c). You will need
to tailor your questions to elicit useful examples. For
example:

Ugur, how much luggage did you bring with you when
you came to the United States?

| brought three suitcases.

e Once you have the example sentence, ask the class
which heading it belongs under, and write it below the
appropriate one.

¢ Next, present an example sentence or two for each
remaining section of the chart by writing headings on
the board and the examples underneath.

e With most of these patterns, you can continue to elicit
example sentences from students and write them
under headings on the board, as described above.

® Because some students will know some irregular
plurals and some -oes and -ves endings, you may
want to present these categories first.

e For the less familiar patterns and foreign words, it may
work best to write a heading and provide a sample
yourself — without trying to elicit it from students.

¢ Remind students that they should turn to the chart for
reference as much as needed.

¢ Remind students that the point of exercises following
the chart is not memorization but recognition of the
categories given.

(1 EXERCISE 3. Game. Page 102
Time: 10-20 minutes

¢ Model the directions first by writing a category on the
board and asking students to refer back to the list to
find nouns that fit it.

e Break students into groups of three to five members
and explain that if another team member asks for an
explanation of the choice, the team has to provide
one.

Expansion: If your students like the game and want
to continue, use these extra (and more challenging)
categories:

Things found in the living room

(videos, lamps, radios, photos, mementos, shelves)

Things found in the kitchen

(potatoes, tomatoes, loaves, knives, fish, shrimp)

Points of view or academic positions

(beliefs, hypotheses, theses)

Roles in musical performances
(heroes, solos, sopranos)

Things used to decorate the human body
(tattoos, scarves)

People/things found in an office
(men, women, memos, chiefs [as in CEQ], data, media,
shelves)

1 EXERCISE 5. Looking at grammar.

Page 103

Time: 10-15 minutes

e Give students a 5-7 minute time limit to complete as
much as possible independently.

e Assign a student to each item and have them write
their answers on the board.

¢ Ask different students to read each item aloud, and
then discuss as a class if the spelling is correct.

e Correct pronunciation changes carefully, to heighten
students’ awareness of the spelling changes (e.g., you
can exaggerate the correct pronunciation of women.)

Optional Vocabulary

process steep
load cliff
cart phenomenon

1 EXERCISE 6. Looking at grammar.
Page 104
Time: 10-15 minutes

Because subject-verb agreement is a focus here and
students are used to error-correction practice where
they correct each error, you may need to repeatedly
remind them of the directions to change only nouns
(not verbs).

If your students find the content too difficult, you stop
after paragraph 3. Not every exercise needs to be
done in its entirety by every student. You could make
this optional or extra-credit homework, too.

e Have students make corrections independently or in
groups.

e Remind students that they should focus on the verb
when deciding whether the noun needs to be
corrected.

e Review as a class.

Optional Vocabulary

bacterium virus
organism particle
consist of reproduce
cell infect
tuberculosis treat
pneumonia
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CHART 7-2. Possessive Nouns. Page 105
Time: 10-15 minutes

Another way to explain the possessive form is to say
that a noun always adds ’s in writing, e.g., boy’s, men’s.
However, in the case of a noun that already ends in -s,
we take away the second -s and leave the apostrophe.

boy + ‘s = boy’s (singular, possessive)

men + ‘s = men’s (irregular plural, possessive)

boys + ‘s = boys’s (plural, possessive) you take

away the -s: boys’

Write the word “apostrophe” and an apostrophe (’) on
the board. Ask students what structures need
apostrophes, prompting them to say contractions.
Tell students that possessive forms (which show
belonging or ownership) also use apostrophes.

Write two headings on the board, Singular Possessive
and Plural Possessive.

Using a student’s name, write a possessive sentence
under the appropriate heading, and explain that
possessive forms add ’s. For example:

Jana'’s cell phone is in her backpack.

Change the student’s actual name to the student, and
write the new sentence under the Singular Possessive
heading. For example:

The student’s cell phone is in her backpack.

With the help of students, change student’s, cell
phone, and backpack to plurals.

Remind students that rather than doubling the -s, the
apostrophe comes after the final -s in a regular plural
possessive.

Elicit from students any other words that need to be
changed to plural forms, and write the new sentence
on the board under the Plural Possessive heading. For
example:

The students’ cell phones are in their backpacks.

Now change the word students’ to men’s and
women’s, and explain that when the plural is irregular
and doesn’t end in -s, the apostrophe ’s comes after
the final letter.

Write a new heading under Plural Possessive —
Irregular Plural Possessive — and put the newest
sentence under this heading. For example:

The men’s and women’s cell phones are in their
backpacks.

(1 EXERCISE 8. Looking at grammarr.
Page 105
Time: 10-15 minutes

Assign one of the nine completions to the first nine
students who finish, and ask them to write the
complete sentences on the board.

Students who did not write the original sentences on
the board should be asked to make any necessary
corrections.

Review as a class.
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1 EXERCISES 9 and 10. Looking at
grammar. Pages 105-106
Time: 10-20 minutes each

Both of these exercises are error corrections. You may
want to break the students into groups to work through
the exercises, assign only the first few of each exercise,
or assign both exercises as homework.

Please see the Teaching Suggestions in the front of this
book for effective use of error-correction exercises.

Optional Vocabulary: Exercise 9

aboard diplomat
space shuttle invariably
housing problem numerous

Optional Vocabulary: Exercise 10

petroleum mythological
storage encounter
evaluate destruction

trustworthiness

1 EXERCISE 11. Warm-up. Page 106
Time: 5 minutes

Expansion: As students complete the warm-up,
write the following words on the board in columns as
below. Have students come to the board to draw lines
matching nouns that act as adjectives in common
combinations. This expansion activity will help
students realize that they already know many of these
phrases, before they see Chart 7-3.

(Correct matches: school bus, library card, television
program, hardware store, hair salon, fruit salad.)

school card
library bus
television store
hardware program
hair salad
fruit salon

CHART 7-3. Using Nouns as Adjectives.
Page 107
Time: 10-15 minutes

Some grammar books use the term “noun adjunct” for
a noun that modifies another noun. Some grammar
books refer to noun-noun combinations as one type of
“compound noun.”



e Write the following headings on the board:
Noun as Adjective Noun

e Explain that nouns can describe other nouns and that
when nouns are used in this way, their form is singular.

e ook around the room with students to see what
adjective noun-noun combinations present
themselves, and write these on the board with each
part under the appropriate heading.

Noun as Adjective Noun
class project
grammar book

e Write the incorrect example from Chart 7-3,
vegetables soup, on the board. Remind students that
plural forms are not generally used as modifiers.
Cross out vegetables and replace with vegetable.

e Ask a student how old he / she is and create a
hyphenated adjective — number (+ year-old) from this
information. Write a sentence describing the student
and his age on the board. For example:

Lorenzo is a twenty-seven-year-old Italian lawyer.

e Emphasize in the above example that -year is not
plural.

1 EXERCISE 12. Looking at grammar.
Page 107
Time: 10 minutes

Note: In general, a hyphen is used when two (or more)
words used as a modifer to a noun have one meaning
when the appear together: a man-eating tiger (it’s not a
man tiger or an eating tiger; it's a man-eating tiger —
two words which together give one meaning, as though
they were one word). (Other examples are: salt-and-
pepper hair, a part-time job, a matter-of-fact attitude, a
two-hour movie.

e Have students first complete this exercise
independently and then read their answers aloud.

e When you read or listen to students’ answers, pay
special attention to two common problems: 1) the
modifying noun must be in singular form, and 2) the
article a/an is required for singular count nouns.

e Point out the use of hyphens (-) in adjective phrases
containing numbers. It is useful to have students write
their answers on the board, as some of them may be
unfamiliar with the use of the hyphen.

CHART 7-4. Count and Noncount Nouns.
Page 109
Time: 10 minutes

Some noncount nouns, like furniture, are also called
“mass nouns” in other grammar books.

The count/noncount distinction is one of the most
difficult points for students to control.

Some common mistakes that students make are the
following:

Correct Correct
Incorrect Count Form Noncount Form
many many a lot of
homeworks assignments homework
some slangs some slang some slang

expressions
many many vocabulary  a large
vocabularies words/items vocabulary

e Present the chart by writing examples (a) and (b) on
the board.

¢ Reiterate that chairs can be counted by numbers and
that noncount nouns or categories, such as furniture,
cannot be preceded by actual numbers but rather by
expressions of quantity.

e Tell your students that this count / noncount
distinction is not always easy to predict or recognize
but that they have already encountered it many times.

e Ask your students how much homework they had the
previous night. If the answers they generate are
correct, put them on the board as you hear them. If
the answers need correction, remind students that
homework can’t be counted but that assignments can.
For example:

Bengt had a lot of homework last night, but Per only had
a little homework.

Bengt had five assignments, but Per only had two
assignments.

¢ Remind students that count nouns are preceded by
a/ an in the singular and take final -s / -es in the
plural.

e Write student-generated examples of this point on the
board and underline the articles and final -s / -es. For
example:

Luisa received a letter and an email yesterday.
Luisa received two messages from home yesterday.

e Explain that noncount nouns are preceded by

expressions of quantity but not by a / an or one.

e Explain that noncount nouns have no plural form and
so, do not take a final -s / -es.

e Write an example of a sentence using a noncount
noun on the board, and draw attention to the lack of
indefinite article and final -s / -es. For example:

Luisa received some _ mail_ yesterday.

1 EXERCISE 16. Looking at grammar.
Page 109
Time: 10 minutes

The purpose of this exercise is to help students
understand the two charts that follow (7-5 and 7-6).
You can use this exercise as a means of discussing the
ideas presented in Chart 7-5.
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¢ Initem 1, point out that a noncount noun refers to a
“whole” that is made up of different parts. Explain that
furniture is the “whole” and chairs, tables, desks are
the different parts. You may also want to use the term
“category” to explain this concept.

¢ |nitems 4 and 5, compare noncount and count usages of
the same word, iron; the meaning of each use is different.

Optional Vocabulary
scenery rusty
press wrinkled

Expansion: Give each student two cards (or the
students can use their own paper). On one, write a
large letter “C” and on the other write “NC.” As you
and your students read each sentence aloud, pause
after each noun while the students hold up the card
that identifies the noun in question as count or
noncount. In this way, you can quickly see if students
are incorrectly identifying any nouns, and the students
can have a little fun with this grammar point.

CHARTS 7-5 and 7-6. Noncount Nouns.
Some Common Noncount Nouns. Page 110
Time: 20-25 minutes

The concept of a noncount noun is covered in Chart
7-5, followed by a list of common noncount examples
in Chart 7-6.

If it helps your students to understand, use the term
“mass” to explain the idea of “a whole” or “a category.”

As pointed out in examples (e) and (f) of Chart 7-5,
some nouns can be used as either count or noncount.
Some of the nouns in Chart 7-6 also have count uses.
A noun is count or noncount depending on how it is
used and the speaker’s intended meaning. No noun is
inherently count or noncount. The words listed in Chart
7-6 are usually or always used as noncount nouns, but
you may wish to discuss some of those with dual uses:
glass (a material) vs. a glass (a container for drinking);
tea (a drink) vs. teas (kinds of tea); pepper (a spice) vs.
a pepper (a vegetable); bridge (a card game) vs. a
bridge (a way or structure across a river); time (an
abstract concept) vs. times (occurrences).

e Present the different kinds of noncount nouns in Chart
7-5, (a)—(d), by writing an example sentence of each on
the board.

e Next to each example sentence write a term that will
help students understand the category: (a) whole
category; (b) liquids, solids, gases, or mass of
particles; (c) abstractions; (d) phenomena of nature).

e Explain that units of measure are used to quantify
liquids or masses of particles, and refer students to
the asterisked list below the chart.

e Explain that many nouns have both count and
noncount uses, and write the examples in (e) and (f) on
the board.
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Tell students that they are not expected to memorize all
the nouns in Chart 7-6 but that the chart provides a
handy reference, which categorizes common noncount
nouns according to the distinctions in Chart 7-5.

Look through Chart 7-6 with your students and
discuss any questions that may arise.

1 EXERCISE 17. Looking at grammar.
Page 111
Time: 10-15 minutes

Give students time to do this exercise on their own,
and remind them not to make any changes in the
unitalicized words.

Have students read their corrected sentences aloud
taking turns. Ask students to exaggerate their
pronunciation so that final -s / -es can be heard.
You may want to begin this exercise in class and
assign the remainder as homework.

Optional Vocabulary
harmful reduce grain
substance reward

1 EXERCISE 19. Looking at grammar.
Page 112
Time: 10-15 minutes

Give students time to complete the exercise on their
own.

Ask various students to put their answers on the
board, and the class as a whole will correct these.
Tell students to raise their C and NC cards (from the
previous Expansion) after certain nouns, e.g., change
(NC) and coins (C) in item 1.

Optional Vocabulary
sea level satisfied
precipitation metropolitan

1 EXERCISE 20. Warm-up. Page 113
Time: 5-10 minutes

The illustrations in this warm-up help students
articulate correct article usage they see, so give them
sufficient time to think through the pictures.
Improvise additional questions to help students
discuss the use of definite and indefinite articles. For
example:

Dialogue 1
Are Tom and Anna talking about the same cat?

Dialogue 2
Has Anna met the cat Tom is talking about?

Dialogue 3
Do Tom and Anna think an independent nature is a
quality of most cats or just a few?



CHART 7-7. Basic Article Usage. Page 114
Time: 10-20 minutes

Articles are very difficult for students to understand and
use correctly. Many languages do not have articles.
Languages that do have articles use them differently
from English. Articles are, in many teachers’
experiences, difficult to teach. There are many
nuances, complex patterns of use, and idiomatic
variations. Students who are frustrated trying to
understand and use articles should be reminded that
articles are just a small component of English.
Proficiency in using articles improves with experience;
it cannot be obtained overnight by learning “rules.”

The exercises that follow the chart point out some
contrasts in usage that should help students
understand the differences among a/an, the, and the
absence of any article (symbolized by O).

Some students may need a reminder about using an
instead of a. English speakers prefer not to pronounce
another vowel sound after the article “a.” Therefore,
they put “n” between the two vowel sounds.

For example:
a + apple — an apple;
a + old man — an old man;
a + umbrella — an umbrella
(But note that a university has no “n” because the “u”

has a “y” or consonant sound.)

a + other — another (Tradition causes this to be written
as one word.)

e Present Part I: Using A / An or @: Generic Nouns by
explaining that an indefinite article or no article is used
to talk about the noun very generally when describing
or defining the noun.

e Write the example sentences from the chart on the
board under the heading Generic Nouns. You may
want to include a noun preceded by an.

A banana is yellow.
An egg is oval.
Bananas are yellow.
Fruit is good for you.
e Make sure that students understand that when they
see such descriptive sentences that no real bananas,

eggs, or fruit are being discussed but that the noun
represents all the real bananas, eggs, and fruit.

e Present Part Il: Using A / An or Some: Indefinite Nouns
by writing the sentences from the chart or some
examples of your own on the board under the heading
Indefinite Nouns.

| ate a banana. | ate an apple.
| ate some bananas. | ate some apples.
| ate some fruit.
e Explain that this time, the indefinite article does refer

to a real, concrete noun but that it is one or some of
many real things.

® Present Part lll: Using The: Definite Nouns

¢ Write the sentences from the chart on the board.

Thank you for the banana.
Thank you for the bananas.
Thank you for the fruit.

e Explain that a noun is definite (and needs a definite
article) when both speaker and listener are referring to
the same real object or specific thing.

1 EXERCISE 24. Game. Page 117
Time: 15-20 minutes

One way to play the game is to eliminate each player
who can’t remember the whole list beginning with “A.”
The game continues until there is only one player who
can recite the whole list or until everyone left can recite
the whole list from A to Z. For the classroom, however,
it is better to make the game noncompetitive. The
purpose is for students to have fun while they are
practicing a grammar point.

¢ Divide the class into groups of six to ten and explain
the game.

e Explain that each group can try to do the whole
alphabet; set a time limit (15-20 minutes) and let the
groups get as far in the alphabet as they can. To
shorten the game, you could assign only half the
alphabet to each group.

¢ Tell students to try to play without taking a lot of notes,
but it would be all right if they needed to jot down a
few notes to jog their memory when it’s their turn to
speak. It would also be all right for the students to
help each other remember the list and remind each
other about the use of a / an and some.

e Accept all strange or funny answers as long as they
conform to the correct article usage and begin with
the appropriate letter of the alphabet.

e Remind students to focus on the correct use of a / an
and some. Allow students to begin their items with an
adjective; a bald monkey, for example, could be used
for the letter “B” (but not the letter “M”).

CHART 7-8. General Guidelines for Article
Usage. Page 118
Time: 10-15 minutes

This chart gives students needed guidelines for using
articles, and in particular, helps students understand
when the definite article the is required. Keep
students’ focus on the need to use a definite article
when both speaker and listener are discussing the
same specific thing.

e With your class, create sample sentences that refer to
objects in the classroom that all students can see and
refer to.
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e Explain that when everyone in the discussion knows
what is being discussed, the definite article is
required. For example:

The clock says 10:25.
The door is closed.

The board is covered with vocabulary and grammar
notes.

The student next to Su-Jin looks tired.

e Present guideline (a) by referring to the sentences
above as well as the examples in the chart.

* Now ask students to describe something or someone
they saw the previous day. Use their information to
write a first sentence, introducing an object with an
indefinite article and then referring to this object with
the definite article, the. For example:

Yesterday Juana and Milo saw some students
performing a play outside. The students were dressed
in brightly colored clothes.

e Explain that the definite article is used for the second
mention of an indefinite noun because at that point,
the speaker can be sure the listener does know what
is being referred to.

e Ask students to tell you their favorite foods or animals.

Write their sentences on the board, and emphasize
that you are omitting an article altogether because
they are making generalizations about count nouns.

e Emphasize that no article is needed by including the
definite article and then crossing it out. For example:

Belzan loves to eat the pears.
Miki is a big fan of the pandas.

e Show students that a singular count noun always
needs either an article, this or that, or a possessive
pronoun by writing sample sentences on the board
using students’ information. For example:

Mikail has a notebook.
Mikail has that notebook.
Mikail has his notebook.

1 EXERCISE 26. Looking at grammar.

Page 118

Time: 10-15 minutes

e Because this exercise is a series of dialogues,
students can work in pairs, or two students can read
one dialogue to the whole class. If working in pairs,
have students switch roles for each item.

® Explain to the class that what is in the speaker’s mind
determines which article to use. If the speaker
believes the listener knows which thing or person the
speaker is referring to, the speaker will use the. If not,
the speaker will use a/an, some, or @.

Optional Vocabulary
leak

swerved

pothole
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1 EXERCISE 28. Grammar and speaking.
Page 120
Time: 10-15 minutes

Because this exercise asks students to discuss and
share their opinions on a variety of matters, students
may prefer to complete this exercise in small groups or
pairs. Encourage students to give personal examples
when explaining whether they agree or disagree with
the statements. You may want to assign this as
homework the night before to give students ample time
to think through the topics and formulate opinions.

Give students time to complete the sentences and
then agree or disagree with them on their own.

Then divide students up into pairs or small groups,
and have them work through the exercise, explaining
whether they agree or disagree with each statement
and giving examples from their own experiences.
Have students share their opinions with the class as a
whole, or pick one or two questions to discuss as a
class.

1 EXERCISE 30. Listening. Page 121

Time: 10 minutes

Ask students to close their books and listen to the
audio once focusing on the main ideas and content.
Have students open their texts, listen again, and fill in
the blanks with a, an, or the.

After you review the completions with students, ask
them questions about the content of the talk. For
example:

Where did and how did the term “computer bug”
originate?

What machine was Thomas Edison working on when he
first coined the term “bug”?

Optional Vocabulary
phonograph
attributed

1 EXERCISE 31. Warm-up. Page 121

Time: 5-10 minutes

This warm-up will help students realize what they
already know and will help them recognize what
sounds wrong to them.

Give your students a few minutes to eliminate
expressions of quantity that can’t be used with the
given noun phrases, and then review the correct
answers.

Discuss the term “expressions of quantity” and point
out differences in their usage with count and noncount
nouns.



CHART 7-9. Expressions of Quantity Used
with Count and Noncount Nouns. Page 122
Time: 10-15 minutes

A lot of and lots of have the same meaning. Both are
somewhat informal, with /ots being the more informal.

e Ask students to give you a few random count nouns.
Unusual nouns will be more fun for students. For
example:

artichoke, hiccup, dog collar

e Using one of these nouns, write an example for each
expression of quantity in sections (a) and (b) of the
chart on the board under the heading Count Only.
Repeat that all of the expressions in (a) and (b) can
only be used with count nouns.

e Now ask your class for a few unusual noncount nouns.
For example:

compassion, protein, arrogance

e Using one of these noncount nouns, write example
phrases using the expressions from (c) under the
heading Noncount Only.

¢ Now, using the count and noncount nouns chosen for
the above boardwork, write the expressions of
quantity from (d) in front of both nouns. Label this list
Count and Noncount.

(1 EXERCISE 34. Looking at grammar.
Page 124

Time: 10-15 minutes

e Explain to students that they cannot change any

words in the original sentences in italics, but they will
need to change the nouns to their correct forms.

e Emphasize count / noncount distinctions with
expressions of quantity as you go through the
exercise, and ask students to explain these to you as
they review their answers.

1 EXERCISE 35. Let’s talk: interview.
Page 125
Time: 10-15 minutes

Expansion: Before class, prepare index cards with
additional sentence starters for students to use when
interviewing classmates, such as:

| can’t respect people who want to have a lot of. . .

People in (name of country) don’t have enough. . .

My parents always wanted me to gain a lot of. . .

| have very few . . ., but | have a lot of. . .
The leaders of modern nations need to have a great deal
of...

Doctors should have a lot of. . .
I am disappointed when my friends don’t have any. . .

After students have had a chance to interview one
another, discuss what was learned in terms of what
was most predictable and what was most surprising.
Alternatively, students can give another student’s

response while the remainder of the class has to
guess who said what. For example:

Student A: This person said she is disappointed when
her friends don’t have any patience with students
trying to learn a new language. Who said this?

Student B: [ think it was Marazita because she
explained that her friends’ lack of patience with
foreigners really frustrated her the other day when we
were chatting about our own countries.

CHART 7-10. Using A Few and Few; A Little
and Liftle. Page 126
Time: 10-15 minutes

This is difficult grammar for most learners, and it can
be difficult to explain. The chart compares the
meanings by saying a few and a little give a positive
idea and indicate that something exists or is present.
The chart then explains that few and little give a
negative idea and indicate that something is “largely
absent.” You may need to explain the term largely
(meaning “for the most part”), as some learners may
not be familiar with it.

Sometimes students think there must be a difference in
quantity between a few and few. They ask How many
is “a few” and how many is “few”? They think that few
friends is less than a few friends. But, the real
difference can rest in the speaker’s attitude: a few
reflects a positive opinion of the quantity, and few
reflects a negative or diminishing opinion, even if the
quantity is the same in both cases.

For example, Sam and Sara are new students in
college. In two weeks, Sam has made three friends
and Sara has made three friends. Sam’s mother is very
pleased. She says Sam’s getting along fine. He’s
made a few friends and likes his teachers. Sara’s
mother, however, thinks Sara should have made lots of
friends by now and worries that she is not adjusting to
her new college. She says Sara doesn'’t like her classes
and has few friends. I’'m worried about her. In each
case, the number of friends is the same, but the
speaker’s attitude is different.
The following chart may be helpful for students:

Count Noncount

few = not many little = not much

a few = some a little = some

e With your students, create sentences that show that a
few and a little give a positive idea. For example:

Junko has made a few new friends this month.
Guillaume has a little time to spend with his girlfriend
this weekend.

e Explain that when you remove the indefinite article in
each sentence above, you don’t change the quantity.
However, doing so changes the speaker’s / writer’s
attitude about the quantity.
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e Rewrite the sentences above without the article a and
add explanatory notes in parentheses. For example:

Junko has made few new friends this month. (She does
not have many new friends.)

Guillaume has little time to spend with his girlfriend this
weekend. (He doesn’t have much time to spend with his
girlfriend.)

* Repeat that using the expression of quantity without
the indefinite article gives a negative idea that the
quantity (whatever it actually may be) is not sufficient.

¢ Remind students that even if this concept seems a bit
confusing, they will get used to the distinction when
they hear it. They should refer to Chart 7-10 for
support as needed.

(1 EXERCISE 37. Looking at grammar.
Page 126
Time: 5-10 minutes

This exercise approaches the grammar by using
parallel meanings. Discuss the meaning of each
sentence in terms of what is “largely present” or
“largely absent.”

e Tell students that they have to understand the
speaker’s attitude (positive or negative) when
replacing the italicized words with a few, very few,
a little, or very little.

Optional Vocabulary
dreary prevent
programs hinges
squeaks

(1 EXERCISE 40. Let's talk. Page 128
Time: 10-20 minutes

e Put students into pairs or small groups.

¢ Tell students that in addition to deciding whether Dan
and Eva have too much / many, too few / little, or just
the right amount / number, they should be prepared to
justify their decisions to the class. For example:

They have too few tea bags to last a week. If they both
have tea in the morning, they will run out after just one
day.

CHART 7-11. Singular Expressions of
Quantity: One, Each, Every. Page 129
Time: 10 minutes

You might want to refer to Chart 6-2 Basic Subject-
Verb Agreement, which identified each and every as
singular in number.

Each, every, and one are common sources of errors.
For that reason, they receive special emphasis here.
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Be sure to note the concept of “specificity”: a noun is
made specific by fronting it with the, a possessive, or a
demonstrative adjective. One can say one of the
students, one of my students, or one of those students,
but one cannot say one of students.

¢ Using student-generated examples or those from the
chart, write example sentences on the board using
one, each and every as seen in (a), (b) and (c).

e Then write the heading + Singular Count Nouns above
the student examples and underline the singular count
nouns in each sentence.

¢ Ask students to create sentences using one of, each
of, and every one of and write them on the board.
Write the heading + Specific Plural Count Nouns
above them and underline the plural nouns.

CHART 7-12. Using Of in Expressions
of Quantity. Page 131
Time: 10-15 minutes

As described in the background notes for Chart 7-11,
students need to understand the concept of specificity
and be able to distinguish nonspecific (book, desk,
cookie) nouns from specific versions of the same (the
book, my desk, that cookie) nouns.

Emphasize that some expressions of quantity always
include of, whether they are followed by a nonspecific
or a specific noun.

e With your students, generate examples of one and
many + nonspecific nouns and write them on the
board.

Expressions of Quantity — No “Of” with Nonspecific
Nouns

Manuel purchased one ticket.

Jae-Lien saw many movies.

e Then come up with examples of expressions that
include of when used with specific nouns and put
these on the board.

“Of” Used with Specific Nouns
One of those bags belongs to Valentina.
Many of Ahmed’s books are translations from Arabic.

e Finally, write on the board some examples from the
chart that always include of. This section of the board
should be titled:

Expressions That Always Include “Of”

The majority of the students in this school speak several
languages in addition to English.

Most of Kazuhiro’s friends also enjoy playing pool.
Hardly any of Juanita’s days here have been wasted.




(1 EXERCISE 45. Looking at grammar.
Page 131
Time: 5-10 minutes

Many of the sentences in this exercise are paired to be
quite similar. Compare the meanings of items to be
sure students under the important differences.

Optional Vocabulary
junk mail
index

(1 EXERCISE 47. Let's talk: interview.
Page 132
Time: 15-30 minutes

® Arrange to do this activity during a class period when
students can poll each other.

e Have each student make up his / her own list of
questions, and encourage students to ask specific
questions that will yield concrete answers.

e Give the students ample time — perhaps even
overnight — to think of interesting questions.

* Have students use expressions of quantity when
reporting back on their findings.

Expansion: Another possibility would be for your
class to poll other classes in a language program and
then report their findings. Taking a poll in, for
example, a lower-intermediate level English class
could be fun not only for your students but also for
those in the other class, giving all the students a
enjoyable opportunity for interaction.

1 EXERCISE 48. Lct's talk. Page 133
Time: 10-15 minutes

The sentences in this exercise are not true. That’s the
point of this exercise; using expressions of quantity is
important because unqualified statements are
inaccurate. Discuss the importance of quantifying a
generalization in order to make it accurate. The
sentences in the text are examples of overgeneralizations
that need expressions of quantity to make them
reasonable, true, and supportable statements.

(1 EXERCISE 49. Let's talk. Page 133
Time: 15-30 minutes

e Give students additional controversial topics if they
have trouble coming up with enough on their own,
such as:

the welfare system
gun control

legalization of recreational drugs
instituting uniforms in public

socialized medicine schools

abortion forbidding prayer in schools
the death penalty mandatory military service
the drinking age testing drugs on animals
censorship genetic engineering
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Chapter

Pronouns

1 EXERCISE 2. Warm-up. Page 135
Time: 10-15 minutes

CHAPTER SUMMARY

OBJECTIVE: To become familiar with pronouns and their
use.

APPROACH: This chapter reviews most aspects of
personal pronoun use, with emphasis on the problem areas
of agreement and the use of other as both a pronoun and
an adjective. The chapter finishes with a summary of the
material presented in Chapters 6-8.

TERMINOLOGY: A “possessive adjective” (for example,
my, your, her) is a pronoun (a noun substitute) that
functions as a determiner. Some grammars call it a
“possessive determiner” or a “determinative possessive
pronoun.” The terminology may be confusing for students
because a possessive adjective is indeed a pronoun, but
the term “possessive pronoun” (for example, mine, yours,
hers) is used in this text and most others refer to an
independent possessive pronoun that is used alone as a
noun substitute.

In an effort to minimize grammatical terminology, the text
does not use the term “determiner,” finding others ways to
present these function words (such as a / an / the, one, no,
this / that / these / those, many, other, my / your / her,
some / any). If you are comfortable with the term
“determiner” and find it useful, by all means introduce it to
your class and explain that what this text calls a
“possessive adjective” may be called a “possessive
determiner.”

J EXERCISE 1. What do | already know?
Page 135
Time: 5-10 minutes

When appropriate, emphasize that mistakes with
pronouns lead to ambiguity. Sometimes, as in item 1,
this ambiguity (Did the speaker eat his friends?) can be
humorous. Exploiting this humor can help students
appreciate the importance of correct reference.
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Give students plenty of time to complete both parts of
the warm-up since they both elicit natural use of
pronouns and can help students realize how much they
already know about pronouns while also gaining
speaking practice.

You may want to put student in small groups for this
exercise.

Part |
Expansion: Have a contest to see which student can
repeat all the names of the other students in the class,
using clauses starting with pronouns. For example,
write on the board:

Weare. ..

Our names are . . .

They are . ..

Their names are . . .

You are . . .

Your names are . . .

The student who is able to use one of the sentence
starters to correctly name all of his/her classmates
without making any mistakes at all wins.

Part Il

Expansion: Write very specific questions on index
cards or prepare a handout on the topic beforehand.
You may want to make different sets of questions for
different groups and then ask that the groups report
back on the topic they were given.

Specific questions include:

Is it common for names in your culture to have specific
meanings? Are these meanings abstract or concrete?
Is it common for children to be named for their parents,
famous people, or saints? Are there any taboos related
to giving children the same name as a dead relative in
your culture? In the U.S., some people have the exact
same name as a parent but with a number after it (Ill, IV)
or the word “dunior.” Is this common in your country?
Who decides the name of the child in your culture? Is it
simply the parents, or is this honor given to an older
member of the parents’ families (for example, a
grandparent or great aunt?)



Time:

Are there special naming ceremonies in your culture? If
so, what are these ceremonies like? When do they
occur and who is present?

Some cultures celebrate name days as well as birthdays.
Is this true where you are from?

We all know that famous people often choose stage
names or other names that they believe sound better
than their own names. Students of languages
sometimes do this too. If you were to pick a name in
English for yourself, what would it be?

What are some of the most common names in your
country? What do you think are some of the most
common English names in the U.S.? What American
names do you find strange or silly?

What kinds of names are given to pets in your country?
Are farm animals given names or just house pets?

In some families in the U.S., children call their parents
by their first names. Is this common in your country?
Most people have a nickname, and some people have
many. Are nicknames common in your culture? Do you
have one? How did you get it?

CHART 8-1. Personal Pronouns. Page 136
10-20 minutes

Most of this information should be familiar to students,
but they can use the chart as a reference.

Note the definition of “antecedent” in (a). Keep
students’ focus on the importance of making sure they
can identify which noun each pronoun refers to.

Pay attention to possessive pronouns vs. possessive
adjectives, pointing out that adjectives occur with a
noun, but possessive pronouns occur without a noun.

Give additional examples of its vs. it’s; this is a frequent
source of errors (for native speakers too.)

Start by re-creating the list of pronoun categories at
the top of Chart 8-1.

Write on the board the following headings:

Subject Pronoun
Possessive Adjective

Object Pronoun
Possessive Pronoun

Students will probably be quite familiar with the first
two categories, so go through each person in a verb
conjugation and have students give you both the
subject and object pronoun as review. For example,
say:
Okay, first person singular . . . The subject pronoun is
(You can write a sample sentence leaving out the
subject pronoun to help elicit it, e.g., am a
teacher.)

Students supply the subject pronoun /.

The object pronoun is .

(You can again write a sample sentence to elicit the
appropriate object pronoun, e.g., Help teach.

Students provide the pronoun me.

Explain that a possessive pronoun takes the place of a
noun altogether and is not followed by a noun.

Write a sample sentence to elicit the possessive
pronoun for first person singular. For example,

These keys are .

Students supply the word mine.

Follow this technique to elicit the possessive
adjective. Remind students that the possessive
adjective must also be followed by a noun. For
example, write:

These are ____ keys.
Continue completing the chart on the board, with your
students giving you pronouns as appropriate.
Draw students’ attention to the special notes for
(D—(m).
Write two sentences on the board — one that shows

the use of its as a possessive pronoun and one that
shows it’s as a subject pronoun + verb contraction.

1 EXERCISE 4. Looking at grammar.
Page 137
Time: 5 minutes

Explain to students that object pronouns follow verbs
but that as the note in the text states, even native
speakers make mistakes with object pronouns after
and.

Remind your students that as in item 2, prepositional
phrases are followed by the object form of the
pronoun.

Tell your students that one way to decide which form
should come after and is to cover the first pronoun
and conjunction to see if the sentence is correct. For
example, in the sentence:

You and | / me like the same kind of music.

Have students cover up You and. Then have them
decide which pronoun fits best in the sentence.

Instruct students to try this approach if needed while
they complete the exercise.

Review answers as a class.

1 EXERCISE 7. Let's talk. Page 138
Time: 5-10 minutes

Model the example with one student.

Continue to model each of the six items, and ask a
different student to repeat each one, pointing and
using the possessive pronouns correctly.

1 EXERCISE 8. Looking at grammar.
Page 138
Time: 5 minufes

Write 1. its and 2. it’s on the board. (Since both words
sound the same, instruct students to use either
number one or number two when discussing the
words.) Then ask a student or students to explain the
difference between the two.

Give students time to complete their answers
individually.
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e To review the answers, read through each item,
pausing at each blank. Instruct students to call out
number 1 or number 2 for their answers.

1 EXERCISE 9. Looking at grammar.

Page 139

Time: 10 minutes

e Give students time to circle the correct form of the
word in italics on their own first.

¢ Have students take turns saying the completed
sentences aloud.

e Correct students’ pronunciation as well as pronoun
choice.

e Ask students some simple comprehension questions
about the passage, such as:
Where does the anhinga bird live?
What does the anhinga bird eat?
Where does it feed?
Does it go under the water while eating the fish or just to

catch it?
Optional Vocabulary
dive pointed
spear bill
prey emerging

(1 EXERCISE 10. Listening. Page 139
Time: 10-15 minutes
e Explain that hearing pronouns in spoken English can

be challenging because they are often unstressed and
the /h/ sound is usually dropped.

e Model this for students by putting a few sentences on
the board and then reading them as a native speaker
would. For example:

Is he a good singer?
This is her notebook
We saw him last night.

[Iz-ee a good singer?]
[This iz-er notebook.]
[We saw-im last night.]

¢ Play the audio through once without stopping.

e Play the audio a second time, stopping after each
sentence.

e Have students compare their answers with a partner,
and then review the answers as a class.

e Play the audio again so that students can hear the
correct answers.

1 EXERCISE 11. Warm-up. Page 140
Time: 5 minutes

e Ask students which sentence they find most clear.

e Because all are correct, students are welcome to
debate the merits of each. You can let your students
know that debates are encouraged within academic
communities.
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CHART 8-2. Personal Pronouns: Agreement
with Generic Nouns and Indefinite Pronouns.
Page 140

Time: 10-15 minutes

The English language traditionally used only male
pronouns when speaking of people in general, e.g., A
doctor treats his patients kindly, as though no women
were doctors (which, in fact, was true during certain
periods of Western history). Language reflects social
change; today women have more equal representation
in language usage because they do in society in
general. Now English speakers try to use he or she,
him or her, his or hers, etc. The easiest way to avoid
the question of which form to use is to use a plural
rather than a singular generic noun so that

they / them / their (which are neither masculine or
feminine) may be used, for example, Doctors treat their
patients kindly.

Not so long ago, it would have been unthinkable for an
educated speaker to use their (a plural pronoun) to
refer to someone (singular). Today it seems to have
become the norm rather than the exception in spoken
English, and it avoids a feminine/masculine pronoun
problem. However, singular pronouns are still expected
in formal writing. Discuss with your class guidelines for
feminine / masculine and singular / plural pronoun
usage.

e Tell the class that there are a number of options for
indefinite pronouns when these must agree with a
generic noun.

e Tell students you will need their help in showing these
options, and that to that end, they should be prepared
to give advice to a student studying American English,
beginning with A student should. . . .

Write their advice on the board, and underline
indefinite pronoun options that reflect (c), (d), and (e) in
the chart. Point out the different options (c), (d), and
(e) as you record students ideas. For example:

A student should not be afraid to use his English with
Strangers.

A student should listen to English conversations.

A student should read his or her favorite book or
magazine in English before going to bed each night.
Students should ask their teachers a lot of questions.

e Ask students to refer to points (f), (g), and (h) in the
chart along with the list that precedes it.

Remind students that the indefinite pronouns in the list
have singular grammar even when the idea they refer
to is certainly plural (for example, everyboaqy,
everyone).

Expansion: If your class is interested, take this
opportunity to facilitate a discussion of language as a
tool that both reflects and shapes society. Discuss
some of the characteristics valued in language and
ask students to prioritize them: clarity, brevity,
accuracy, descriptiveness, thoroughness. While
students are discussing these topics in small groups,
circulate and correct pronunciation usage.



Possible discussion questions include:

How important is it to avoid having to use both a
female and/or male pronoun? s it too lengthy to use
both?

Can you understand why some people may feel the
exclusive use of the masculine pronoun is offensive?
Are there similar issues in your language that have
changed the accepted grammar over time, the way
the need to reflect women’s roles and existence has
fostered the use of “their” with singular nouns?
Many languages actually have masculine, feminine,
and neutral nouns. Do you think this fact affects the
way the cultures speaking those languages have
developed?

1 EXERCISE 12. Looking at grammar.
Page 140
Time: 10 minutes

Optional Vocabulary
manual

jury

lecturer

(1 EXERCISE 13. Looking at grammar.
Page 141
Time: 10 minutes

The principal purpose of this exercise is to provide
material for discussion of the usage problems in
Chart 8-2. Students will want your advice.

e Write two sentences on the board.

Every student needs their own notebook to keep track of
new vocabulary.

Every student needs his or her own notebook to keep
track of new vocabulary.

e Ask your students which sentence they find more
formal, and discuss why singular pronouns may seem
more formal than their plural counterparts.

* Have students complete the exercise individually.

e Discuss and review as a class, and ask students
which sentences and pronouns they find to be more
formal.

e Because other languages have both formal and
familiar pronouns, you may want to ask students
about what parts of speech in their languages signify
more and less formal terms of address.

Optional Vocabulary
effective

corporate

motivate

CHART 8-3. Personal Pronouns: Agreement
with Collective Nouns. Page 142
Time: 5-10 minutes

The speaker’s view of the collective unit determines the
grammatical usage of the words in this chart. The
English language is somewhat flexible on this point. If
the speaker wants to emphasize unity or wholeness,
the collective noun will be singular, and this number will
influence both the pronoun and the verb. On the other
hand, if the speaker wants to emphasize the individuals
within the group, the collective noun will be considered
plural (but it will not add -s / -es).

Other collective nouns not included in Chart 8-2: army,
community, company, crew, enemy, gang, herd, media,
press.

e Write the two example sentences (a) and (b) on the
board showing that family can agree with both plural
personal pronouns and singular ones.

e Highlight the singular personal pronoun used in (a) by
underlining it in the same color as My family (singular,
impersonal unit).

e Highlight the plural pronoun used in (b) by underlining
it in the same color as My family (plural pronouns,
indicating various members).

1 EXERCISE 15. Looking at grammar.
Page 142
Time: 10 minutes

The purpose of this exercise is to help students
develop an understanding of the difference between
singular and plural uses of collective nouns. In general,
the singular usage is impersonal or statistical, while the
plural usage emphasizes the actual people involved.

Optional Vocabulary

exceeded motorcade
enthusiastically overflowing
premier

1 EXERCISE 16. Warm-up. Page 143
Time: 5-10 minutes

If you wish, supply drawing paper and colored pencils
or crayons. Reassure those students who believe they
can’t draw by first drawing a self-portrait of yourself —
a drawing that is simple and funny, requiring no special
artistic skills. The self-portraits should be a fun task.

e The questions in the book are simply suggestions for
the teacher. You can also ask other questions to
prepare students for the use of reflexive pronouns.
For example:

Have you ever cut your hair yourself?
Have you ever taken photographs of yourself?
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Do you travel to class by yourself or with friends?
How often do you look at yourself in the mirror?

How old are young adults in your country when they first
live by themselves (not with their families)?

CHART 8-4. Reflexive Pronouns. Page 143
Time: 10-15 minutes

In informal English, reflexive pronouns are sometimes
substituted for object pronouns, especially in
prepositional phrases. To some degree, the reflexive
pronoun adds emphasis. This use of reflexive
pronouns is variously deemed to be incorrect,
nonstandard, questionable, or perfectly acceptable.

Informal Usage:
She gave the gift to Bob and myself.

Preferred Usage:
(a) She gave the gift to Bob and me.
(b) I gave a gift to myself.

Other examples:
What happened between my girlfriend and myself is
no one’s business.
No one on the bus spoke English except a few ltalians
and ourselves.

In the vast majority of instances, reflexive pronouns
cannot be substituted for personal pronouns as
objects.

| sit in the front row in class; Mustafa sits behind me
(not myself).
When Tom arrived, Alice spoke to him (not himself).

As with any other grammar structure, idiomatic use of
reflexive pronouns develops as learners gain
experience with the language. Grammar basics can be
taught and provide a good foundation for growth, but
idiomatic usage ability grows with time and exposure.
Engaging in lots of reading, listening, and
communicative interaction is essential for second
language learners. The study of grammar is but a
foundation and springboard; it is neither desirable nor
possible to explain every possible structure in the
English language. Students who believe they need to
know a “rule” for every possible variation of an English
structure should be disabused of that notion — and
encouraged to go to a movie or make an English-
speaking friend.

Some other exceptions are given in the chart footnote.
The text focuses on the basic patterns of any given
structure but also tries to anticipate questions students
may have about exceptions that they note. The old
saying about there being an exception to every rule is a
good one for students of language to keep in mind.

e Contrast the example sentences (a) and (b) by writing
them on the board.

e Make sure that students understand the mistake in (c)
is not possible, and that / saw me in the mirror is
ungrammatical.

e Explain that when myself is used for emphasis, it is
usually because it is surprising that the actual subject
(as opposed to another person) performed the action.
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1 EXERCISE 19. Looking at grammar.

Page 145

Time: 10-15 minutes

e Explain that certain phrases such as those in the list
are often followed by reflexive pronouns.

e Give students time to complete the sentences.
Remind them they will be choosing appropriate
phrases from the list and adding reflexive pronouns.

e Review as a class, discussing the meanings of
phrases from the list as needed.

Optional Vocabulary

shocked encounter
supervision careless
self-pity impatient

1 EXERCISE 20. Listening. Page 146

Time: 5-10 minutes

e Tell students that they will not hear the reflexive
pronoun, so they will need to pay attention to the

personal pronouns (subject pronouns) that they will
hear at the start of each sentence.

¢ Play the audio through once without stopping. Then
play it again, stopping the audio so that the class can
provide the correct reflexive pronoun.

1 EXERCISE 21. Looking at grammar.
Page 146
Time: 10-15 minutes

This exercise provides a cumulative review of subject-
verb agreement (Chapter 6), nouns (Chapter 7), and
pronouns (Chapter 8).

Optional Vocabulary

penguins evolved harsh
creatures flippers offspring
adapted hatch endurance

CHART 8-5. Using You, One, and They as
Impersonal Pronouns. Page 147
Time: 10 minutes

Point out that when a speaker is using impersonal you,
the you does not refer specifically to the listener. For
example:
A: What are some of the customs in your country about
touching another person?
B: Well, you shouldn’t touch someone else’s head.

Speaker B means “people in general” should not do
this. She is not giving personal instructions to the
listener; the you does not refer specifically and/or only
to Speaker A.

e Elaborate on the background notes above by creating
and eliciting examples your students can easily relate



to. For example, ask your students:
What are some cultural rules or practices you have
learned about the United States?
Possible answers may include (and if necessary, you can
lead your students to the following):
You can eat in public.
You should arrive on time for most things.
You don’t need to wear formal clothes most of the time.
e Explain that one is more formal and is becoming an
increasingly less common impersonal pronoun than you.
e Tell students that they is used when the noun it refers

to is understood. They is commonly used in reference
to an organization or groups of people.

(1 EXERCISE 23. Looking at grammar.
Page 147
Time: 10-15 minutes

e Arrange students into small groups of three or four.

e Ask them to discuss the use of impersonal pronouns
in Exercise 23, deciding which pronouns refer to one
actual subject or listener, and which refer to an
impersonal subject.

e Review this exercise as a class.

Optional Vocabulary
generosity
depleted

Expansion: While students are still in small groups,
ask them to decide on the most important suggestions
they can give future students who will be studying
English in the same school/setting. They should use
impersonal pronouns to write their suggestions.

Possible sentences/suggestions include:

Don’t worry if you can’t understand every word you hear.
You will learn best if you try to listen for the main ideas
when you are having conversations with native speakers.

Americans may seem rude or impatient sometimes, but
they may just be nervous that they can’t understand
you. Also, they tend to work very long hours, so they
are often very busy and rushed.

Alternatively, you can write up index cards with
descriptions of challenging situations. Distribute one
to each group. Together students need to come up
with generalizations and advice about this situation,
using impersonal pronouns as modeled in Chart 8-5.
Remind students that they can use you, one, and they
and that they will come in particularly handy when
referring to others in each situation.

Possible situations include:

You have to meet your boyfriend’s or girlfriend’s family
or parents.

You have a job interview.

You are traveling to a new place all by yourself.

You are going skiing, skating, sailing, swimming, etc., for
the first time.

You have to make dinner for a special occasion, but you
aren’t an experienced cook.

You are going to babysit for a friend’s child.

You are applying for a passport or visa and have to go
the consulate or embassy.

1 EXERCISE 24. |ct's talk. Page 148
Time: 10 minutes

¢ |n groups, have students try to guess the meaning of
each of the common English sayings.

¢ Ask students whether they have similar expressions
which convey similar “truths” in their languages. Write
any on the board and discuss what they mean.

CHART 8-6. Forms of Other. Page 148
Time: 10 minutes

The use of forms of other is a common source of
errors. Emphasize that other has a final -s only when it
is used as a pronoun and never when it is used as an
adjective. Point out that this is consistent with the fact
that English adjectives never take a final -s when they
come in front of plural nouns.

Point out that another is a combination of the article an
with other, so the never precedes another (because it
already has an article). The and a/an are never used
together. (A common mistake is, for example, | bought
the another book.)

e This point lends itself to a visual demonstration using
the members of your class. First ask students to chat
with each other about the weekend. Encourage them
to stand and walk around if they like. You may want to
play background music for a few minutes while they
circulate.

e Stop the music and ask everyone to stay where they
are. Some will still be standing, and some will
probably be seated.

e Ask the students to look at you. Then write the
following sentences on the board. (Of course, these
sentences will need to be adapted to the configuration
of your class.) Highlight the use of others and another
by underlining or using another color. For example:

There are twenty students in this class.
Some are standing right now.
Others are sitting.
e Now refer to just two students by pointing to one area
of the room. It is best if one student is standing near
another who is sitting. If the students don’t happen to

be in an ideal position, use their clothing to distinguish
one from another.

e Describe the stance or clothing of one by writing on
the board:
On that side of the room, one student is sitting.
OR
On that side of the room, one student is wearing a black
T-shirt.
e Now go on to write about an additional student’s
stance or clothing, using another.
Another is standing.
OR
Another is wearing a red T-shirt.
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Explain that when using the forms of other
demonstrated above, the meaning is either one
additional one (in the case of another) or some

CHART 8-7. Common Expressions with
Other. Page 152
Time: 10-15 minutes

additional ones (in the case of others).

Ask the three students, by name, to stand. Write a
group of sentences to describe this on the board. For
example:

There are twenty students in this class.
Ariane, Maki, and Jorge are standing.
The others are sitting.
Explain that in this case, the others refers to all of the

additional ones, and we use a definite article because
we know who these people are.

Go over the chart, putting the sentences from the
chart on the board if you feel your students require
additional examples.

1 EXERCISE 26. Looking at grammar.
Page 149
Time: 10 minutes

Begin this exercise by having one student read item 1
aloud.

Lead students through a discussion of items 2 and 3.
In items 2 and 3, your students will use their hands to
understand the difference between another and the
other. Explain that in item 2, there is a finite, known
number of fingers.

To show your students how another is used in a series
of items in an unknown, indefinite quantity you can go
around the room saying (while pointing to or touching
objects) This is a book. Then go on to each other
book you see and say This is another. This is another.
This is another. This is another.

You can then go on to contrast this again with a series
in a known, finite quantity.

Ask five students to use their books to demonstrate.
Stack textbooks on your desk, saying again This is a
book. This is another. This is another. This is another.
Before you stack the last book on top, emphasize that
this final book (of the five) is the other (the remainder,
rest, or last of a finite quantity.)

Have students complete the remaining items as a
class and discuss as a group.

1 EXERCISE 30. Listening. Page 151

Time: 10 minutes

Before playing the audio, have students read through
the exercise and predict which form of other will be
required in each item.

Play the audio through once without stopping. Then
play it once more, stopping after each item.

Review as a class, and then listen once more so
students can hear the correct answers.
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When the phrase every other means “alternate,” the
vocal emphasis is on every; for example, / receive that
magazine every other month.

When every is used as an expression of quantity that
happens to be followed by other, the stress is on other:
for example, George is the only student who missed
the test; every other student took it last Friday. In this
instance, every has the meaning of each or all: All of
the other students took it last Friday.

Forms of other, especially the reciprocal pronouns in
(@), can be used to show possession, in which case an
apostrophe is used; for example, They enjoy each
other’s company.

Ask a student to tell you someone who loves them.
They may say a parent, spouse, or other family
member. Then ask the student if they love this person
in return. Write this information on the board using
each other, and underline each other. For example:

Rafaella and her mother love each other.

Draw an arrow to show the connection between the
subjects and each other.

Then ask another student who he/she misses right
now. Using the information the student gives you,
involve the whole class in writing a similar sentence
using the verb miss and the phrase one another.
Underline one another. For example:

Baek Jin and his girlfriend miss one another.

Draw an arrow to show the connection between the
subjects and one another.

Ask a question that will lead to an answer with
alternate times, such as:

How often do you call your parents/spouse?

How often do you check your personal email?

How often do you weigh yourself?

How often do you go to the gym?

How often do you take cash out of an ATM?
If an answer doesn’t naturally present itself, offer one

from your own life that involves alternate-day
frequency. For example:

I go running every other day.

If your students need more demonstration, you can
show them what it means to write on every other line,
simply by drawing lines on the board and doing so.

Explain the remaining expressions included in

Chart 8-7. Whenever possible, ask questions that
will elicit use of the expressions. Use students’ lives
to create examples and write these on the board.



1 EXERCISE 32. Looking at grammar.
Page 152
Time: 10-15 minutes

Optional Vocabulary
cactuses

nearsighted

farsighted

1 EXERCISE 33. Looking at grammar.
Page 154
Time: 5 minutes

Expansion: Have students write their complete
sentences (including their chosen words in the
appropriate places) on a separate sheet of paper. Tell
students that they should try to be as creative as
possible and use unusual nouns / verbs / adjectives
whenever they can. Collect the sentences and read
them aloud to the class. Ask the class to guess which
set of sentences was written by which classmate, or
have students vote on which sentence for each of the
five options is the most creative.

(1 EXERCISE 35. Check your knowledge.
Page 154
Time: 10-15 minutes

Exercise 35 can be led as a game or worked through
as a practice test, depending on the needs and
preferences of your students.

e Game Approach: Divide the students into competing
groups for this exercise, set a time limit (about five
minutes for advanced classes and eight to ten minutes
for intermediate students.)

e The group that identifies and corrects the most errors
is declared the winner.

e Deduct one point for each error students overlook, for
each word that they mistakenly identify as an error,
and for each error that they correct in an unacceptable
way. You may decide how to reward the winners.

(1 EXERCISE 36. Let's write. Page 155

Time: 15 minutes

One of the purposes of this kind of writing assignment
is to reduce the students’ hesitation to write freely by
challenging them to write quickly on a broad topic.
This sort of practice is especially good for those
students who, unsure of themselves before now, have
written only laboriously, wrestling with each word,
afraid of making mistakes. Assure them that mistakes
are not the end of the world and that even English
teachers make changes in their own paragraphs. No
one can write perfectly on the first attempt. All writers
need to do their own proofreading (“error analysis”),
rewording, and reorganizing.

In terms of grammar, the main purpose of this exercise
is to let the students see if their old habits of singular-
plural misuse remain in their writing. If so, they need to
be especially aware of these problems when they
monitor their writing and speech.

Many students tend to proofread another’s writing
more assiduously than they do their own; point out that
they need to apply the same care and effort to their
own writing. It is simply part of the writing process for
everyone.

This type of exercise, designed to develop speed and
fluency as well as to improve proofreading skills, can
be repeated periodically throughout the term with
topics of your or the students’ choosing. You can set
the time limit from two to ten minutes. In marking, you
may choose to focus only on the target grammar points
you have recently taught in class.

e Tell students to write as much as they can on the topic
they choose, as quickly as they can. Ask students to
try to write as many as 100 words in ten minutes, but
tell them not to count their words as they write.

¢ When they finish, they should exchange their
paragraphs or writing with classmates for peer
correction.

e As the students correct each other’s papers, ask them
to look especially for errors in singular and plural
usage.

(1 EXERCISE 37. Let’s write and talk.
Page 156
Time: 15-30 minutes

This exercise is principally for fun, with a focus on
pronoun awareness. The paragraphs should use the
simple present tense. Probably there is no reason for
you to mark them because the real test of their
effectiveness is whether the class can identify the
object described. You could spread this activity over
several days.

e |n order to get students started, prepare a sample
paragraph to share with your class (either on a
handout or on the board). The paragraph should
describe your chosen object’s characteristics (starting
with more general ones and becoming increasingly
specific).

* Have students guess what the object is, and give
them further clues until they get it.

e Explain that they need to prepare such a paragraph for
an object of their choosing. Give them time to do so
in class and for homework.

e Students can correct each other’s use of pronouns as
these paragraphs are read aloud and discussed and
the correct object is discovered.

Pronouns 51



Chapter 9

Modals, Part 1

CHAPTER SUMMARY

OBJECTIVE: To review basic modal forms and gain
mastery of the more advanced modal forms and meanings.

APPROACH: Modal auxiliaries are used in English to
express attitudes, give advice, and indicate politeness.
Mistakes with modal auxiliaries can, therefore, sometimes
cause bad feelings or misunderstandings between speaker
and listener. Students should become aware that a small
change in a modal auxiliary can signal a large difference in
attitudes and meanings.

Students using this textbook are probably familiar with the
most common meanings of the modal auxiliaries. The focus
at the beginning of the chapter is on the basic forms, and
Exercise 1 calls attention to errors in form that should be
avoided. The rest of the chapter takes a semantic
approach, grouping together modals and other expressions
that have similar meanings. Matters of pronunciation,
spoken / written usages, and formal / informal registers are
noted in the charts.

TERMINOLOGY: The terms “modal auxiliary” and “modal”
are both used. Most modal auxiliaries are single words (for
example: must, should); the exceptions are ought to and
had better. Many have two- or three-word phrases with
similar meanings (for example: have to, be supposed to)
called “phrasal modals.” Phrasal modals are also called
“periphrastic modals” in some grammar books.

CHART 9-1. Basic Modal Introduction.
Page 157
Time: 15-20 minutes

A detailed discussion of the meaning of each modal is
not necessary at this point since students should
already know enough about modals to understand their
basic meaning and use. Some general points you
could make include:

1. There are differences in degrees of politeness (for
example: Can you open the door for me? vs. Could you
open the door for me?).

2. Use of modals sometimes depends on the
relationship between the speaker and the listener (for
example: the use of had better may indicate the
speaker has a social role that is considered “above” or
superior to that of the listener, such as a parent
speaking to a child).
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3. There may be differences in levels of
formality / informality (for example, may vs. can for
permission).

The chart mentions that each modal auxiliary has more
than one meaning or use. These are presented
throughout Chapters 9 and 10 and are summarized in
Chart 10-10 (pp. 204-205). This may be a good time to
point out this reference chart to the students. The text
itself does not present this chart at the beginning of
modal study for fear it will seem too intimidating;
however, if students know they have two chapters to
learn what'’s in the summary chart of modals, the task
should seem less daunting.

If students want to get an idea of how varied the
meanings of modals are, refer them to any standard
dictionary and ask them to look up the meanings of
can, could, may, or any of the others. Perhaps point
out that this kind of information found in a dictionary is
what their grammar text presents more fully and
summarizes in Chart 10-10.

Students are sometimes not aware that shall and
should have meanings as separate modals and are not
simply the present and past forms of one modal.
Should + simple form has a present / future meaning.
Only in rare instances in the sequence of tenses of
noun clauses does should represent the past form of
shall (which makes it curious that in some dictionaries,
the first definition of should is as the past form of shall).

Personalize and tailor the sentences below as much
as possible and write them on the board. Underline
the modal in each sentence, and ask students to
paraphrase the modal’s function.

Would you open the door, Makiko?

(Elicit from students that would indicates a polite
request.)

You should open the door, Pedro.

(Elicit from students that should expresses strong
advice or instruction.)

You may open the door, Byung Jin.

(Elicit from students that may expresses permission
given.)

You could open the door, Miriam.

(Elicit from students that could shows a possibility or
opportunity but not instruction in the indicative voice.)

You’d better open the door, Karim.

(Elicit from students that you’d better shows urgent
advice or instruction.)



CHARTS 9-2 and 9-3. Pages 158 and 159

The grammar in these two charts may be quite familiar
to your students and can probably be covered quickly.

Before covering the charts, you may want to discuss
how polite requests allow the speaker to show respect
for the listener. A person who says Give me your pencil
or Pass the salt seems to be too abrupt, aggressive, or
unfriendly.

Point out the levels of formality and politeness in this
chart and how modals express such subtleties. For
example, a change from may to can usually signals a
difference in the relationship between the people who
are conversing.

The word please is frequently used in conversation.
Using please is another way to show respect and
friendliness.

Typical responses to requests, especially in informal
American English are: Okay, Sure, and No problem.

CHART 9-2. Polite Requests with “1” as the
Subject. Page 158

Time:

10-15 minutes

Ask students to close their books for the following
presentation so that they are not distracted by reading
ahead.

In order to introduce the various degrees of politeness,
write three sentences on the left-hand side of the
board.

May | borrow $5.00?
Can | borrow $5.00?
Could | borrow $5.00?

Tell students that the person asking each of these
questions is a 21-year-old student. This same person
is asking three different people the same question —
his brother, his new roommate, and his supervisor at
work.

Ask students to decide which question goes with
which listener and then have one student write

his / her opinion on the board by writing either brother,
new roommate, or supervisor to the left of each of the
three sentences.

Explain to students that different modals express
different degrees of formality and politeness.

Go over Chart 9-2 and review typical responses.
Emphasize the differences in formality and politeness.

CHART 9-3. Polite Requests with “You” as
the Subject. Page 159
Time: 10-15 minutes

Ask students to do some simple tasks around the
classroom, and write the requests on the board.

Use students’ names to personalize these requests.
For example:

Bertrand, can you open the door?

Fernanda, will you tell me what time it is?

Marta, would you put your textbook on my desk?

Baek Eun, could you erase the board?
Correct and refine your students’ answers so that they
are natural and represent typical responses.
Have your students rank the above requests in order
of politeness. As would and could are considered
equally polite, students should rank these as a tie.
As you work through Chart 9-3, be sure to provide
typical affirmative and negative replies.

(1 EXERCISE 3. Let's talk. Page 159

Time:

10-15 minutes

Model the example with a student, making sure

his / her book is closed.

Then have students work through the scenarios in
pairs. If need be, elaborate on the roles and scenarios
described in the book to ensure that students can
easily imagine which modals are appropriate.

As a review, ask particularly lively or amusing pairs to
act out their scenario for the entire class.

CHART 9-4. Polite Requests with Would You
Mind. Page 160

Time:

10-15 minutes

An alternative way of asking permission is Do you mind
if | close the window?” Using would is a bit more
formal or polite than using do.

In casual conversation, the auxiliary and subject
pronoun are often omitted and a present — not past
verb is used: Mind if | sit here?

Another informal response is: No. Go ahead, or
sometimes (somewhat illogically) even a positive
response: Sure. Go ahead. Both mean “You have my
permission to proceed.”

Note that No as a response to Would you mind is a
positive response, not a refusal. It means “No, | don’t
mind./It’s no problem.”

In (c): A gerund is used following Would you mind.
Gerunds are not presented until Chapter 14. You may
need to explain briefly that a gerund is the -ing form of
a verb used as a noun.

Occasionally, one hears the form Would you mind my
asking a question?” This has the same meaning as “if |
asked.”

Write the two headings from the chart on the board.
The first heading on the left should read Asking
Permission, and Asking Someone to Do Something
should be on the right.

Write the first target structure on the board:
Would you mind + if | -ed?

Ask a few students permission by using the target
grammar presented in the chart.
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® Personalize the example requests, and underline the
target grammar. For example:
Chieko, would you mind if | borrowed your cell phone?
Bruno, would you mind if | moved my desk closer to
yours?
Felicie, would you mind if | put my papers on your desk?
* Now move on to the second heading, Asking
Someone to Do Something.
e Write the target grammar beneath this heading:
Would you mind + ___ -ing?
* Model the target grammar with two or three
personalized examples. For example:
Yi-Feng, would you mind putting away your cell phone?
Mikal, would you mind reading aloud the first example in
the chart?

e You can even include a request to stop doing
something, with not.

Soo-Young, would you mind not tapping your pen on
the desk?

e Once you have modeled the two target grammar
categories, read through the rest of the chart and
discuss the appropriate responses, as outlined under
(b) and (d).

1 EXERCISE 5. Looking at grammar.
Page 160
Time: 5 minutes

This is essentially an exercise on verb forms. It also
gives examples of typical situations in which would you
mind is used.

e Explain that requests for permission start with / want
to and that asking someone to do something starts
with / want you to, etc.

e Have students write the correct transformations on the
board, and correct these as a class.

1 EXERCISE 6. Looking at grammar.
Page 161
Time: 10 minutes

Optional Vocabulary
personal question

It depends.

| didn’t catch what you said.

 EXERCISE 7. Listening. Page 161
Time: 10 minutes

Because students may not be used to the relaxed
pronunciation they will hear in the audio, it is important
to model it first.
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e Read the example sentence using the relaxed speech
pronunciation “ju” or “juh” in would you.

e Write on the board the relaxed speech pronunciation
of you: ju or juh.

¢ Using this relaxed pronunciation, ask your students a
few questions. For example:

Would “juh” open your books, please?
Would “juh” keep your cell phone off in class?

¢ Play the audio once through without stopping. Play it
again and stop after each item. Review students’
responses.

e Please see the front of this text for further suggestions
on using listening exercises in class.

1 EXERCISE 9. Looking at grammar.
Page 162
Time: 10 minutes

These controlled-completion dialogues are a
preparation for Exercise 10, where the students make
up their own dialogues.

1 EXERCISE 10. Let's talk: pairwork.
Page 163
Time: 10-15 minutes

You may not want every pair of students to work on
every item, so decide how to divide up the items before
assigning pairs.

® Assign pairs or groups.

e Give each pair one or two items to prepare in a time
limit of five to eight minutes.

¢ Ask each group or pair to “perform” its best dialogue
for the other students.

¢ |n discussion, ask the class to identify which modals
were used and to comment on how appropriately and
idiomatically they were used.

Expansion: You may turn this into a writing exercise

for homework by asking students to choose one of the
four situations presented to expand on. You may also

provide additional scenarios and have students write a
scripted dialogue for homework.

Additional scenarios include:

1. Bob’s car battery has died while he is at a crowded
shopping area. In order to start his car, he needs a
battery “jump” from the driver of the car parked
next to his, whose name is Marcia.

2. Bertrand has just arrived at your school and does
not know how to register for classes. He asks
Lara, who has been studying at your school for
several months, how to enroll.



3. Xiao Min has never used a laundromat before
coming to the United States. He asks his
roommate, Juan, how to go about doing this and if
Juan could help him carry his laundry to the
laundromat.

4. Flora is sitting next to Xavier on a long-distance
flight. Xavier keeps absentmindedly using Flora’s
headset to enjoy the in-flight entertainment.

5. Mikael has never used the type of computers that
your school has in its computer lab before. He
asks Julian, who has been using this type of
computer for several months, how to start using
email and save his documents to a file.

Alternatively, you can ask students to both come up
with a situation and write the dialogue for it as
homework. At the next class meeting, they can read
or perform just the dialogue aloud, and classmates
can guess the original situation from the actual spoken
words.

(1 EXERCISE 11. Let's talk. Page 163
Time: 5 minutes

e To get students started on this exercise, have the
class brainstorm two or three items, trying to think of
as many requests as possible.

* Have pairs make up dialogues accordingly, and
encourage students to take risks with vocabulary and
idioms.

Expansion: You may want to assign roles to
students and have them make up a dialogue
extemporaneously. For example, for item 1, Student A
is the teacher and Student B is a student. You could
ask them what polite questions the teacher of this
class has asked the students, what polite questions
the students have asked their teacher, and what their
typical responses have been.

You can expand on this exercise further by assigning
your students to write down any requests that they
hear — polite or not — during the coming week. Also,
you can suggest that they write down any requests
that they themselves make. At the end of the week,
use the students’ papers for discussion.

Additional locations include:

in a bookstore in a library
in a bank in the school office
at a post office at a doctor’s or dentist’s office

CHART 9-5. Expressing Necessity: Must,
Have To, Have Got To. Page 164
Time: 10-15 minutes

This chart contains information about pronunciation,
formal/informal usage, spoken/written forms, and one
past form. Students should note and discuss these
points.

Note especially that must is used primarily with a
forceful meaning. Have to and have got to are much
more frequently used in everyday English.

Encourage students to practice (but not to force)
conversational pronunciations. These are the most
natural and frequent forms in spoken English. The
phonetic representations of these pronunciations follow:

have to = /haefto/ or /haeftu/
has to = /haesta/ or /haestu/
got to = /gada/ or /gota/

Have got to (necessity) is not the same as have got
(possession). For example:

I've got to get some money. (I need money.)

I’'ve got some money. (I have some money.)

Write on the board the title Must / Have

To — Necessity

Under this, write example sentences using first must
and then have to. Underline the modals in each
example, and model sentences that relate to students
and their lives. For example:

In order to learn English, students must practice
speaking as much as possible.

In order to learn English, students have to practice
speaking as much as possible.

Tell students that must sounds both more formal and
more urgent to most American English speakers, so
have to is more commonly used.

Explain that must is not often heard in spoken English
but is found in written English, particularly in legal
contracts, etc.

Write examples on the board that are obviously more
and less formal, respectively. Underline the modals.
For example:

Jin Ho has to get to the airport early since he is flying
standby.

All residents of the dormitory must return their keys to
the manager in order to receive their housing deposits
back.

Introduce have got to as an informal variation of have
to. Explain to students that in some cases, the use of
got in this phrase exaggerates the necessity and is
sometimes emphasized in speech.

Write an appropriate example with have got to on the
board and underline the modal phrase. For example:

Marietta has got to remember to call her parents. If she
doesn’t, they will be very worried.

Explain that had to expresses past necessity for all of
the following expressions: have to, have got to, and
must. Explain that there is no past form of must.
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Time:

Time:

1 EXERCISE 13. Let'stalk. Page 164
10 minutes

The directions ask the students to practice usual
spoken forms. Reinforce that it is by no means
necessary for students to use contracted spoken
English; clear enunciation of full forms is always good.
Contracted speech can be practiced, but it doesn’t
need to be forced.

If you prefer not to put the emphasis on spoken forms
(which you model), this exercise could be used for
pairwork.

CHART 9-6. Lack of Necessity and
Prohibition: Have To and Mustin the Negative.
Page 165

10 minutes

Need not (principally British) and don’t need to are
similar in meaning to don’t have to.

Write the headings Lack of Necessity and Prohibition
on the board and underline them:

Ask students to explain, in their own words, what each
phrase means and write their explanations underneath
each heading. Their explanations may take the
following forms, but write whatever is closest in
meaning:
Lack of Necessity
don’t have to do something
your choice whether or not to
something is not needed

Prohibition
you can’t do something
something is forbidden

something is not
permitted

Once you are sure that these two concepts are very
clear to students, explain that don’t have to is used to
show lack of necessity while must not shows
prohibition.

To illustrate this, discuss with students the rules that
organize your school or program.

As a class, come up with sentences that fall under the
Lack of Necessity heading and use don’t have to to
express these.

Then come up with a few sentences that show
prohibition, and write them under the Prohibition
heading, using must not.

You can encourage the use of either third person
plural (Students) or first person plural (We) as a
subject. For example:

Lack of Necessity Prohibition
Students don’t have to Students must not behave
wear uniforms. violently.

We don’t have to use
English names.

We must not pull the fire
alarm unless there is a fire.

Review the remainder of the chart.
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1 EXERCISE 15. Looking at grammar.
Page 165

Time:

10 minutes

Allow time for students to think about the meaning of
each item.

As the context determines which answer is
appropriate, help students understand the situational
context of each item, perhaps by means of role-
playing and discussion.

Optional Vocabulary
encounter sense
growling

CHART 9-7. Advisability: Should, Ought To,
Had Better. Page 167

Time:

10-15 minutes

Advice or a suggestion is usually friendly. It is often
given by one’s supervisor, parent, or friend. It is not as
forceful as necessity. (Advice can also, of course, be
not-so-friendly, depending upon the speaker’s tone of
voice and attitude.)

Note the special meaning of had better. It is used to
give advice to a peer or to a subordinate but not to a
superior.

Write the heading Advisability on the board.

Write should and ought to beneath the heading.
Explain that should and ought to can be used
interchangeably and can indicate a range of strength,
from a simple opinion or suggestion to a statement
about another’s responsibility.

With students, select a situation about which someone
may need advice and co-create sentences advising
the person with the dilemma. It may be easiest to use
the second person singular (You) to address the
advice to.

Possible situations include:
you are homesick in the United States
you want to find ways to practice your English outside of
class

Write the advice the class provides on the board,
using both should and ought to. For example: You
have a crush on a classmate . . .

You should find out if the person has a boyfriend or
girlfriend.
You should sit next to him or her in class.

You ought to offer to help him or her with homework
assignments.

You ought to introduce yourself to him or her.

Now introduce had better under the heading of
Advisability, but explain that this phrase shows more
strength and urgency and is not used with someone in
a superior position (e.g., a parent, boss, or teacher).
Invent a situation in which there are negative
consequences of a failure to act soon, and create had
better sentences as a class. Write these on the board.



Possible situations:

You are failing a class and need to turn in another
assignment late.
Your roommate is very angry that you borrowed his
bike without asking.
You have twisted your ankle, and it is starting to swell
up.

Possible had better sentences:

You had better talk to your teacher and explain the
situation.

You had better apologize.
You had better go to the doctor right away.

e Go over the remainder of the chart.

1 EXERCISE 20. Let's talk: pairwork.
Page 168
Time: 10 minutes

The intention of this exercise is to give short examples
of situations in which modals of advice are frequently
used, but expanding the examples can certainly be
helpful. In later exercises, students are given fuller
contexts as well as real-life contexts in which to
practice giving advice.

Using this as a teacher-led exercise enables you to
take advantage of the opportunities for leading a
spontaneous discussion of the topics in some of the
items.

If this exercise is teacher-led rather than done as
pairwork, your book is open and the students’ books
are closed. You are Speaker A, in which case students
probably would not want to use had better in some of
the situations. An alternative to this teacher-led
approach would be for one student to be the “teacher”
and lead the exercise, or for several students to each
present four or five items.

e Discuss who might be talking to whom when had
better is used.

e Contextualize each item for the class by inventing who

is talking to whom and embellishing the situation.

e Ask for two students to role-play each situation, with
one of them saying the words in the text.

1 EXERCISE 23. Looking at grammar.
Page 169
Time: 10 minutes

Students can write their answers as seat work, then
discuss them in small groups or as a class. Your role is
to ensure that students are engaged in discussion and
to resolve disagreements.

Some of the items have fine distinctions in meaning
which may be confusing for some students.
Sometimes there is only a fine line between should and
must/have to, but students should understand that the
line does exist. In none of the items is the same
meaning conveyed when both should and must/have to
are used to complete the sentences.

CHART 9-8. The Past Form of Should.
Page 170
Time: 10 minutes

Sometimes students confuse the past form of modals
with the present perfect tense because the form of the
main verb is the same (have + past participle). If
students ask about “tense,” tell them that have + past
participle here doesn’t carry the same meaning as the
present perfect tense; it simply indicates past time.

The information in Chart 9-12, example (f), page 178,
says that the past form of should is also used to give
“hindsight advice.” Here you may want to introduce
the concept of viewing something in hindsight: We use
should have done something when we look at the past
(for example, we look at something in hindsight),
decide that what was done in the past was a mistake,
and agree that it would have been better if the opposite
had been done. Another way to introduce this concept
is to talk about regrets.

The short answer to a question with the past form of
should is simply / should’ve (British: | should’ve done).
Note the pronunciation of should’ve, which is exactly
like should + of. In fact, some people (native speakers
and second language learners alike) mistakenly spell
the contraction as if it were made from the words
should of.

Also, students should be reminded to pronounce
should like good, with no sound for the letter “l.”

Write the chart title on the board: Past Form of Should.

Now write the word regret near the heading and
discuss its meaning with students.

You may want to model some of your own regrets,
keeping the tone light but clearly explaining actions
you should have taken. Write some of these on the
board:
| should have learned a second language thoroughly.
| should have studied harder when | was in college.
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e Using the example sentences, students should be
able to create related sentences. Write each one on
the board, directly beneath the regret expressed with
should have.

I should have learned a second language thoroughly.
(You didn’t learn a second language thoroughly.)

I should have studied harder when | was in college.

(You didn’t study hard enough when you were in
college.)

e Now go through Chart 9-8 with students, explaining
the finer points as needed.

1 EXERCISE 27. Let's talk. Page 171

Time: 10 minutes

e Have students work quickly in pairs since these items
are straightforward and uncomplicated.

e Alternatively, have a student with clear pronunciation
read the situation aloud (to the whole class or to other
members of a small group). Then another student can
give an opinion about it, using the past form of should.

e You may also choose to ask for volunteer responses
and run through these items quickly as an extension of
your presentation of the information in Chart 9-8.

1 EXERCISE 28. Let's talk: pairwork.
Page 171
Time: 10-15 minutes

e With an advanced group, follow the direction line as
presented in the text. With a less advanced group or if
you sense students will struggle with this, instruct
Speakers B to keep their books open.

(1 EXERCISE 29. Let's talk or write. Page 172
Time: 10-15 minutes

There are several options for effectively using this
exercise, and it can be expanded into a writing
assignment for homework. No matter what
methodology you use, support students as they
discuss what the various characters in each situation
should have done differently. Help students be creative
in their responses and also help them to employ
passive vocabulary.

¢ |f you want to work through this exercise quickly, lead
it yourself and have students call out their responses.
With an advanced group, students can keep their
books closed.

® |n pairs or small groups, have students discuss their
opinions about each situation.

¢ |f you want to include writing in the in-class part of the
exercise, one person in each group can record the
others’ responses, and another person in each group
can then read these aloud to the whole class, or you
can ask that these be handed in.
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CHART 9-9. Obligation: Be Supposed To.
Page 173
Time: 10-15 minutes

The important difference between obligation and
necessity (Chart 9-5: must, have to, have got to) is that
the notion of necessity can sometimes originate within
oneself. Obligations, as the term is used here, come
from outside, from other people; therefore, be
supposed to is similar to passive verb phrases with no
agent. He is supposed to come means “He is
expected (by someone) to come.”

An expression similar to be supposed to is be to. Be to
has been included in previous editions of this text but
is omitted here due to its relative infrequency of
occurrence. (Be supposed to, by comparison, is a
phrase every learner will need to know and use.) You
may wish to introduce students to be to at this
juncture. If alert students ever come across it, perhaps
on standardized proficiency tests, they will find this
structure curious. Be to is close in meaning to must
but includes the idea of expectation, the idea that
someone else strongly expects, demands, or orders
this behavior. For example, if be to were used in
example (c) — I am to be at the meeting — it would
convey the idea that My boss ordered me to be there.
He will accept no excuses for my absence.

¢ Write the heading Obligation on the board.

e Ask students to think about expectations that others
have of them, whether in their family, work, or student
lives. Model a sentence related to what they know of
your life as their teacher on the board. For example:

As your teacher, | am supposed to start my classes on
time.

| am supposed to know the grammar you are learning
very well.

e Then, elicit student-generated examples:
Juan: [ am supposed to present an ad campaign in
English when | return to my job in Mexico next month.
Miyako: I am supposed to phone my parents every
Sunday morning.
Ivan: | am supposed to get a 200 on the TOEFL test
before | complete my Ph.D. application.

e Now explain that to discuss past obligations, only the
verb be changes, as supposed to is already a past
participle form.

e Ask students if they have failed to carry out any
obligations or expectations in the last week and to
formulate sentences from their experiences. These
sentences can also be about their expectations of
others. For example:

Maria: | was supposed to email my sister about my
travel plans.

Yao: My friends were supposed to have sent me the
photos from my going-away party, but | haven’t
received them.




1 EXERCISE 31. Let's talk. Page 173
Time: 10 minutes

1 EXERCISE 34. Let's write or talk. Page 174
Time: 10-20 minutes

Remind students that there are many things that we
“are supposed to do” or “are not supposed to do” in

Students need to use their imagination in this exercise;
most of them probably haven’t had any experience in

everyday life. the roles described in the given situations. You could
suggest other, more familiar roles of authority (for
example, the teacher of this class), or students could

Optional Vocabulary invent their own authority roles.

prior to

blaring e Discuss item 1 with the whole class. Have them

contribute other answers, using all of the rest of the
modals and similar expressions on the list.

¢ Assign students one, two, or all of the other topics to
discuss, role-play, or write about.

1 EXERCISE 32. Looking at grammar.
Page 174
Time: 5-10 minutes

This exercise compares the modal auxiliaries from
Charts 9-5 through 9-9 and serves as a good way to
review these charts.

Expansion: Have students create a context for each
item and decide who the speakers are. For example,
items 1-3 involve people who are riding in an airplane
or automobile; they might be father and son, flight
attendant and passenger, two business partners, etc.
While students discuss and decide which sentence is
stronger, they should also discuss the appropriateness
for the context they have created. Some statements
are naturally too strong between people of equal
status and could cause the listener to become angry.
Discussing the created context and the
appropriateness of each statement enriches students’
understanding of the subtleties of modal usage.

Expansion: If you assign this as written work, have

students write about one of the given situations as
well as one of their own devising. They can try to
disguise the authority role of their own devising and
then read their sentences aloud, encouraging other
class members to guess what the original authority
role was.

CHART 9-10. unfulfilled Intentions:
Was/Were Going To. Page 176
Time: 10 minutes

Be sure students understand the meaning of the word
intention.

The important difference here between the future and
the past use of be + going to is that the future
indicates a strong possibility the action will be
completed. In contrast, the past usually indicates that
the action did not happen.

(1 EXERCISE 33. Let's talk or write. Page 174
Time: 10-15 minutes

e Have students make sentences about one or more of

e Write the heading Unfulfilled Intentions on the board,

the occupations listed, using the various modals
presented.

Expansion: Ask students to rank these occupations
in terms of their difficulties and challenges and then
discuss their rankings with other students, using
modals in their justifications. For example:
| think a taxi driver is the most challenging job because
you are supposed to know how to get to every part of a
city. You have to be patient even when many of the
people who get in your taxi aren’t. You are not
supposed to be rude to your customers, but they may
sometimes be rude to you.

and have students discuss the meanings of both
words.

Elicit as many related words and phrases as you can
from students, and write these beneath the heading.

Give students help in coming up with other
descriptors of unfulfilled, such as unrealized, unreal,
never happened, unmet, failed, changed (his/her)
mind, etc.

Lead students to think about intentions simply as
plans, and write plans beneath the heading.

Give students an example of your own unfulfilled
intentions and write it on the board. For example:

Last weekend, | was going to take a long bike ride, but it
rained all day Saturday and Sunday.

Elicit examples of unfulfilled intentions from students
and write these on the board, underlining or
highlighting the was/were going to part.
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1 EXERCISE 36. Looking at grammar.

Page 176

Time: 5-10 minutes

e Since these can be tricky, put students in pairs to
work on them together.

e Ask three different pairs of students to write their
sentences on the board, and discuss as a class.

CHART 9-11. Making Suggestions: Let’s,
Why Don’t, Shall I / We. Page 177
Time: 10-15 minutes

These three expressions are followed by the simple
(i.e., base) form of the main verb. For example: Let’s
be careful: Why don’t you come at six?, Shall | be your
partner in this game?

Shall is used only with / or we. It is not appropriate to
ask, Shall he, Shall you, etc.

These suggestions are similar to polite requests but
also may include both speaker and listener in the
suggested activity.

In informal British usage, Don’t let’s is a possible
alternative form of Let’s not. Don’t let’s is also heard in
American English but is considered nonstandard.

e Write the title Making Suggestions on the board.

e Explain that Let’s / Let’s not and Why don’t + base
form of the verbs are common ways of making
suggestions for a plan or activity for the speaker and
listeners present.

e Write the following formulas on the board:

Let’s / Let’s not + base form of verb
Why don’t + subject + base form of verb
e With your students, make suggestions for the coming
weekend and a hypothetical class outing or weekend

trip. Tell students that money is no object and that
they should call out any suggestions they have.

e Write the suggestions that you and your class
co-create on the board. For example:
Let’s fly to Bali and learn to surf.
Let’s go to Vegas and stay at Caesar’s Palace.

Let’s book cruises on the Queen Elizabeth and travel to
the Canary Islands.

Why don’t we take the train to New York?
Why don’t we go on safari in Kenya?
Why don’t we see a Broadway musical?
e Now explain that Shall | / Shall We are considered
slightly formal and old-fashioned and are used
primarily as rhetorical devices in everyday speech.

Explain that when shall is used, agreement is
expected.

e Model a few Shall I / Shall we questions and write
these on the board. For example:

Shall | continue with the grammar lesson?
Shall we become even better at using modals?

e Go over the remainder of the chart.
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CHART 9-12. Making Suggestions: Could
vs. Should. Page 178
Time: 10-15 minutes

Make sure that students understand that could refers
to a present or future time here. Sometimes learners
mistakenly think of could only as the past tense of can,
but could has many uses and meanings. (See Chart
10-10, page 205, for a summary of other uses of
could.)

Could is used to make suggestions when there are
several good alternatives. It often occurs with or, as in
You could do this, or you could try that.

Explain to students that could is used when there are
a number of suggestions, while should is used to give
advice.

Write two headings on the board: Could vs. Should
Ask students for fun extracurricular suggestions to
give a new student to the school, and write these
under Could. For example:

If you are in Boston, you could . . .

A new student could rent a bike and ride by the Charles
River.

She could go to Cape Cod for the weekend.

She could explore Boston by following the Freedom
Trail.

Now ask students to pick the one thing they
recommend most for a new student at your school.
Explain that because you have asked them to give you
their strongest or main suggestion, it is strengthened
by the use of should.

Write students’ should suggestions on the board
under the appropriate heading.

She should see a Red Sox game.

She should go to Faneuil Hall.

She should go on a whale watch.
Finally, explain that could have + past participle is a

past possibility, whereas should have + past participle
expresses a regret about a past mistake.

Model the differences with examples on the board:
| could have visited Rome when | was in Italy. (I could

have visited Rome among other Italian cities | did visit,
such as Venice and Milan.)

| should have studied harder in college. (I didn’t study
hard, and this was a mistake.)

Review the remainder of the chart and answer any
remaining questions.

1 EXERCISE 41. Looking at grammar.
Page 179
Time: 15-30 minutes

The purpose of this type of exercise is to give
additional examples of the structure for students to
discuss and explore.



e Give students ample time to read through each of the
three dialogues and understand the situation.

¢ Help students articulate that Speaker B is giving one
piece of definitive advice (or hindsight advice),
whereas Speaker C is simply listing alternatives.

(1 EXERCISE 42. Lct's write: pairwork.

Page 179

Time: 15-30 minutes

e Explain the format and purpose of an advice column.

Encourage students to include imagination and good
humor in their letters.

e Have students brainstorm together in small groups

and perhaps co-author a short sample letter before
working on their own.

To help students take imaginative risks and try out
their passive vocabulary, tell them that they will only
be graded on their use of modals and that you want
them to be as playful as possible.

Expansion: Bring in newspaper or magazine advice
columns. Have students read these in order to
become familiar with the general format, typical
phrases, terms of address, etc. You can collect the
“advice” from the classroom columnists and read
these aloud to the group. Students should then guess
what specific complaints or problems provoked these
particular responses.
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Modals, Part 2

CHAPTER SUMMARY

OBJECTIVE: To learn additional uses of modal auxiliaries,
as a continuation of Chapter 9.

APPROACH: The first half of this chapter concentrates on
using modals to express suppositions and logical
conclusions and relates modals to matters of time and
duration. Then attention is paid to a few additional modal
uses. The chapter leads to a summary chart of the
information presented in Chapters 9 and 10 and review
exercises on modal usage.

TERMINOLOGY: The term “degrees of certainty” is used
with those modals that express the strength of a speaker’s
belief in the sureness of what she / he is saying. In other
grammar books, terms such as “logical possibility” or
“degree of possibility” are used in discussions of these
modal usages.

1 EXERCISE 1. Warm-up. Page 180
Time: 5 minutes
e Explain to students that an important use of modals is

in supposing (or guessing) what happened when you
can’t be 100% sure.

e Read the introductory paragraph about Ramon’s guitar
to your students before proceeding with the warm-up.

CHART 10-1. Degrees of Certainty: Present
Time. Page 180
Time: 10 minutes

The percentages presented are, of course, not exact.
They show the relative strength of one’s certainty and
can be very helpful to students.

Be sure to call students’ attention to the note about
maybe and may be; confusing the two is a common
written error for both native and non-native speakers.

¢ Using the name of a student in your class, especially if
someone happens to be absent, write on the board an
example similar to the one in the chart.

e Ask students to make guesses about where their
missing classmate may be and/or why their missing
classmate isn’t present.

e Write students’ guesses on the board, using the
appropriate modals as you do so and underlining the
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modals in each sentence. For example:

Mi-Hong is a good student who comes to class
regularly. Today she is not in class. No one knows
where she is.

Mi-Hong must have a good reason. 95% certainty
(We think she has a good reason for not being here
because she is a good student.)

Mi-Hong may be sick today.

Mi-Hong might be in another city. 50% or less certainty

Mi-Hong could be at home studying for the TOEFL test.

(We really don’t know why she isn’t in class today, so
the three previous sentences express a weak degree
of certainty.)

e Go over the rest of the chart with students and discuss
the notes.

(1 EXERCISE 3. Let's talk. Page 182
Time: 10 minutes

This exercise can be teacher-led as a quick follow-up
to the discussion of Chart 10-1. It presents simple,
everyday situations in which to practice using must to
express logical conclusions.

e Have a student pantomime the action in an item first,
and then lead the students through making a best
guess. For example, in item 1:

You: Oscar, please yawn.
Oscar: (yawns)

You: Oscar is yawning. Why do you think he is yawning,
Abdul?

Abdul: He must be sleepy.

Optional Vocabulary
shivering

goose bumps

fans

1 EXERCISE 4. Let's talk. Page 182
Time: 10 minutes

e Point out that the answers in this exercise express less
certainty than the answers in Exercise 3.

e Model or lead the exercise by taking the role of
Speaker A.



Encourage students to be as imaginative as possible
with their responses, and ask related questions to
promote new and related guesses. For example, for
item 3:

Speaker A (You): You all know | enjoy reading novels on
my subway commute.

Speaker (student): You must have a book with you.

CHART 10-2. Degrees of Certainty: Present
Time Negative. Page 183
Time: 10-15 minutes

The percentages shown are not exact; they show only
relative certainty.

Note that while could indicates less than 50% certainty
(Chart 10-1), couldn’t indicates 99% certainty. You can
sympathize with your students’ frustration about
language. This discrepancy demonstrates that language
does not always have logical or predictable structure.

Write four categories and their explanations on the
board:
100% sure = fact (no modal needed)

99% sure = couldn’t/can’t (speaker has a lot of
evidence but is not 100% sure)

95% sure = must not (speaker has plenty of evidence
but is less than 99% sure)

50% sure = may not/might not (speaker doesn’t have
evidence — all possibilities have equal likelihood)

Now using information about students and their lives,
create sentences with your class to illustrate each of
the above categories.

Underline the modal used in each case. For example:
There is an unpleasant ringing noise that everyone in
class can hear.

It isn’t a fire alarm because the fire alarm is much louder.

It couldn’t be someone’s cell phone because the noise
is constant.

It must not be a watch because a watch’s noise is too
faint.

It may not be an alarm on someone’s computer, but it
could be.

Go over the chart with students.

(1 EXERCISE 7. Let's talk. Page 183
Time: 5 minutes

Work through this exercise as a group, having
students take turns reading A and B parts.

Help students identify the appropriate degree of
certainty by articulating the “evidence” for each logical
conclusion.

For example, with item 1, first ask students what
flunked means and ask them what alternatives they
may offer for Yuko’s chronic failure:

You: What are some other reasons that someone could
repeatedly flunk quizzes or exams? Is it ever possible
to study hard but still flunk tests? Are there other
conclusions we can draw about Yuko?

Possible alternative student responses:
Yuko must not be very good at this subject.
Yuko must not feel very satisfied with her progress.
Yuko might not be very good at test taking.

CHART 10-3. Degrees of Certainty:
Past Time. Page 186
Time: 10-15 minutes

Note the parallels between the affirmative expressions
in this chart and in Chart 10-1.

Then note the parallels between the negative
expressions here and in Chart 10-2.

Point out to students that modal auxiliaries are very
useful in communicating how one perceives situations
for which 100% certain facts are not available. Other
languages may use different kinds of expressions for
these ideas, so English modals can be difficult to learn.

Again, because students have already explored
degrees of certainty in the Charts, 10-1 and 10-2, they
should be able to participate fully and give you
example sentences.

Write two main headings on the board: Past Time:
Affirmative and Past Time: Negative.

Remind students to turn back to Charts 10-1 and 10-2
frequently as the foundation laid in each of those
charts is expanded here in the past tense.

Under Past Time: Affirmative, write three degrees of
certainty:

100% sure = fact = was

95% sure = must have been

50% sure = may / might / could have been
Explain that the only difference in this modal form is

that it is past, and that the modal itself is followed by
have been + base verb.

Write an example of 100% certainty on the board, and
have students tell you what the corresponding 95%
and 50% modals should be. For example, write:

Pablo wasn’t in class yesterday. The day before
yesterday he was complaining of allergies.

You: If | know for a fact that the reason Pablo wasn’t
here was his allergies, what can | say?

Students: Pablo was sick.
Write this on the board, underlining the verb, and then
continue to elicit from the class:

You: Right, but if I am only 95% sure?

Students: Pablo must have been sick.

Write this on the board as above.

You: Right, and what options do | have if | am really not
sure why Pablo was out, and | hadn’t overheard him
complaining about allergies the last time he was in
class? What can | say about Pablo’s absence with
50% or less certainty?

Students: Pablo may have been sick.
Pablo might have been sick.
Pablo could have been sick.
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e Write all these options on the board, and encourage
students to come up with more creative responses.
For example:

He might have won a sudden trip to Las Vegas.
¢ Now follow the same approach for Past Time:
Negative.

¢ Remember that there are four degrees of certainty with
the negative and that the second category takes the
form: 99% sure = couldn’t have been / can’t have been

e Go over the remainder of the chart with students.

(1 EXERCISE 13. Let's talk. Page 187
Time: 10 minutes

e This discussion can be teacher-led or you can put
students in pairs or groups.

Have students take turns using modals to explain the
likelihood that each one of the men got engaged.

Expansion: Ask students questions about their
culture and expectations around becoming engaged in
preparation for marriage. Though this topic may not
readily elicit targeted modal usage, it is one that
students tend to be interested in. As a five or ten-
minute discussion, it can provide a much-needed
break from degrees of certainty and modal usage,
which students can find a bit abstract and challenging.

Possible questions include:

At what age do most people get engaged?

Do couples live with one another before becoming
engaged?

Does the man generally ask the parents’ permission
before proposing to the woman?

In the United States, an engagement often includes a
diamond ring and a romantic dinner for two. Is this also
true in your country?

(1 EXERCISE 15. Let's talk. Page 187

Time: 10 minutes

If you lead this exercise, take an active role, helping
each dialogue develop in a fairly natural w